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EXECUTIVE SUMMARY

The current evaluation report provides a detailed overview of data extracted from the Profile
& Performance Information Collection System (PPICS) for the 2010 programming year for
Mississippi Department of Education’s (MDE) 21° Century Community Learning Centers. This
database system, created in 2003 by commission of the United States Department of
Education, is designed to collect information of 21* Century Community Learning Centers
(CCLC) across the United States. The PPICS system collects information related to program
characteristics, services and performance that is used for monitoring, evaluation and
program improvement purposes.

During the 2010 programming year, PPICS data was collected from a total of 88 of
Mississippi’s 21°" CCLC grantees which operated a total of 199 active centers across the state.
Among the total number of grantees, the 2010 PPICS reported there was a total of 18,721
youth enrolled in Mississippi’s 21* CCLC across the state. Of that total, 48% were regular
participants (defined as youth who participated in 21°* CCLC 30 or more days). There were
411 schools and 381 community partners associated with Mississippi’s 21* CCLCs. The
anticipated number of students expected to be actively participating in the learning centers
per year was 32,612 across the state. The anticipated number of parents expected to be
actively participating in the learning centers per year was 8,974 across the state.

As a whole, the 2010 PPICS evaluation findings demonstrate that Mississippi’s 21 CCLCs
have a number of assets that benefit thousands of youth, their respective families and
communities across the state. The data also suggests that grantees are making progress in
building their partnerships and overall capacity to achieve long-term sustainability of their
programs. The key findings generated from the PPICS database evaluation are summarized
below and are provide in details in the current report.

Mississippi 21° CCLC Student Demographics:

Details reported on pages 11-27

« The majority (89%) of MDE 21* CCLCs youth participants came from economically
disadvantaged backgrounds. Eighty-two percent of program participants are African
American, 15 percent are White, 2 percent American Indian and 1 percent Hispanic.

o MDE 21% CCLCs recruited and enrolled youth across all grade levels, with the highest
percentages of student participants in elementary and middle schools.

« Fifty-five percent of MDE 21* CCLCs served Elementary School students, followed by
31 percent of centers serving Middle School, and 14 percent serving High School
youth. It is worth noting that Mississippi had a higher percentage of learning centers
serving older youth (middle and high school students) compared to other learning
centers across the nation.



Mississippi 21° CCLC Grantee & Site Characteristics:

Details reported on pages 28-35

The majority of Mississippi’'s 21% CCLC grantees were school districts (71%). This
percentage rate was higher than that of the national average of 59%. The vast
majority of centers were based on school sites both within the state (84%) and
nationally (87%).

21*" CCLCs in Mississippi partnered and subcontracted with multiple types of
organizations within their respective communities. Community-based organizations
accounted for the largest percentage (27%) of subcontractors. Organizations within
the “other” category accounted for the largest percentage (30%) of community
partners. It may be worth investigating what “other” entails since it represents a
large percentage.

Community partners and subcontractors provided a large array of services and
support for Mississippi 21°CCLCs. Community partners provided resources such as
related afterschool programming (73%), paid staffing (15%), volunteer staffing (41%),
and goods (38%). Subcontractors also provide different levels of related afterschool
programming (89%), paid staffing (47%), volunteer staffing (42%), and goods (38%).

Most 21" CCLCs operated 3-5 days per week. Mississippi had their highest
percentage (37%) of learning centers opened 4 days a week. For the US, the highest
percentage of learning centers opened 5 days per week (56%), on average.

Grantees are utilizing a variety of funding streams to operate their programs. A large
majority of the funding stem from internal source from government entities at the
federal, state and local levels. A small percentage (9%) of grantees is currently using
funding from private foundations.

Mississippi 21* CCLC Program Activities & Services:

Details reported on pages 35-37

Literacy (97%) and mathematics (94%) activities represented the highest percentages of
core academic activities offered across Mississippi’s 21* CCLCs.

Programs offered a number of enrichment activities to youth with the majority providing
remedial services (89%), tutoring (79%) and general learning enrichment (73%) activities.



Mississippi 21* CCLC Staffing Patterns:

Details reported on pages 37-38

« Mississippi 21* CCLCs have a strong tie with the school day as over half of all program
employees (58%) are also teachers during the regular school day. This rate is higher than
that of the U.S. percentage of 44 percent.

Reported Improvement in Homework Completion, Classroom Participation and Student
Behavior:

Details reported on pages 40-43

« In Mississippi, 84 percent of teachers reported that their regular 21* CCLC students
improved in homework completion and classroom participation. This percentage rate
was higher than the U.S. average of teacher reported rate of (73%).

o The majority of teachers (80%) in the state reported improvements in student behavior

across all regular Mississippi 21* CCLC program participants. This finding was also higher
than that of the national average of 68 percent.

Reported Improvement in Academic Achievement:

Details reported on pages 43-44

« Among all Mississippi’s 21°" CCLC regular program participants, it was reported that 33%
improved in Math from Fall to Spring semester.

« Among all Mississippi 21* CCLC regular program participants, it was reported that 29%
improved in English from Fall to Spring semester.

« Among elementary students, it was reported that 21% of regular participating students
improved from not-proficient to proficient or above in Reading on state assessments. This
percent is in line with US average for this particular indicator.

« Among middle/high school students, it was reported that 23% of regular participating
students improved from not proficient to proficient or above in Math on state
assessments. This percent is slightly above the US average for this particular indicator.

The following report will detail these findings summarized above. But first, a brief
introduction describing the context of afterschool programming in rural areas

It is hoped that the current evaluation report shed light on 21t Century Community Learning Centers
across the state of Mississippi and that the evaluation findings is used for continuous program
improvement and best practices.



Introduction: Afterschool
Programming in Rural Communities

Benefits, Challenges and Strategies for Successful Implementation

Mississippi Department of Education’s (MDE) 21* Century Community Learning Centers
(CCLC) are largely facilitated in rural areas across the state of Mississippi. Often, challenges
facing youth in rural areas are eclipsed by the media’s over-attention on challenges facing
youth in urban areas. However, it must be stressed that many rural youth face tremendous
challenges in their day-to-day lives which are often attributed to lack of availability and
access to resources.

Thus, afterschool programming can be a crucial asset for children and families in rural areas
where resources to support youth’s learning and development are often insufficient to meet
the community’s needs. Afterschool programs that offer youth in rural areas a safe and
supportive  adult-supervised environment—along with various growth-enhancing
opportunities—can promote academic, personal, social, and recreational development which
could lead to improvements in achievement, behavior and attitude. For example, research
findings have demonstrated a number of positive outcomes related to academic
achievement and school functioning, youth development, family involvement and prevention
among regular participating afterschool participants in rural areas, such as:



o Improvements in school grades, attitudes toward and engagement in school,
academic test scores, school attendance, and behavior in the classroom.

o Improvements in relationships and communication, behavior, self-esteem and
self-concept, and physical health and activity.

o Increased parental involvement in their child’s education and development.

o Decreased school disciplinary referrals, drug use, and behavioral problems.

While these benefits are not unique to rural programs, they do suggest that afterschool
programs can be effective in these settings.

However, despite these potential benefits, afterschool programs in rural areas face
challenges that differ from those encountered in urban and suburban settings. The major
challenges faced by rural afterschool programs are addressed below.

1. High poverty levels in rural areas create additional challenges to promoting positive outcomes for youth.
Rural areas tend to have higher rates of poverty than urban or suburban areas. These high poverty levels
create additional problems for children that rural communities need to address. According to Child Trends,
“when compared with children from more affluent families, poor children are more likely to have low
academic achievement, to drop out of school, and to have health, behavioral, and emotional problems.” In
addition, a recent national study found that only 12% of low-income youth in rural areas participate in
afterschool programs compared to 21% of low-income youth in suburban areas and 30% of low-income
youth in urban locations. Thus, the rural setting seems to add to the challenges for low-income families in
accessing afterschool programs.

2. Low funding levels mean that there are fewer resources available to support children’s learning and
development during non-school hours. In general, rural areas’ smaller populations tend to result in limited
financial resources for families. As a result, federal, state, and local funding levels for afterschool services are
lower for rural areas than for urban and suburban areas. For example, as a whole, rural schools have lower
per-student_afterschool program funding for 21* Century Community Learning Centers than non-rural
schools. These lower funding levels are particularly troubling given the high poverty rates in rural areas
that leave children at risk and families with few resources to address their children’s needs. In a recent
national study, 57% of rural parents of children who do not participate in afterschool programs reported that
afterschool programs were not available in their communities, compared to only 37% of suburban parents
and 36% of urban parents.

