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Executive Summary

Goizueta Foundation generously endowed Y-USA with $5.8 million over a three-year period to expand its
Welcoming Hispanic Families initiative, the Early-Learning Readiness and Afterschool Extension Program,
throughout the state of Georgia in five key cities: Atlanta, Augusta, Moultrie, Rome, and Savannah. Both
programs were designed for the Hispanic/Latino children, caregivers, and families, with a focus on
underserved communities. The long-term goal is to help close the achievement gap and prepare all
children, particularly those most at risk, for success in school at the start of their educational career in
kindergarten and throughout their schooling.

In summary, the ELR program focused on Hispanic caregivers who cared for children at risk for school
readiness delays. Y-USA hoped to reduce disparities in school adjustment and long-term academic
attainment by improving school readiness skills among disadvantaged children through the ELR program.
AEP is an extension of ELR and provides afterschool care and learning for Hispanic children between 5
and 8 years of age. The overall goal of AEP is to provide a safe place to learn foundational skills; develop
healthy, trusting relationships; and build self-reliance through the YMCA values of caring, honesty,
respect, and responsibility.

As part of its strategic efforts, Y-USA contracted and collaborated with Eval Global Solutions, LLC to
conduct a comprehensive evaluation of the current Goizueta-funded Welcoming Hispanic Families ELR and
AEP programs in all five YMCAs in Atlanta, Augusta, Moultrie, Rome, and Savannah. The team created
interview and focus group protocols for the current evaluation, conducting in-person interviews and focus
group sessions among ELR and AEP supervisors, project directors, facilitators, site coordinators, parents,
and caregiver participants to gain an in-depth understanding of the status of both programs regarding the
following;:

e Program mission, goals, and day-to-day activities

e Program strengths and challenges

e Program awareness, access, marketing, and recruitment strategies

e Program impact on children and caregivers

e Program efforts in developing community partnerships

e Program funding and sustainability

e Program use of Y-USA as a support system

e Key learnings generated from operating and managing ELR and AEP

After the interviews and focus group sessions, the team analyzed the quantitative and qualitative (narrative
text) data collected. For quantitative data, frequencies and percentages were tabulated. For the qualitative
data, narrative text responses were explored using thematic, conceptually clustered matrices. Specifically,
the team repeatedly read transcribed responses to discover and refine codes and themes. Next, meta-
themes were developed to further refine themes and link them together to create a clear description and
explanation of the participants” responses to the open-ended questions in the interview protocol. The key
findings generated from the current evaluation are summarized below:

EVAL|CLofaL sotumons Y-USA Welcoming Hispanic Families ELR and AEP Final Evaluation Report 7



Program Description —Identified Strengths and Gaps

ELR

e Four main strengths emerged as significant themes from the narrative texts of ELR staff: (a)
committed and quality ELR staff members who went beyond their call of duty; (b) strong
relationships between caregivers and ELR staff, and between caregivers themselves; (c)
collaborative supports—both internal and external; and (d) program model/curriculum design
and its benefits to participants.

e Staff also identified challenges for ELR, which included: (a) challenges associated with program
startup at the beginning phase of program implementation, (b) lack of transportation, and (c)
weather.

AEP

e Four main strengths emerged as significant themes from the narrative texts of AEP staff: (a)
committed and quality AEP staff, (b) bilingual Hispanic staff, (c) strong relationships, and (d) the
Parent Component — Padres Comprometidos.

o Staff identified the following challenges experienced by AEP: (a) lack of transportation, (b) lack of
permanent space at school, and (c) resistance to a new afterschool conceptual model focusing on
Hispanic students.

Awareness, Access, Marketing, and Recruitment Efforts

ELR

e To attract, recruit, and enroll targeted caregivers/children, all five Goizueta-funded YMCA ELR
programs unequivocally expended great efforts in marketing. They promoted awareness of the
principles, values, and importance of early learning among participating caregivers and the wider
community. At the same time, they increased access to the YMCA ELR program for caregivers and
children who otherwise might not have had the opportunity to participate in an early-learning
program.

e However, despite their best efforts at recruitment and enrollment, most Goizueta-funded YMCA
ELRs found that during the beginning phase of year 1, caregiver attendance was often sporadic
and inconsistent, leading to retention challenges. As time progressed, sites managed to retain core
group of caregivers and children who attended the program consistently for the long term.

AEP
e The level of awareness of the Welcoming Hispanic Families AEP programs varied from site to site.
Three of the five project directors noted high levels of awareness of AEP among Hispanic families
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and the larger community, but the other two felt that awareness of AEP varied by community and
location.

o Despite the varying levels of awareness, all five Welcoming Hispanic Families AEP programs noted
that they had good attendance during their third and final year and that they had achieved their
attendance goals. Student retention rate was high for AEP programs.