3. Lack of transportation and geographic isolation in rural areas can make afterschool programs less accessible
to families. Rural areas are more spread out than urban or suburban areas and thus require longer travel
distances and time to get around than more densely populated areas. At the same time, rural areas are
frequently plagued with inadequate or non-existent public transportation. In addition, high poverty rates
mean that many families do not have vehicles of their own, and when they do, parents often work long
hours that may make them unavailable to transport their children at the beginning and end of the program
day. These factors result in families facing major barriers in arranging to get their children to and from
afterschool program sites.

4. Recruiting and retaining quality staff is a particular challenge. The lack of financial resources, combined with
a small workforce pool due to the relatively small population and low education levels due to high poverty
rates, make it difficult for programs to recruit and retain qualified staff. In addition, rural locations often lack
resources to provide professional development opportunities to program staff to increase their skill set. Even
when staff do receive such training, they are likely to move on to jobs in urban or suburban areas, where the
pay for the same work tends to be higher.

! The excerpt was taken from the Harvard Family Research Project (2011) entitled: Out-of-School Time Programs in Rural Areas
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Effective Strategies for Successful Implementation of Afterschool Programs in Rural Areas

Given the scarce resources in rural communities, afterschool programs in these areas need to
be strategic and creative in their approaches to ensure that they are able to successfully
serve the youth in their communities. The following strategies contribute to sustained youth
program participation in quality afterschool programs. While not necessarily unique to rural
programming, the strategies listed below, are particularly helpful in addressing the specific
challenges faced by programs in rural areas.

1. Ensure that programs are affordable. Afterschool program affordability can be a
determining factor in whether youth join and stay in a given program, especially in rural
areas where poverty rates tend to be higher. Program affordability is often an important
consideration in parents’ decisions to send their children to the program.

2. Provide a safe and welcoming environment for participants after school. Rural areas
tend to have fewer options than urban or suburban areas for organized and constructive
afterschool settings with adult supervision to keep children safe. Thus, afterschool
programs can help to fill a crucial gap in offering a safe place to go after school. In
addition to safety, programs also need to be seen as welcoming.

3. Make programs accessible. Since transportation can be a particular challenge for
afterschool programs in rural areas, programs need to ensure that program offerings are
convenient for parents. Transportation concerns can be alleviated when program hours
are coordinated with parents’ schedules and when program locations are convenient to
parents’ places of work or homes.

4. Invest in staff. As noted in the previous 21* CCLC Statewide Report, recruiting and
retaining staff can be particularly difficult in rural settings. As such, rural programs need
to devote substantial resources to hiring and training staff. One successful strategy is to
hire school-day teachers to teach in the programs, since, in many cases, they have
already built strong bonds with the children served. Hiring teachers can be especially
successful when programs take place on school sites.

The following section will now provide a detailed profile of MDE’s 21** Century Community
Learning Centers in the state of Mississippi in terms of: 1) participant demographics; 2)
organizational and programmatic characteristics; and 3) preliminary findings on student
behaviors and academic achievement.
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Mississippi 21%* CCLC Profile:
Participant Demographics

Children and Youth

Today, a number of Mississippi’s youth continue to face significant challenges that classify

them as ‘'disadvantaged." Failing schools, high crime neighborhoods, poverty,
disproportionate incarceration, poor health and nutrition, lack of employment opportunity,
language difficulty and marginalization of their heritage and culture are just a few of the
factors facing many of Mississippi’s youth today. Unfortunately, a disproportionate number
of these youth are economically disadvantaged and racial minority. Therefore, it has become
a mission for MDE’s 21°* Century Community Learning Centers to enroll students - especially
children and youth from disadvantaged backgrounds - into its afterschool initiative so they
could reap and take full advantage of the 21°*' Century learning experience.

With this mission in mind, the following section details the demographic characteristics of
MDE’s 21* Century Community Learning Centers including: 1) socioeconomic status; 2) race,
3) grade level, and 4) gender. Overall, based on the 2010 PPICS evaluation findings, the
current afterschool initiative has been successful at targeting and enrolling its intended
participants into 21* CCLC program, which could have positive implications for youth
achievement and success in life. A number of studies have found that consistent
participation in quality afterschool programming can yield positive academic, psychological
and socio-behavioral outcomes among children and youth.
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Socio-Economic Status

One of the primary goals of MDE’s 21% Century Community Learning Centers is to offer
economically disadvantaged children and youth increased opportunities to engage and reap
the multitude of benefits that results from participating in quality afterschool programming.
This goal is particularly poignant considering that Mississippi has one of the highest poverty
rates in the United States: 21.8 percent (which is above the national rate of 13.5 percent) (US
Census Bureau, 2010).

Moreover, the poverty rate in Mississippi is further exacerbated among children and youth.
For example, according to the National Center for Children on Poverty (NCCP) (2010), 30% of
all Mississippi’s children are considered “poor” and 54% are considered “low-income”?
(federal income is less than twice the poverty threshold). Please refer to Graphs 1-2 below.

Graph 1. Percentage of MS Children & Youth who Are Poor*
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Graph 2. Percentage of MS Children & Youth who Are Low Income*
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? Please note that research suggests that, on average, families need an income of about twice the federal poverty to meet their
most basic needs. Children living in families with incomes below this level - $44,100 for a family of four in 2010 — are referred to
as low income. The National Center for Children in Poverty (2011) noted that the United States measures poverty by an
outdated standard developed in the 1960s.
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Moreover, the poverty rate among children and youth is also exacerbated in Mississippi’s
rural areas where prospects and resources for quality out-of-school time activities are
often limited, and in some cases non-existent. For example, NCCP (2010) reported that 37%
of Mississippi’s children who are considered “poor” reside in rural areas, whereas 22% reside
in urban areas (Graph 3). In regards to “low-income” children, 61% resides in rural areas,
whereas 44% resides in “urban areas” (Graph 4).

Graph 3. Percentage of MS Children & Youth who Are Poor* by Residence

100% i Urban

HRural
80%

60%

0,
40% 37%

22%
20%

0%

Urban Rural

Graph 4. Percentage of MS Children & Youth who Are Low-Income* by Residence
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The stark poverty rates clearly demonstrate that the need for 21* Century Community
Learning Centers in Mississippi for economically disadvantaged children and youth is
critical and indisputable. Often, economically disadvantaged youth have less access to
quality afterschool programming - especially in rural areas, leaving youth little to no
opportunity to participate and reap the full rewards from attending such programming.
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2010 PPICS Evaluation Findings on Socio-Economic Status of MS 21* CCLC Participants

MDE’s 21* Century Community Learning Centers is certainly striving to counteract this
issue of lack of access to afterschool programs for economically disadvantaged youth in
Mississippi. The 2010 PPICS evaluation findings indicate that Mississippi’s 21* CCLC
grantees are doing an outstanding job targeting and enrolling economically disadvantaged
children and youth into its afterschool programs across the state.

« Specifically, according to the 2010 PPICS evaluation findings, approximately 89% of
all Mississippi’s 21* CCLC regularly participating children are economically
disadvantaged as defined by free and reduced lunch status’ (Graph 5).

« Moreover, the overwhelming majority of Mississippi’s 21°* CCLC participants live in
rural areas. This is another indication that grantees are successfully enrolling a
“geographic” group who is, in general, often overlooked.

Given the unmet demand for afterschool programs among rural and economically
disadvantaged youth, the current findings clearly demonstrates that MDE 21* Century
Community Learning Centers is helping to fill a critical need for the state of Mississippi by
targeting resources toward recruiting and retaining low-income youth into its afterschool
programs and activities.

Graph 5. Percentage of MS 21 CCLC Participants who are Economically Disadvantaged

Not
Economically
Disadvantaged
11%

Economically
Disadvantaged
89%

Sustainability: Maintaining Access to 21°* CCLC for Rural & Low-Income Youth

In general, studies have found that economically disadvantaged children and youth are much
less likely than their more affluent peers to have access to quality and structured afterschool
programs. For example, the Harvard Research & Family Project (2007) has found that across

* According to the US Department of Education, regularly participating 21 CCLC youth is defined as those participating 30 or
more days during the academic year.
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virtually all out-of-school time contexts, youth from higher income families are more likely
to participate in afterschool programs than youth from lower income families. The National
Education Longitudinal Study (2007), which was sponsored by the U.S. Department of
Education also found similar results. Specifically, in their study, they found that 40% of low-
income eighth graders — compared with only 17% of high-income eight graders — do not
participate in any organized after-school activities.