Benefits of Programs for Participants

ELR

e Georgia’'s Goizueta-funded YMCA ELR programs had an immense impact on both caregivers and
children who consistently participated. The benefits were tremendous as reported by caregivers,
ELR supervisors, and group facilitators. Participating children benefited academically, physically
(gross and fine motor skills), socio-emotionally, and behaviorally. Caregivers benefited mostly
through greater awareness, understanding, and value of early-learning/school-readiness
principles and concepts, and application of those principles in their children’s lives.

e At the same time, caregivers gained increased knowledge of age-appropriate child behavior and
improved relationships and communication with children. Moreover, several ESL caregivers
reported improvement in speaking and understanding English. Georgia’s Goizueta YMCA ELR
programming activities have certainly stimulated and contributed to all of the growth and benefits
that both caregiver and child participants experienced.

AEP

e AEP also experienced a number of positive outcomes, with the most salient including (a) improved
student grades, (b) increased rate of homework completion, (c) social and behavioral improvement,
and (d) increased awareness and exposure to the YMCA among Hispanic families.

Community Partnerships

ELR

e All five ELR program supervisors mentioned building new community partnerships and
strengthening the ones they had before the grant. They further highlighted that community
partnerships have been extremely helpful to ELR programs and participating caregivers and their
children. Community partnerships served as resources in terms of (a) promoting awareness of the
YMCA ELR program and referring families/caregivers to ELR; (b) providing space and location
for the program; (c) bringing a wide range of services for caregivers and children (e.g., library,
financial resources, legal assistance, etc.); (d) sharing information with ELR staff; (e) providing
food, snacks, clothing, and much more.
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AEP

However, two of the five Georgia ELR supervisors reported that although they have managed to
build community partnerships, they felt there was still much room for growth in this area and that
more partnerships were needed, especially given that their funding was ending this year.

All five AEP programs reported that community partnerships had been beneficial to their
programs. They mentioned that the school was a key partner, providing them with the location,
space, and students for the program.

Program Funding and Sustainability Efforts

ELR

All five ELR supervisors indicated that their financial resources and staffing were adequate over
the course of the 3-year Goizueta grant period. When asked whether they had a sustainability plan
in place for their programs once Goizueta funding becomes unavailable, all five program reported
that they are “working hard” on exploring and seeking funding for future ELR programming. They
all acknowledged the tremendous benefits the program had on Hispanic caregivers and children,
serving to connect families and caregivers, creating an informal system of networks, and
connecting families to other services offered by their local YMCAs. They all wanted these benefits
of ELR to continue for families and caregivers. All in all, at the time of the evaluation, although
some ELR programs had managed to obtain in-kind contributions (e.g., space, location) for future
programming, none had acquired external funding.

AEP

All five programs reported having received adequate funding to manage and facilitate their AEP
programs over the 3-year grant period. They all also mentioned actively looking into sustainability
options. Some are exploring other grants to sustain programs. Two programs noted that they will
blend AEP into their mainstream Prime Time program. It should be noted that no AEP program
had secured funding at the time of the current evaluation.

Y-USA as a Resource for YMCA ELR Programs

ELR

It was important that Y-USA create a viable system in which resources could be maximized and
mutual partnership and authentic cooperation could be implemented and facilitated with local
YMCAs. Therefore, ELR supervisors and facilitators were asked to share their insight on how Y-
USA had been a resource for their programs. Overall, staff felt that Y-USA had provided useful
resources and opportunities that directly benefited them and their program. They reported that the
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technical assistance staff was generally helpful, trainings were somewhat useful, and the online
community was particularly beneficial for them.

Three Key Learnings

ELR

e Three key learnings emerged as significant themes among ELR staff: (a) hire quality staff, (b) hire
staff members who are committed to helping the Hispanic community, and (c) know the
community you are serving.

AEP

e Three key learnings emerged as significant themes among AEP staff: (a) know your community,
(b) cultivate key champions of the program, and (c) build strong relationships.

Recommendations

e Key recommendations are as follows: (a) work on a program sustainability plan early; (b) provide
a grant writing/ proposal writing workshop; (c) offer sustainability planning training sessions; (d)
obtain permanent location and space for both ELR and AEP programs; and (e) provide
transportation for the participants in greatest need.

The next section will provide a summary of the methods used to design and carry out the current evaluation
initiative, followed by a detailed summary of the key evaluation findings for ELR, and then a detailed
summary of the key evaluation findings for AEP. Key recommendations will conclude the report.

It is hoped that the current evaluation report sheds light on Y-USA Goizueta-funded Welcoming
Hispanic Families ELR and AEP programs in the state of Georgia and that the evaluation findings are
used for on-going program improvement and development of best practices.
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Evaluation Methods

As a part of the Early-Learning Readiness and Afterschool Extension Program initiative, Y-USA has
partnered with Eval Global Solutions as an external evaluator to evaluate both programs under the
Goizueta Foundation grant. In summary, Eval Global Solutions employed a combination of process
and context evaluation strategic approaches within a collaborative framework to capture the
complexity of and to gain further insight into the operation and function of the five Goizueta-funded
YMCA ELR and AEP programs in the state of Georgia.

For each ELR program, Eval Global Solutions conducted in-person, one-on-one interviews with ELR
supervisors as well as separate focus group sessions among caregiver participants and caregiver group
facilitators. (See Table 1 for further details.) Please note that the evaluator also observed one ELR
caregiver group in session for each YMCA Goizueta-funded ELR program.

Table 1. ELR: Summary of Evaluation Methods

Supervisor Caregiver — Group Caregiver Evaluator’s
One-on-One Facilitator Participant Site Observation

Interview Focus Group Focus Group of ELR Group
Atlanta N=1, 2 hrs N= 6, 45 min. N=11, 40 min 2 hrs
Augusta N=1, 2 hrs N= 2, 45 min. N=6, 40 min 2 hrs
Moultrie N=1, 2 hrs N=1, 45 min. N=8§, 40 min 2 hrs
Rome N=1, 2 hrs N= 2, 45 min. N=10, 40 min 2 hrs
Savannah N=1, 2 hrs N=1, 45 min. N=10, 40 min 2 hrs

Further, for each AEP program, Eval Global Solutions conducted in-person, one-on-one interviews
with the AEP project director as well as separate focus group sessions among parents and site
coordinators. (See Table 2 for further details.) Please note that the evaluator also observed one AEP
program in session for each YMCA Goizueta-funded afterschool extension program.

Table 2. AEP: Summary of Evaluation Methods

Project Director Site Coordinator Parent Evaluator’s
One-on-One Focus Group Focus Group Site Observation
Interview of AEP Group
Atlanta N=1, 2 hrs N=2, 45 min. N=8§, 40 min 2 hrs
Augusta N=1, 2 hrs N=3, 45 min. N=2, 40 min 2 hrs
Moultrie N=1, 2 hrs N= 2, 45 min. N=4, 40 min 2 hrs
Rome N=1, 2 hrs N= 3, 45 min. N=8, 40 min 2 hrs
Savannah N=1, 2 hrs N= 2, 45 min. N=6, 40 min 2 hrs

The overall goal of the evaluation was to explore and understand YMCA ELR and AEP programs in
terms of (a) strengths and challenges; (b) marketing and recruitment strategies; (c) levels of enrollment,
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attendance, and retention; (d) impact on participating children, parents, caregivers, and families; (e)
partnerships that had been developed; (f) funding and sustainability planning efforts; and (g) key
learnings generated for best practices. Understanding these components of YMCA’s ELR and AEP
programs encourages further accountability; generates key learnings that shed light on tactical
approaches for strengthening program design and implementation strategies; builds local capacity and
empowers local YMCA communities; and facilitates organizational growth, performance, and future
program development and sustainability.

All evaluation work was conducted with excellence, quality, and ethics and adhered and ascribed to
the American Evaluation Association’s Guiding Principles for Evaluators (2004) and to the guidelines of the
Joint Committee on Standards for Educational Evaluation (2004). Both qualitative and quantitative methods
and statistical analytic strategies were conducted in a utilization evaluation (Ramirez & Brodhead, 2013)
framework in which data and information were gathered and synthesized for the greatest benefit and
improvement of Y-USA and its local sites and partners.

Six leading questions guided the overall ELR and AEP evaluation design and implementation: (a) What
are the strengths of the programs? (b) What types of challenges have the ELR/AEP programs
encountered? (c) What has the impact of the programs been on participants enrolled in the programs?
d) What are the key lessons learned from ELR/AEP that might be of interest to the broader early
learning, family, friend and neighbor, and/or afterschool learning communities? (e) What types of
community partnerships have been developed as a result of the ELR/ AEP programs? (f) To what extent
are sustainability plans in place?