By looking at the sheer numerical statistics, one might assume that low-income youth are
just not interested in participating in afterschool programming. However, this is far from the
truth as can be seen by the large percentage of economically disadvantaged youth who are
voluntarily participating in Mississippi’s 21°* Century Community Learning Centers. Indeed, a
critical factor hindering afterschool participation for low-income youth is not “lack of
interest” for afterschool activities, but lack of access and availability to such activities. There
is far less access to afterschool programming in lower income communities; and this is
further exacerbated in rural areas (Gardner, Roth and Brooks-Gunn, 2009).

The evaluation findings indicate that MDE is certainly improving access to the availability and
expanding the supply of after school programming for economically disadvantaged children
and youth through its 21° Century Community Learning Centers across the state. However, it
must be stressed that 21* Century Community learning Centers grants are time limited
(though grants have been extended from three years to five years); and many grantees,
struggle to provide programming, or to provide the same level of programming, once their
21* Century Community Learning Centers grants expire. Several of Mississippi’s 21* CCLC
project directors noted in their interviews last year that this was a concern for them.

Given the share geographic location and the lack of structured and quality afterschool
programming in many of Mississippi’s rural and low-income communities makes it even all
the more critical for 21* CCLC grantees to explore other funding avenues to sustain their
programs over the long haul for their children and youth. Many of Mississippi’s 21* CCLC
project directors professed that the program is often the only source of after school
activity available for children and youth; and in several cases, the only source for out-of-
school time enrichment and academic opportunities.

Sample Quote: Increased Access to Opportunities

“Many of our 21°* Century activities are opportunities that most of our students would never
have if it were not for the program.” - Project Director

“It is a rural area and kids have very little outlets and our program provides a safe place for
students to learn and participate in constructive recreation activities.” - Project Director

Therefore, it is highly recommended that “sustainability” become a priority as access and
availability are keys to youth participation in afterschool programming for low-income and

rural youth. Successful sustainability planning and implementation can allow 21* grantees
15



to continue to offer youth with either the same level of afterschool programming or with
even greater access to those opportunities once their 21* CCLC expires. The Finance Project
(2009) argues that policy changes in six areas may lead to greater sustainability among 21°*
CCLC grantees. Areas targeted for change include:

Table 2: Strategies that may Lead to Greater Sustainability among 21*

Century Community Learning Centers Grantees

1. Training/technical assistance for 21°' CCLC grantees on sustainability

2. The length of grant periods (in focus groups, grantees argued that
five years is a more reasonable grant period than three years)

3. The implementation of declining grant awards, which may allow
grantees to slowly accumulate new sources of funding

4. The large size of grants, which may be difficult for grantees to
replace

5. Renewal of funds for existing grantees

6. Permission for programs to charge nominal fees that would provide
a small revenue stream without placing an undue financial burden
on economically disadvantaged families (federal guidelines allow
nominal fees, but many state education agencies prohibit it)
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Race & Ethnicity

In line with targeting low-income children and youth, another goal of MDE’s 21* Century
Community Learning Centers is to target and provide quality and structured afterschool
program for children and youth who are faced with significant challenges in school, and who
are considered most vulnerable to academic risk.

Unfortunately, traditionally underrepresented racial minorities continue to be most
vulnerable for academic risk not only in Mississippi schools, but across the nation as a whole.
This has created educational disparities along racial lines where traditionally
underrepresented racial groups fare lower on academic achievement than their White peers
(National Center for Education Statistics, 2011).

Research studies have found that the causes for educational disparities are many and span
multiple contexts, beginning with individual and family factors and extending into school and
societal factors (See Figure 1 below and Table 3 on the following page for a list of the most
common factors contributing to the achievement gap). In summary, some of the most
common factors include: poverty, inequities in school resources, school and teacher
attitudes and expectations of students, cultural norms and values, family experience with
education, school environment, and racism, prejudice and segregation.

Figure 1. Common Causes of Educational Disparities

Racism,
Prejudice and
Segregation

School Inequities in
Environment School Resources

School /Teacher
Attitudes and
Expectations of
Students

Family
Experience
with Education

Cultural

Norms &
Values
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Table 3. Multiple Factors Contributing to the Achievement Gap

Poverty: Hispanic, African American, Native American and certain Asian subgroups are most likely to live in poverty. Poverty, which influences achievement, is
linked to race/class in the U.S. Differential access to resources (e.g., high quality schools, highly qualified teachers), family chaos, frequent moving and school
changes, maternal education, a family member’s incarceration—all are factors associated with poverty and achievement gap outcomes.

Family Experience with Education: Many families, particularly immigrant families as well as minority families have limited experience with the expectations
and norms of school culture in the U.S. When school information is communicated via an unfamiliar method or language, or expectations for involvement are
not explicit, parents are less able to support their children’s education.

Cultural Norms and Values: Schools and pedagogical practices tend to reinforce the American values of individualism and independence. These values may
conflict with the values of cultures that are familial and cooperative, such as Hispanic, Hmong, Native American and Pacific Island cultures.

Racism, Prejudice and Segregation: The effects of racism, prejudice and segregation influence many aspects of the educational system, including the teacher-
student relationship, classroom norms and school policies.

Inequities in School Resources: Not all students are educated in schools that offer high quality educational experiences. Inequities that disproportionately
affect poor and minority youth include limited access and equity in programming, fewer highly-qualified teachers, and fewer opportunities to learn.

School and Teacher Attitudes: How schools and educators respond to student diversity influences the achievement gap. This includes how they encourage (or
fail to encourage) academic excellence in all students.

Student Motivation: Students may disengage from school for a variety of emotional and psychological reasons.

School Environment: Schools in which students don’t feel safe or valued contribute to the achievement gap (Board on Children, Youth and Families, 2003).
Schools serving poor and minority students have a significantly higher incidence of violence (aggression, bullying, sexual harassment, fighting, etc.) (Youth Risk
Behavior Surveillance System
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However, socio-economic status (class) is often attributed to and inter-connected with racial
disparity in education. A disproportionate number of racial minority children attend low-
performing schools that are in poverty-stricken communities and are often lacking in the
necessary resources (e.g., funds, classroom materials, quality teachers, extra-curricular
activities) to provide students with quality education.

In Mississippi, for example, 48% of African American children are considered poor in
comparison to 16% white children (Graph 6). The percentage increases when considering
low-income children (Graph 7). It is therefore not coincidental that education disparities are
most pronounced between African American and White students. These gaps are further
exacerbated in rural communities.

Graph 6. Percentage of MS Children & Youth Who Are Poor* by Race

Black 48%
Hispanic 36%
White 16%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Graph 7. Percentage of MS Children & Youth Who Are Low-Income* by Race

Black 64%
Hispanic 75%
White 36%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

It has therefore become imperative for MDE’s 21° Century Community Learning Centers to
attract and enroll students who are academically at-risk into its afterschool programming so
they can take full advantage of the learning experience; and be provided with tools and skill
sets for excelling not only academically, but social-behaviorally as well (e.g., student
motivation, positive academic self-concept, increased social and civic responsibility,
leadership).
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2010 PPICS Evaluation Findings on Race & Ethnicity of MS 21 CCLC Participants

« According to the 2010 PPICS evaluation findings, Mississippi’'s 21* Century
Community Learning Centers has been successful at enrolling and retaining youth
who are most vulnerable to academic risk.

e« 82% of its total participants were African American, 15% were White, 2% were
American Indian, and 1% Hispanic (See Table 4 and Graph 8 below). There were no
Asian or Native Hawaiian/Pacific Islander ethnic groups in the program. Asian and

Pacific Island ethnic groups make up a small percentage of Mississippi’s demographic
population.

Table 4. Racial Demographic of MS Regularly Participating 21* CCLC Participants

Mississippi United States

# of Regular 21" % of Regular 21* | # of Regular 21* | % of Regular 21*

CCLC Student CCLC Student CCLC Student CCLC Student
Attendees Attendees Attendees Attendees
American Indian/Alaskan Native 205 2% 24180 3%
Asian 0 0% 30612 4%
Black/African American 6953 82% 226003 30%
Hispanic/Latino 78 1% 289969 37%
Native Hawaiian/Pacific Islander 0 0% 139 0%
White 1303 15% 202893 26%
Total Reported 8539 100% 773,796 100%

Graph 8. Racial Demographic of MS Regularly Participating 21* CCLC Participants
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21* CCLC Programs as Building Blocks for School Readiness and Academic Achievement
among Academically At-Risk Youth

“All children and youth can achieve academic success”

Given the number of academically at-risk youth who are struggling in schools, the current
finding of MDE’s 21°" CCLC enrolling academically at-risk youth into its afterschool program is
extremely encouraging; and shows how 21°* CCLCs are providing these youth with increased
opportunities and resources to further enhance their overall educational experience.

Research has demonstrated over and over that providing youth with opportunities and
resources that has the potential to enhance the overall quality of their educational
experience can and will improve students’ academic achievement irrespective of their
environment and/or socio-demographic characteristics.