Data Analyses

To answer the key evaluation questions and assess the goals of the current Y-USA ELR/AEP initiative
with the greatest degree of validity and accuracy, Eval Global Solutions employed a mixed-methods
approach that integrated both quantitative and qualitative methodologies. They employed quantitative
methods to acquire numerical measurements, percentages, and frequencies. Eval Global Solutions also
conducted qualitative methods and employed a phenomenological framework (Patton, 2002) in
analyzing all narrative texts generated from interviews and focus group sessions. Phenomenological
qualitative methods focus on participants’ (e.g., caregivers, project directors, facilitators, and site
coordinators) subjective experiences and interpretations of situations and/or phenomena under study.
Eval Global Solutions used this methodology to gain deeper and richer understanding of YMCA's
ELR/AEP programming through the perspective of participants as well as through site observations.

More specifically, in regard to qualitative analyses, Eval Global Solutions transcribed / paraphrased all
focus group and key-informant interview data as narratives. The overall purpose of the evaluation of
the narratives was to explore the context and to understand the experiences and contributions through
the perspectives of selected sites and focus groups/key informant evaluation participants.

Content Analysis was used to explore the narrative data. Content analysis involves the systematic
process of condensing raw qualitative data (e.g., transcribed narratives) into categories or themes based
on valid inference and interpretation (Patton, 2002). Thematic conceptually clustered matrices were
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incorporated to identify and extract common codes, themes, and meta-themes of the narratives, using
them to describe consistent patterns among the participants (Miles & Huberman, 1994).

Eval Global Solutions utilized inductive and deductive logic to code the qualitative data (Tashakkori
& Teddlie, 1998). They used inductive reasoning to extract themes and categories through careful
examination and constant comparison of the transcribed narrative data (Patton, 2002). The strategic use
of constant comparative analysis allowed the evaluators to take one piece of data (e.g., one interview
or one statement) and compare it with all others until they identified cohesive sets of themes and meta-
themes. The evaluators used deductive reasoning by generating concepts from previous theory or
studies (Berg, 2001). Assessing codes based on predetermined categories that emerge from the
literature is very useful for qualitative research, especially at the inception of data analysis.

Eval Global Solutions uploaded and organized all narrative data into thematic conceptually clustered
matrices in a manner that allowed the evaluators to analyze each participant as well as across
participants’ narratives. The responses to focus group/interview questions were organized by specific
question. The evaluators developed a preliminary set of codes (which is the first step in qualitative data
analysis) based on prior research and by coding samples of the qualitative data (Patton, 2002). For
example, a unique set of codes was produced by one evaluator for each interview question. The codes
were modified as necessary after another evaluator coded the same set of data using the initial set of
codes. The coders checked the reliability of the coding by reviewing and discussing subsets of coded
text.

Qualitative data from the interviews was summarized in frequency lists, matrices, and concept maps
(Miles & Huberman, 1994). Based on an initial coding structure, key themes expressed as words and
phrases were listed and counted according to the frequency of their occurrence within the qualitative
data. Tables summarized the frequency and distribution of coded themes. The distributions were also

"o

displayed in matrices according to categories such as “main strengths of programs,” “main challenges

”ou

of programs,” “main types of community partnerships developed,” and so forth.

Why Evaluate Early-Learning Readiness and Afterschool Extension Programs

With the growing interest and fiscal investments in early learning and afterschool care, educators,
researchers, practitioners, and policy makers are all interested in the impact these programs are having
on youth, families, and the larger community. Evaluation serves as a necessary tool for the
documentation of the impact of early-learning programs. Future policies regarding early-learning
readiness and afterschool programs will be heavily influenced not only by national research and
evaluation investments but also by local evaluation efforts that inform the field.

However, evaluation is important not only for future policy initiatives but also to help build quality
programs and to establish accountability to multiple stakeholders, including funders, schools, parents,
student participants, and communities. Engaging in frequent, active evaluation is a critical way for
early-learning programs to track progress toward goals and to ensure that they are meeting the needs
of the communities they are serving. Moreover, and perhaps more importantly, evaluation is essential
for continuous quality program improvement and best practices, which is one of the main purposes of
the evaluation of Y-USA’s ELR and AEP Welcoming Hispanic Families initiative.
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The following two sections will highlight key evaluation findings from Y-USA’s Goizueta-funded ELR
and AEP programs. Each section will highlight the program’s strengths and challenges; marketing and
recruitment strategies; levels of enrollment, attendance, and retention; community partnership
development; key impact and outcomes on participants; funding and sustainability efforts; and three

key learnings for best practices.
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Section 1: Key Evaluation Findings

Y-USA Goizueta-Funded Early-Learning Readiness Program
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Introduction: ELR