MDE’s 21% Century Community Learning Centers afterschool programs can be considered as
havens for providing children and youth with opportunities, invaluable resources and
building blocks for school readiness and academic achievement. These programs could also
help close achievement gaps by offering academically at-risk students the necessary
resources that could help enhance and bolster their achievement and school performance”.
These resources may include homework help and assistance, tutoring and mentoring, one-
on-one time with teachers and afterschool staff, added academic instruction in core
academic areas, connection with external community resources, leadership building and
service-learning experiences, and so forth.

However, in order for afterschool programs to have great impacts on students’ academic
achievement, attitudes and behaviors, they must fundamentally be structured and of high
quality. Table 5 below describes 6 fundamental keys for creating a high quality afterschool
program.

Table 5. Keys for Creating High-Quality Afterschool Programs

1. High quality afterschool programs align and enhance the curriculum of the
regular school day. One of the key elements of a quality afterschool program
is having the afterschool curriculum aligned with the regular school-day
curriculum. The key word is “align”. Merely “adding” the same curriculum
that is being taught during the regular school day will not improve student

4 Despite the potential that afterschool programs have on positively impacting academic achievement and success among
children and youth, it must be stressed that these programs are best viewed as part of a multifaceted approach toward
improving students’ performance and achievement in schools. Therefore, afterschool programs should not be considered nor
expected to eliminate all educational challenges (Gardner, Roth, Brooks-Gunn, 2009).
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outcomes. In fact, adding ‘more of the same’ is likely to further disengage kids
who are most at-risk of dropping out of school. However, when afterschool
program activities are effectively aligned with the curriculum of the regular
school day, students’ learning is enhanced and exposure to knowledge is
increased.

High-quality after school programs utilize evidence based out-of school time
models. Research has found and concluded that afterschool programs
employing evidence-based approaches to improving students' personal and
social skills consistently showed multiple benefits, including improvements in
children's personal, social and academic skills, as well as their self-esteem.

High-quality afterschool programming reflects the culture and learning
styles of the youth served. Whether in practice or belief, schools often
uphold the motto “one size fits all” for student learning. In other words, all
students learn the same way. However, research has found that students
have different learning styles, and therefore require different teaching
methods to enhance their understanding of what is being taught. For
example, some students work best in groups or teams versus individually or
by themselves. You also have differences in visual learners versus auditory
learners, lecture-based learning versus interactive learning, etc. After school
programs that are able to reflect the culture and learning styles of the youth
being served are more likely to be successful in engaging youth and having
them understand and grasp the materials being taught, thereby enhancing
their overall educational experience.

High quality afterschool programs have strong partnerships and community
collaboration. When communities and program providers unite to offer youth
a diversity of resources for enhancing their learning and overall educational
experiences, afterschool participants gain tremendously from such
collaborative relationships because resources are maximized, leveraged, and
offered under one umbrella — such as under the umbrella of 21* Century
Community Learning Centers.

High-quality afterschool programs incorporate best practices. In order to
succeed, extended day schools must incorporate the best afterschool
practices. Students today need more diverse learning opportunities, more
real world experiences, more engagement, more connections to community
groups, more interaction with caring adults and more opportunities to
prepare for higher education and employment. If afterschool programs
provide these experiences and incorporate lessons learned in afterschool
programs, extended day schools can help meet the needs of youth by keeping
them motivated, engaged and interested in learning.
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Grade Level: Elementary, Middle, & High Schools

In addition to recruiting and enrolling economically disadvantaged youth and youth are most
vulnerable for academic risk, it is also important to recruit students from different grade
levels to participate in afterschool programming — especially older youth who are often not
targeted for 21° CCLC afterschool programming (although the need is great).

There is growing recognition among educators and policymakers that afterschool programs
are important not just for elementary school students, who need supervision when they are
not in school, but also for middle and high school youth, whose participation in afterschool
programs can help keep them engage in their education at a time when many students are
beginning to disengage from school.

Sustaining older youth’s interest in learning is particularly critical given that nearly one in
four students fail to graduate from high school on time. Research indicates that regular
participation in quality afterschool program can help keep older youth on a positive
academic trajectory and support their successful graduation and transition into college
and/or career. Research has also found that quality afterschool programs focused on older
youth can also help participants successfully navigate their adolescence and learn new skills
well into their teens (Harvard Family Research Project, 2011).

2010 PPICS Findings on Grade Level Characteristics among MS 21° CCLC Participants

« According to the 2010 PPICS evaluation findings, Mississippi’'s 21* Century
Community Learning Centers programs enrolled students from Pre-Kindergarten
through 12" Grade (See Table 6).

« Specifically, 55% of the total enrollees in Mississippi’s 21* Century Community
Learning Centers were elementary students; 31% were middle school students; and
14% were high school students (See Graph 9).

« However, it is worth noting that the percentage of Mississippi’s 21°" CCLCs that are
serving middle and high school students is higher than the national US average (See
Table 7 and Graph 10). Specifically, 50% of Mississippi’s centers served 7" graders in
comparison to the US average of 40%. Forty-nine percent of Mississippi learning
centers served 8" graders in comparison to the US average of 41%.

« Moreover, the percentages increase even further when considering high school
students. For example, 37% of Mississippi’s learning centers served ot graders in
comparison to the US average 22%. Thirty-six percent of Mississippi’s learning
centers served 10" graders in comparison to US average of 21%. Thirty-four percent
served 11% graders in comparison to US average of 20%; and 32% served 12 graders
in comparison to US average of 20%.
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Enrolling older youth into its afterschool programming is a great feat that MDE 21* Century
Community Learning Centers has accomplished as it is often difficult to recruit and enroll
older youth in afterschool program (See previous 2011 Project Director report for reasons
why). However, it is recommended that “retention” rates for older youth be investigated
further to ensure that these youth are consistently participating over the long haul. See Table
8 on page 26 for a brief description for successful strategies for working with older youth.

Table 6. The Number and Percent of 21° CCLC Regular Student Attendees by Grade Level

Mississippi United States

Graph 9. The Percent of 21% CCLC Regular Student Attendees by Grade Level
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Table 7. Number & Percent of 21* CCLC Sites Serving Participants by Grade Level

Mississippi United States

Graph 10. The Percentage of Sites Serving Participants by Grade Level
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Provide leadership opportunities

Table 8. Successful Strategies for Working with older Youth

Providing leadership opportunities for older youth can encourage active and consistent participation in afterschool programming. One of the most
consistent findings across evaluation and research studies is that older youth respond well to opportunities that allow them to exhibit leadership. In
particular, the research suggests that, to most effectively engage older youth, afterschool programs should provide them with meaningful
opportunities to choose and help lead activities, have their voices heard during the process of programmatic decision-making, and play an active role
in various volunteer and community-service activities connected to their afterschool programs.

Understand the developmental
changes
youth

Understanding the developmental growth of youth can help programs retain youth longer as well as support their participants’ transition from
middle school to high school. Studies have found that high-retention high school program providers reported that their participants want
programming to help them meet concrete goals, such as taking the SAT. Middle school programs reported that, particularly around eighth grade,
youth stop attending because they want a program that feels “older.” 21°° CCLC after school program focusing on older youth can use this finding as
an opportunity to create programs for eighth and possibly ninth graders that includes more responsibility and skills aimed at having a successful
ninth-grade year. 21* CCLC grantees can support these efforts by bringing afterschool program providers and school staff together to create curricula
for transition programs and establish a team approach to the transition. By supporting youth in transition from middle to high school, this
collaborative effort could lower the dropout rates for particular schools.

Offer incentives and flexibility to
compete with or complement
youth’s outside obligations.

Given demands on older youth’s time stemming from employment, sibling care, or other leisure activities, afterschool programs often have to be
creative to overcome these challenges. Strategies related to providing positive incentives to youth seemed particularly successful. Incentives, both
monetary and non-monetary, can help older youth see the barriers to their participation as less cumbersome, creating positive reasons for
overcoming those barriers and staying engaged in afterschool programs.

Provide varied activities that are
tailored to youth’s interests and
needs.

Whereas younger children can be more of a captive audience in afterschool programs, older youth tend to choose not to participate if they do not
find activities interesting. Evaluation and research studies consistently found that keeping youth engaged resulted from providing a wide breadth of
varied activities that allowed for choice, and activities that appealed to the particular interests of older youth (especially activities that youth had
not already been exposed to and could not find elsewhere). Variety also seemed to be key, both because youth come to programs with a diverse set
of interests, and because individual youth seem to enjoy participating in multiple types of activities. In addition, many youth seemed attracted to
activities such as mentorships, apprenticeships, and community service opportunities. Finally, providing new experiences appeared to be important.

Allow routine opportunities for
staff communication and learning.

Programs were more likely to be successful in engaging older youth when they build in more regular and routine opportunities for staff to come
together and discuss issues, plan activities, and come up with ideas to improve programming. While routine opportunities for staff communication
and learning are also likely to be important in programs aimed at younger children, the heightened challenges of working with older youth make
regular communication and learning all the more important for successful program implementation.

Leverage peer relationships to
engage older youth.

Research and evaluation studies found that peer relationships and friendships were a large motivating factor when seeking to engage older youth.

Family engagement matters for
older youth
participation

Family engagement matters for older youth participation. Successfully engaging families into the program is more likely to have increase
participation from not only elementary children but older youth in middle and high schools as well. Research has found that in comparison to low-
retention youth, high-retention youth were more likely to have had parents who were engaged in the afterschool programming either directly (e.g..,
taking advantage of direct services offered to families by afterschool programming) or indirectly (e.g., holding their children accountable for
afterschool attendance and participation) .
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Gender

e According to 2010 PPICS evaluation findings, Mississippi’s 21* Century Community
Learning Centers programs had a near equal distribution of male and female
participants in its afterschool program (See Table 9).

e Specifically, 49% were male participants and 51% were female participants.

Table 9. Gender Demographic

396374
391385

787759

27



Mississippi 21% CCLC Profile:
Organizational & Programmatic
Characteristics

Sites & Grantees

Given the success that MDE’s 21" Century Community Learning Centers initiative has had in
recruiting and enrolling its proposed participants into its afterschool programs across the
state of Mississippi, it is important to delineate and understand the organizational and
programmatic characteristics of these community leaning centers. Organizational and
programmatic characteristics are keys to predicting youth outcomes and quality of
programming. Therefore, in order to help understand Mississippi’s programmatic and
organizational characteristics of 21°* Century Community Learning Centers, the following
section will discuss: 1) types of 21°' CCLC grantees and sites; 2) organizational characteristics
of 21* CCLC partners and sub-contractors; 3) characteristics of 21* CCLC partners and sub-
contractors by contribution type; 4) 21* CCLC programming schedule; 5) characteristics of
other funding source used by 21* CCLCs; 6) patterns of 21 CCLC staffing; and 7) a
description of 21* CCLC programmatic activities.
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1. Organizational Characteristics of MS 21* CCLC Grantees and Site

According to the 2010 PPICS evaluation findings, the overwhelming majority of Mississippi
21°" CCLC grantees (71%) were school districts (See Table 11 below). This is a higher rate
than the overall national US average (59%). Community-based organizations made up the
next highest percentage (16%) but this was at a much lower rate. There were also a small
number of colleges (5%), non profit (5%) and “other” type of organizations (1%) that made
up the composition of Mississippi 21* CCLC grantees. These percentages were fairly similar to
that of other states across the country.

Table 11. Grantees by Organizational Type
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In terms of the actual learning centers, the vast majority (84%) of Mississippi 21* CCLC
programs were based on-site within a school (See Table below 12). This finding is similar to
centers across the country (87%). The fact that many of these afterschool programs are
housed on school grounds creates a platform for a seamless transition from the regular
school day to afterschool programming. Moreover, having learning centers located on school
grounds could also increase accessibility to students which may help with recruitment and
retention efforts of afterschool program participants; and decrease or eliminate the need of
transportation resources and funding which can at times be a challenge for afterschool
programming when funding is limited.

Another advantage to school based programs is that afterschool program staff can
coordinate programming and communicate directly with school teachers and administration,
regardless of whether they work within the afterschool program or not. If this type of
communication occurs between school day and afterschool staff, both entities are able to be
more responsive to both student and school needs (American Youth Policy Forum, 2006).
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There were also a small percentage of 21* CLCC sites at community based organizations
(5%), colleges (1%), non-profits (6%) and faith-based (3%) organizations. These findings were
also similar to other 21°* CLCCs across the country. There are benefits associated with having
afterschool program sites within the community. At times, parents and students have
previous ties and a sense of trust with particular organizations. This may increase the
likeliness of attendance for certain families (Wright & Deich, 2003). Having programs
immersed within the community can also increase awareness of such programs within the
general public which can help garner support from unlikely sources.

Table 12. Learning Centers by Organizational Type
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2. Characteristics of 21° CCLC Partners & Subcontractors

Mississippi’s 21" CCLC programs partner and subcontract with multiple types of
organizations in their respective communities (See Table below 13). Having a diverse mix of
partners is a critical factor in long-term sustainability. Such partnerships take time to nurture.
Building these relationships early on builds a deeper understanding of the program which
increases the partners’ investment and willingness to adapt to the changing needs of the
program over the course of the initial grant and beyond.

The fact that Mississippi 21* CCLCs are forming partnerships from various entities is
promising as new research suggests that high-quality after-school programming should span
across entire communities. Programs should not operate in silos. When the broader
community is responsible for the welfare of their youth and come together to engage them
in afterschool experiences, they are more likely to promote positive outcomes for a greater
number of at risk youth (Reisner, et. al 2007).

Based on the 2010 PPICS evaluation findings, community-based organizations account for the

largest percentage (27%) of subcontractors for MS 21°* CCLC. Organizations that do not fall
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within the seven categories listed below account for the largest percentage (30%) of
community partners.

After charter schools, for-profits account for the smallest percentage of partners (9%) and
subcontractors (4%) for Mississippi 21° Century Community Learning Centers. This is an area
of growth and potential for grantees as businesses have begun to understand the positive
outcomes that after school programs and activities can have on economic viability in their
community and future productivity. Programs have found success when approaching for-
Profits from this perspective along with offering ideas for non-financial contributions such as
staff time or facilities (Deich, 2001). Several of Mississippi’s 21" CCLC project directors
described partnerships as one of their main strengths in the program. For example:

Sample Quote: Collaboration as A Strength

“Collaboration with partners is key. We would not be where we are now if it were not for them...We know our
strengths and weaknesses and having to bring other people to the table when we can’t do it or don’t have the
expertise is a huge reward for our 21°* CCLC program.”

Table 13. Partners & Subcontractors of 21* CCLCs
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3. Characteristics of 21° CCLC Partners & Subcontractors by Types of Contribution

As a whole, community partners and subcontractors provide a large array of services and
support for Mississippi’s 21°* CCLC programs. This finding is promising as it is apparent that
most grantees are already creating a foundation of various types of fiscal and non-fiscal
partnerships, both of which are important. They are working with the larger community to
leverage resources which is a necessary component in long-term sustainability.

Based on the 2010 PPICS evaluation finings, most grantees receive programming/activity-
related services from community partners (73%) and subcontractors (89%). Please refer to
Table 14 below. Grantees also receive paid staffing via community partners (15%) and
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subcontractors (47%). Over forty percent of 21° CCLCs have community partners (41%) or
subcontractors (42%) that assist with providing volunteer staffing. Having these partnerships
in place that provide staffing assistance is particularly helpful as programs can struggle with
retaining and recruiting quality personnel to operate their programs. Community Partners
(33%) and Subcontractors (38%) also provide goods to programs. On a lesser level, grantees
work with community partners and subcontractors for assistance with evaluation services
and raising funds. Many of Mississippi’s 21°* CCLC project directors described how their
ability to network and leverage resources for their afterschool community learning centers
helps to enhance their overall programs. For example, as one 21°*' project director noted:

Sample Quote: Collaboration as A Strength

“We partner with a local community college that provides us with afterschool teachers as a match. Another CBO
targets additional students for the program. We have federal funds that offer the pregnancy prevention and
mentoring programs. Faith-based organization offer space and transportation for free. “

Table 14. Partners & Subcontractors of 21 CCLCs by Contribution Type
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4. Characteristics of Other Funding Source Used by 21°* CCLC Grantees

Grantees are also currently utilizing a host of other external funding streams to operate their
21° CCLCs. As demonstrated in Table 15, a large majority of these funding streams stem from
government entities at the federal, state and local levels. This includes other federal sources
(52%), Title 1 funding (50%), Local School Districts (47%), other state sources (44%), Safe and
Drug free schools, (31%) and Supplemental Education Service (13%) funding (PPICS 2010).
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Table 15. % of Grantees Using External Funding Source
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These findings show that many grantees, particularly grantees in school districts, are doing
well tapping into existing internal funding sources that are available. Although community

based organizations are eligible for some government funding, many of these sources are
exclusive to school districts. However, it must be stressed that although 21° CCLC grantees
are tapping into internal school district funds, these funds typically do not “match” the same
level of 21* CCLC funding that they are receiving. Therefore, once 21* CCLC funds end,
grantees and project directors often find it difficult to secure enough funding that will
support the same level programming they had with 21* CCLC funds.

Private foundation funding accounted for 9% of funding for 21°* CCLC grantees. Identifying
local private sources of funding can be a challenge, particularly for programs operating out of

rural areas. School districts may have challenges securing private funding as many of these
opportunities are open solely to non-profits that have 501c3 status.

Despite the different funding challenges grantees face, they should aim to create a diverse
portfolio that includes funding from various entities, including government, foundation
and private dollars. This will help long term sustainability efforts and avoid reliance on a
single source of funding to continue programming (Sandel, K. & Bhat, S., 2008). Creation of a
diverse portfolio and sustaining afterschool programs beyond the life of an initial grant can
be feasible when programs take action steps early on to:

o Tap into community resources

o Build a broad base of community support

« Build a pot of flexible dollars

o Expand in-kind support

o Tapinto federal and state funds

o Seek and continuously be on the lookout for windows of opportunity
o Seek funds for individual program components
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All of the above strategies take time to cultivate. Starting early to build support from the
community (neighborhood, city and county) that the program resides in can help in many of
the above efforts. Documenting and sharing program successes can increase awareness of
the program, build support and help influence the flow of public funds at a state and local
level. (Wright & Deich, 2003)

5. 21° CCLC Programming Schedule

Based on the 2010 PPICS evaluation finding, most 21* CCLCs operate between 3 — 5 days a
week during the academic school year (Table 16). This provides the opportunity for youth to
participate in afterschool programming for the majority of the week. Mississippi 21°* CCLCs
have more centers open 3 days a week (32%), compared to the overall U.S. percentage (4%).
The percentage of 21% CCLCs that are open 5 days a week is lower in Mississippi centers
(24%) compared to the U.S. rates of fifty-six percent.

Table 16. Number of Days Open per Week during Academic School Year
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Studies have found that youth experience greater overall outcomes the more days per week
they participate in afterschool programming over a sustained amount of time (over a number
of years) (Harvard Family Research Project, 2004). For example, a longitudinal study of 3,000
low income students from both rural and urban communities found that regular participation
in high quality afterschool programs was associated with significant gains in test scores, work
habits and a decrease in behavioral problems. This was true for both elementary and middle
school participants. Additional decreases in risky behaviors such as a lower reports of drug
and alcohol use was also found among middle school students that regularly participated in
afterschool programs, compared to those students with little supervision (Vandell, et al
2007).

Afterschool programs can take measures to ensure maximum youth exposure to afterschool
programs by implementing the following program practices (Metz, et al, 2008):

o Tracking attendance and following up with each student when they miss the
program.
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o Gather and analyze information about why youth leave the program and find out
what would keep them involved.
o Have an attendance policy that parents are aware of and staff implements.

6. 21° CCLC Academic and Enrichment Activities

Mississippi’s 21 CCLC offers children and youth opportunities to participate in a multitude of
academic and enrichment activities that are all geared towards developing students
academically, socially, emotionally and behaviorally (See Tables 17-18). Based on the 2010
PPICS evaluation findings, the overwhelming majority of Mississippi’s 21* Century
Community Learning Centers are providing afterschool activities in Literacy (97%) and
Mathematics (94%). This finding is important as it demonstrates that youth have the
opportunity to participate in core academic subjects in their afterschool programming.
Mississippi’s 21* CCLCs are also offering youth afterschool activities in Technology (36%),
Health (35%), Science (34%), Cultural Studies (31%), Art (29%) and Business (7%) (Table 17).

Table 17. MS 21 CCLC Core Activities Offered - |
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Moreover, 89% of 21 CCLCs are offering Mississippi’s youth participants remedial
programming; 79% are offering tutoring; 73% are offering enrichment activities; 44%
character education; 43% constructive recreation activities; 31% supplemental education;
30% leadership development; 29% mentoring; 17% service-learning; and 10% are offering
career and college preparation. Please refer to Table 18 below for more details.
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These findings indicate that Mississippi’s 21°" Century Community Learning Centers are
providing children and youth the opportunity to participate in a diversity of afterschool
activities. Consistent and regular participation by youth in 21% CCLC activities have several
potential benefits.

As previously mentioned, copious research has shown that consistent and regular
participation in quality afterschool programming improve student achievement. These youth
are more likely to go to school, be engaged in their regular lessons, and earn better test
scores and grades.

Other studies have shown that youth who regularly participate in after-school programs
make healthier choices. For example, they are less likely to get into fights, use drugs, and
commit juvenile crimes. Furthermore, studies show that youth at the greatest risk shows the
greatest gains after participation in afterschool programming.

Table 18. MS 21 CCLC Core Activities Offered — Il
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7. Percentage of MS 21* CCLC Sites that Reported Emphasis in at Least One Core
Academic Area

A large percentage (94%) of Mississippi 21°* Century Community Learning Centers reported
an emphasis in at least one core academic area in their afterschool activities. This percentage
is very similar to that of the U.S. average of 97 percent (See Table 10 below). Developing a
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highly academic component that aligns and enhances the curriculum of the regular school
day is critically important to help improve academic achievement among participating youth
(Harvard Family Research Project, 2008). However, incorporating enrichment activities is also
equally important.

Table 10. Percent of 21* CCLC Reporting Emphasis in at Least One Core Academic Area

The percentage of 21* CCLC reporting emphasis in at least one core academic 94% 97%
area.

The percentage of 21° CCLC reporting offering enrichment and support activities 86% 96%
in other areas.

8. MS 21* CCLC Staffing Patterns

21" CCLC programs in the state of Mississippi have strong ties with the regular school day.
Over half of Mississippi’s 21* CLCC employees (58%) are also teachers during the school day.
The high percentage of school day teachers in afterschool programs is a wonderful asset for
Mississippi 21°* CCLCs as shared by some of Mississippi’s project directors (see sample quote
below). Further, this rate is higher than that of the overall U.S. percentage of 44%. Please
refer to Table 11 below.

Table 11. Patterns of 21* CCLC Staffing

MS (V3
School-Day Teachers 58% 44%
21" CCLC Administrators & Coordinators 12% 7%
Youth Development Workers 3% 9%
Other Non-Teaching School Staff 9% 13%
Parents .06% 2%
College Students 6% 8%
High School Students 6% 1%
Other Community Members (e.g., Business Mentors, Senior Citizens, 2% 3%
Clergy, etc)
Other 2% 3%

Sample Quote: School-Day Teachers as Assets to 21* CCLCs

“There is a strong connection between what goes on in the classroom and what goes on in the afterschool
program. Most of our teachers work in the schools so we are able to connect with the regular day more easily
through these teachers. “ Project Director
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Having school day teachers employed during afterschool time provides an additional
opportunity for teacher and students to build trust and develop supportive relationships.
Caring and supportive relationships between youth and staff has been linked to student
retention in afterschool programming (Arbreton & Colleagues, 2005). This may be connected
to other positive outcomes for students in a number of academic and behavioral areas. For
instance positive staff-child relations was associated with larger gains in reading and math
grades for elementary school children, compared to those children that had less positive staff
(Pierce, et al 2010).

21" CCLC Administrators and Coordinators account for 12% of staff in Mississippi and only 7%
percent nationwide. Grantees throughout Mississippi also use a number of other types of
staff for their 21°* CCLC programs including: youth development workers (3%), non-teaching
school staff (9%), parents (.06%), college students (6%), high school students (6%), and
community members (2%). This staff composition is similar to that of the rest of the country.

However, regardless of the position and background of afterschool program staff, the
following strategies are recommended to help recruit and retain quality staff (American
Youth Policy Forum, 2006):

« Hiring the right staff; employees that have qualities such as passion, respect and
experience working with youth.

o Matching staff skills with program tasks

o Substantive and Accessible Professional Development

« Day to day staff development opportunities in the form of mentoring and
individualized supervision

« Regularly monitoring the quality of activities
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Mississippi 21 CCLC Profile: Student
Behaviors and Academic Achievement

Elementary, Middle and High Schools

As the previous section indicated, MDE’s 21* Century Community Learning Centers’ initiative
is offering a diversity of afterschool activities across the state of Mississippi in which students
are participating and taking advantage. Many of these children and youth in Mississippi
would not have the opportunity to participate in afterschool activities if it were not for the
21* Century Community Learning Centers’ programming. They would also not be able to
reap the many rewards from participating.

The 2010 PPICS evaluation findings suggest that MDE’s 21* Century Community Learning
Centers’ initiative is making a difference in the lives of children and youth who are
participating consistently. Teachers are reporting improvements in academic achievement
and school behaviors among regularly participating 21°* CCLC students. The following section
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will highlight those findings including: 1) improvement in homework completion and
classroom participation; 2) improvement in student behavior; and 3) improvement in
academic achievement in English and Mathematics.

However, it must be stressed that the current data collected by PPICS is not robust enough
to establish causal relationships; however, they can provide a snapshot of student
achievement and behavior. The evaluation recommendation for Mississippi’s 21°* CCLC will
strongly recommend more systematic data collection to evaluate the improvement in
students’ behavior, attitudes and academic achievement.

1. Improvement in Homework Completion & Classroom Participation among Mississippi’s
21* CCLC Participants

According to PPICS, for Mississippi, 86 percent of teachers reported that their regular 21
CCLC elementary students improved in homework completion and class participation.
Teacher reported rate for homework completion and classroom participation was also high
for middle and high school participants (78%). Please refer to Table 12 below. As a whole,
teacher reported homework completion and classroom participation rates were higher than
the US average regardless of the grade level of program participant. This is an outstanding
accomplishment that speaks to how 21* Century Community Learning Centers initiative is
making a difference in the lives of children in Mississippi. 21* CCLC project directors also
observed improvement in homework completion and classroom participation. For example,
one project director noted:

“We have already seen a positive impact on academic achievement among the participating students. For example,
teachers say that more students are coming in with completed homework assignments. The superintendent noted
that he saw improvements in students’ academic achievement and he says it is largely because of the 21° CCLC
Program. This program is having a direct impact on academic achievement.” — Project Director

Table 12. Percent of Teacher Reporting Improvement in Homework Completion and Classroom
Participation

The percentage of elementary 21° CCLC regular program participants with 86% 74%
teacher-reported improvements in HWK completion and class participation.

The percentage of middle/high school 21° CCLC regular program participants 78% 71%
with teacher-reported improvements in HWK completion and class participation.

The percentage of all 21°° CCLC regular program participants with teacher- 84% 73%
reported improvements in HWK completion and class participation.

There are several factors that can be attributed to the current finding above. As described
earlier in this report, Mississippi’s 21°* CCLC programs employ more school day teachers than
the overall average across the U.S. Having school day teachers involved in afterschool
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programming can benefit afterschool youth in a number of ways. Teachers are able to link
school day curriculum to afterschool activities and continue to offer tailored support and
resources to students that take advantage of the 21* CCLC program.

Nonetheless, the current finding on improvements in homework completion and classroom
participation is important because the research literature shows that progress on these two
components can boost academic achievement. Studies have found that schools that
incorporate homework policies that: 1) increase the amount of assigned homework; and 2)
that increase the amount of time students spend on their homework are more likely to
increase the performance of low performing students and those students enrolled in low-
performing schools (see National Council of Teachers of Mathematics, 2008 for review). In
fact, one study found that assigning additional homework is estimated to have a much larger
impact per dollar invested in improving academic achievement than either increasing
teachers’ wages or decreasing class sizes (McMullen, 2007).

In addition, as indicated, active participation in the classroom can also boost students’
academic achievement. Students who are actively engaged in the classroom are more likely
to be involved in the activities and the materials being taught; and are therefore more likely
to perform better in school than those students who are not involved (Grossman et al, 2002).

2. Improvement in Student Behavior among Mississippi’s 21* CCLC Participants

In addition to improvements in homework completion and classroom participation, the
majority of teachers in the state of Mississippi (80%) also reported improvements in student
behavior across all regular 21* CCLC program participants (See Table 13 below). This was
higher than that of the national average of 68 percent. Elementary School aged participants
(81%) had the largest improvement in student behavior. This was higher than the U.S.
percentage of 68 percent. The percentage of middle/high school 21° CCLC regular program
participants with teacher-reported improvement was also higher in Mississippi’s programs
(74%) as compared to the U.S. rates (67%).

Table 13. Percent of Teachers Reporting Improvement in Student Behavior

MS us
The percentage of elementary 21° CCLC regular program participants with 81% 68%
teacher-reported improvements in student behavior.
The percentage of middle/high school 21° CCLC regular program participants 74% 67%
with teacher-reported improvements student behavior.
The percentage of all 21* CCLC regular program participants with teacher- 80% 68%

reported improvements in student behavior.
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Promoting positive socio-behavioral skills among children and adolescents can positively

influence their

academic performance, behavior, social and family relationships, and

involvement in extracurricular activities. For example:

« Consequences of Good Socio-Behavioral Skills
With a full repertoire of good socio-behavioral skills, students will have the ability to

make social choices that will strengthen their interpersonal relationships and

facilitate success in school. Some consequences of good socio-behavioral skills

include:
o
o
o}

Positive and safe school environment.

Child resiliency in the face of future crises or other stressful life events.
Students who seek appropriate and safe avenues for aggression and
frustration.

Children who take personal responsibility for promoting school safety.

o Consequences of Poor Social Skills

Students with poor social skills have been shown to:

(0]

Experience difficulties in interpersonal relationships with parents, teachers,
and peers.

Evoke highly negative responses from others that lead to high levels of peer
rejection. Peer rejection has been linked on several occasions with school
violence.

Show signs of depression, aggression and anxiety.

Demonstrate poor academic performance as an indirect consequence.

Show a higher incidence of involvement in the criminal justice system as
adults.

o Impact on School Safety
Given the demonstrated relationship between socio-behavioral skills and school

safety, schools are increasingly seeking ways to help students develop positive socio-
behavioral skills, both in schools and in the community. Socio-behavioral skills

related to school safety include:

1.

L 00 N O Uk WD

Anger management

Recognizing/understanding others' point of view
Social problem solving

Peer negotiation

Conflict management

Peer resistance skills

Active listening

Effective communication

Increased acceptance and tolerance of diverse groups

It must be noted that schools have traditionally relied exclusively on families to teach

children important interpersonal and conflict resolution skills. However, increased negative

societal influences and demands on family life make it imperative that schools partner with
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parents to facilitate this social learning process. This is particularly true today given the
critical role that social skills play in maintaining a positive school environment and reducing
school violence. Afterschool programming can certainly help in modeling and teaching both
children and youth positive socio-behavioral skills.

3. Improvement in Academic Achievement among Mississippi’s 21** CCLC Participants

In terms of academic achievement, the 2010 PPICS evaluation findings suggest that
Mississippi’s 21* Century Community Learning Centers initiative is showing signs of having
positive effects on students’ academic achievement in both English and Mathematics.
Teachers are reporting that 21° CCLC students are improving in their English and Math
grades. In general, Mississippi’s 21* CCLC regularly participating students are reported
improving in Math at a slightly higher rate than in English (See Tables 14-15). In addition,
Mississippi’s rate of 21 CCLC students who are improving in Math is meeting the national
average; but they are slightly below national average in English. Nonetheless, Mississippi’s
rates in both Math and English are promising and do show that the state’s 21* CCLC
programs are striving to meet and go beyond the national average.

Improvement in Math Grades

« Among all Mississippi 21* CCLC regular program participants, it is reported that 33%
improved in Math from Fall to Spring semester.
0 Among elementary students, 33% improved in Math from Fall to Spring
semester.
0 Among middle/high school students, 33% improved in Math from Fall to Spring
semester.

Table 14. Reported Improvement of in Mathematics Grades from Fall to Spring Semester

The percentage of elementary 21° CCLC regular program participants whose 33% 36%
Mathematics grades improved from Fall to Spring

The percentage of middle/high school 21° CCLC regular program participants 33% 34%
whose Mathematics grades improved from Fall to Spring

The percentage of all 21* CCLC regular program participants whose Mathematics 34% 36%
grades improved from Fall to Spring
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Improvement in English Grades

«  Specifically among all Mississippi 21° CCLC regular program participants, 29% improved
in English from Fall to Spring semester.
0 Among elementary students, 30% improved in Math from Fall to Spring
semester.
0 Among middle/high school students, 27% improved in Math from Fall to
Spring semester.

Table 15. Reported Improvement in English Grades from Fall to Spring Semester

The percentage of elementary 21° CCLC regular program participants whose 30% 39%
English grades improved from Fall to Spring

The percentage of middle/high school 21° CCLC regular program participants 27% 35%
whose English grades improved from Fall to Spring

The percentage of all 21 CCLC regular program participants whose English 29% 38%
grades improved from Fall to Spring

Improvement on Standardized State Assessments

« According to 2010 evaluation findings, regular participating youth of Mississippi’s 21°*
Century Community Learning Centers are also improving on state standardized
assessments (Table 16). For example:

0 Among elementary students, 21% of regular participating students improved
from not proficient to proficient or above in Reading on state assessments. This
percent is in line with US average for this particular indicator.

0 Among middle/high school students, 23% of regular participating students
improved from not proficient to proficient or above in Math on state
assessments. This percent is slightly above the US average for this particular
indicator.

Table 16. Reported Improvement from Non-proficient to Proficient or Above on State Assessments

MS us
The percentage of elementary 21° CCLC regular program participants who 21% 25%
improved from not proficient to proficient or above in Reading on state
assessments.

The percentage of middle/high school 21° CCLC regular program participants 23% 17%
who improved from not proficient to proficient or above in Mathematics on state
assessments.
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SUMMARY

In summary, afterschool programming provides children and youth with opportunities to
engage in activities that help develop their social and behavioral skills, as well as to help
improve their achievement and performance in schools. However, ironically, those children
who are lacking in afterschool resources and are most “at need” for afterschool
programming are the children who are most vulnerable to academic risk. Many of these
children also attend low-performing schools. It has, therefore, become a mission for MDE to
target and enroll children and youth — (especially those who are most academically at-risk
and attending low-performing schools) — into its 21* CCLC programs across the state.

Based on the 2010 PPICS evaluation findings, MDE’s 21* CCLC has been successful at
recruiting and enrolling its targeted participants. Research has demonstrated again and again
that providing youth with opportunities and resources that has the potential to enhance the
overall quality of their educational experience can and will improve students’ academic
achievement irrespective of their environment and/or socio-demographic characteristics.

Given the number of academically at-risk youth who are struggling in schools, the current
finding of MDE’s 21%" CCLC enrolling academically at-risk youth into its afterschool program is
extremely encouraging; and shows how 21°' CCLCs are providing these youth with increased
opportunities and resources to further enhance their overall educational experience.

Preliminary PPICS findings suggest that Mississippi’s 21° CCLC statewide initiative is showing
signs of having positive effects on students’ behavior and academic achievement.
Specifically, the overwhelming majority of teachers reported improvements in homework
completion, classroom participation, and school behaviors among regularly participating 21°
CCLC youth. There are also reports that students are making improvements in both English
and Math grades, and on state standardized assessments. These findings are extremely
promising. However, as previously mentioned, it must be stressed that the current data
collected by PPICS is not robust enough to establish causal relationships so findings in the
areas of academic achievement and student behaviors must be interpreted cautiously.

Overall the following recommendations are provided based on the 2010 PPICS evaluation
findings:

1. Increase Number of Youth Participants Served. Although MDE’s 21° Century
Community Learning Centers are successful at enrolling its intended and

targeted youth participants (academically at-risk and low-income youth), the
number of youth served can be increased. The anticipated number of
students that was expected to be actively participating in Mississippi’s 21"
CCLCs was 32,612 across the state. However, the 2010 PPICS results indicate
that the total number of participants “enrolled” into Mississippi’s 21* CCLC
was approximately 18,721. Among the 18,721 youth enrollees, only 8,907
were active participants (participated 30 or more days) in 21* CCLCs.
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Approximately 52% did not participate after 30 days. Itis recommended that
training be provided to not only grantees and project directors, but other
staff of 21°" CCLCs (i.e., site coordinators, teachers, site leaders, volunteers)
on how to retain youth participation over the long haul in their afterschool
programs. There are several factors that go into attaining high youth
retention in afterschool school programming but some of the most critical
are: 1) incorporating activities that are engaging and attracts youth attention
(hands-on, interactive activities); 2) investing and keeping quality staff that
truly cares and knows how to connect and have a good rapport with youth;
and 3) Transportation. Transportation is especially key in rural areas where
programs may be far from youths’ homes and schools.

Collect Evaluation Data at the Student Level. Collect “student-level” data on

students’ grades, standardized test scores, school behaviors (e.g.,
suspension, detention, expulsion rates), and school attendance. As
highlighted throughout the current report, PPICS reporting data system is
not robust enough to establish causal relationships, but provides a “snap-
shot”. The collection and analyses of actual students’ grades, standardized
test scores, school behaviors (e.g., suspension and expulsion rates,
detention, etc.) and attendance among 21* CCLC participants will provide a
more accurate assessment and evaluation of how Mississippi’s 21* CCLC
programming is impacting student’s achievement and behavior in school. In
addition, dosage effects can be assessed by correlating the rate at which
students are participating in 21°* CCLC and how their level of participation is
impacting their achievement, attitudes and behaviors.

Ensure the Continuous Input of Accurate & Complete Data into PPICS. This
statement cannot be emphasized enough — continuous, accurate, and

complete. PPICS provides the US Department of Education a snap shot of
what is taking place “on the ground”. It is therefore important that data is
complete and accurate so as to correctly reflect what is taking place with 21*
CCLC in Mississippi. Providing accurate and complete data is also important
for MDE and all involved in Mississippi’s 21* CCLCs for accountability
purposes, and to see where their strengths and gaps are. This will allow them
to improve and fine-tune their gaps and build upon their strengths. This
leads to continuous quality program improvement (CqPl) so as to provide
High Quality afterschool services and activities for children and youth in
Mississippi.

Ensure Local Evaluation of 21* CCLCs. It is recommended that Mississippi’s

21*" CCLC grantees be held accountable for securing the required local
evaluation of their program. The overwhelming majority of 21°* CCLC
grantees in Mississippi do not have evaluators. The 2010 PPICS reports that
only 15% of 21* CCLC grantees subcontract out with evaluators. This is a

critical link missing. Having a “quality” evaluator and/or evaluation team on
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board improves accountability and helps programs sustain and grow.
Evaluations are also key to attaining further and additional funding as many
funders (especially private funders) requires previous evaluations and their
findings in regards to programming (e.g., what previous impacts the program
has had with youth, with families, etc).

Sustainability. With the recent cuts in afterschool funds across the nation,
sustainability is critical, and more so for rural communities given that rural
schools have lower per-student afterschool program funding for 21% CCLCs
across the nation. And although the 2010 PPICS findings indicate that 21°
CCLC grantees are tapping into other funding source, they are usually
internal funding source from the school district and often do not “match” the
same level of 21°" CCLC funding. Therefore, once 21* CCLC funds ends,
grantees and project directors often find it difficult to secure enough funding
that will support the same level programming they had with 21°* CCLC funds.
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Appendix A

Table 17. Parent’s Employment Status in Mississippi, by Income (2009)

100%

80%

60%

40%

20%

0%

] M Not Employed
- M Part-time
M Full-time

Low-Income Above Low-Income

B 45% (181,570) of children in low-income families have at least one parent who is
employed full-time, year-round.

B 31% (125,003) of children in low-income families have at least one parent who is
employed either part-year or part-time.

W 24% (98,254) of children in low-income families do not have an employed parent.

Table 18. Parent’s Employment Status in Mississippi, by Income (2009)

100%

80%

60%

40%

20%

0%

i @ Not Employed
- M Part-time
i M Full-time

Poor Not Poor

26% (58,823) of children in poor families have at least one parent who is employed
full-time, year-round.

39% (87,612) of children in poor families have at least one parent who is employed
either part-year or part-time.

36% (80,926) of children in poor families do not have an employed parent.
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Table 19. Children in Low-income Families in Mississippi, by Parent’s Education (2009)

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

ono,
U7

40%

Less than High High School Some College or
School More

M Less than High School
M High School

@ Some College or More

90% (93,479) of children whose parents do not have a high school diploma live in

low-income families.

72% (123,024) of children whose parents have a high school diploma, but no college

education live in low-income families.

40% (188,324) of children whose parents have “some college or more” live in Jow-

income families.

Table 20. Children in Poor Families in Mississippi, by Parent’s Education (2009)

80%
70%
60%
50%
40%
30%
20%
10%

0%

68%

41% 40%

Less than High High School Some College or
School More

M Less than High School
M High School

& Some College or More

68% (71,336) of children whose parents do not have a high school diploma live in

poor families.

41% (70,679) of children whose parents have a high school degree, but no college

education live in poor families.

189% (85,346) of children whose parents have “some college or more” live in poor

families.
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Appendix B

Less Than At Least High At Least Graduate School
High School School Bachelor’s Degree Enrollment

(%) Diploma Degree (%) (%)
(%) (%)

MISSISSIPPI TOTAL 215 78.5 18.9 6.4 83.3

Male 23.1 76.9 18.2 6.4 79.5

Female 20.1 79.9 19.5 6.5 79.5

RACE

African American

White 17.0 83.0 22,6 7.8 82.1

GENDER AND RACE

African American Males

African American Females 27.2 72.8 14.1 4.6 91.1
White Males 18.3 81.7 22.9 8.1 79.8
White Females 15.9 84.1 22.4 7.5 84.6
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