In a time when education disparities continue to persist along stark racial and class lines, combined
with widening socioeconomic gaps and a growing minority population, it has become imperative that
the nation prepare all children for future academic achievement and success as adults. Today, a
growing and pronounced body of research consistently demonstrates strong evidence that formal and
informal learnings between birth and 5 years of age of a child’s life are key to decreasing academic risk
and positioning children on trajectories for academic success. Johns Hopkins University’s Center for
Organizations of Schools noted that a child’s early years lay the foundation for all that is to come. To
ignore those years in the educational careers of children, particularly among minority and low-income
children, would be a detriment to their educational future. Studies have shown that the human brain
develops more rapidly between birth and age 5 than during any other period. These first 5 years are a
time of enormous social-emotional, physical, and cognitive growth (Shonkoff & Phillips, 2000).
Capitalizing on young children’s potential during those malleable years of learning and rapid growth
through high-quality early education helps to ensure later success in school and life (Bowman & Burns,
2000). Research has clearly demonstrated this fact and has shown that Hispanic/Spanish-speaking
children may particularly benefit from early-learning readiness programs.

Academic Achievement of Hispanic Children: An Overview

The New York Times (2013) reported that of all the changes sweeping through the American public
education system, one of the most significant is the growing population of Hispanic students. Hispanic
students now represent the largest and most rapidly growing ethnic minority group not only in public
schools but in the nation as whole. However, Hispanic students lag academically behind their non-
Hispanic White peers. As a result, there remains an achievement gap between the two groups that
begins at kindergarten and remains throughout the schooling process into college. It must be stressed
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that this very same achievement gap is exacerbated between Spanish-speaking English Language
Learners (ELL) and their White peers.

Gandara (2008) reported that upon entering kindergarten, 42% of Hispanic children are in the lowest
quartile of performance on reading readiness, compared to just 18% of White children. Preliminary
findings from US Department of Education NCES's Early Childhood Longitudinal Program 2010-2011
Kindergarten Class (Mulligan, Hastedt, & McCarroll, 2012), 2010-2011 Kindergarten Class demonstrate
similar patterns of achievement in reading. By 4th grade, 16% of Hispanic students are proficient in
reading, compared to 41% of White students. By 8th grade, only 15% of Hispanics are proficient in
reading, compared to 39% of Whites (Gandera, 2008). Research shows that students who are proficient
readers by 3rd grade are more likely to be successful later on in school and in life (Lesnick, George,
Smithgall, & Gwynne, 2010).

For English Language Learners (ELL), in which Hispanics represent the largest percentage in the
United States, the achievement gap is far wider (Hopstock & Stephenson, 2003). The 2005 NAEP
assessment revealed that by 4th grade, 46% of ELL students were “below basic” in math, and 73% were
“below basic” in reading. Among White 4th graders nationally, 11% were “below basic” in math, and
25% were “below basic” in reading (US Department of Education, National Center for Education
Statistics-NCES, 2005). The achievement gap continues into high school. NCES data reveal that
Hispanic students in public and private high schools had higher dropout rates than their White peers.
Further, the rate of dropouts for Hispanic 16- through 24-year-olds born outside the United States was
higher, at 33%. In addition, immigrant Hispanics (first generation) had slightly higher dropout rates
than Hispanics born in the United States (second generation); and in each “Recency of Immigration”
category, Hispanic youth had higher status dropout rates than did non-Hispanic youth (Chapman,
Laird, & Ramani, 2010).

With respect to college completion, only 11% of Hispanics aged 25 to 29 had a BA or higher, compared
to 34% of Whites. Moreover, there is no progress in the percentage of Hispanics gaining college degrees
over a 20-year period, while other groups have seen significant increases in degree completion
(Gandara, 2008).

Early-Learning Education: Overall Benefits and Implication for Closing the Achievement Gap

Increasingly, researchers and practitioners are pointing to the importance of early-learning education
in preparing and positioning all children on trajectories for future academic success, particularly the
traditionally marginalized (Beltran, 2011; Britto, 2012). In the same vein, a growing body of research
suggests that early-learning education is an important intervening factor to closing the achievement
gap between minority and nonminority students (Klein & Knitzer, 2007; Mead, 2012). It has
particularly been praised as an effective means of facilitating and increasing school readiness among
minority and low-income children.

Over the course of a child’s schooling, his or her achievement is a result of complex interactions among
personal, familial, social, and school factors operating over time, beginning from birth to age 5. It
cannot be emphasized enough that critical learning developments during those early years can steer
the course of an individual’s education from kindergarten through college. Within the first 5 years,
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particularly the first 3, the child’s brain is extremely malleable, with enormous social, emotional,
physical, cognitive, and intellectual skills and abilities interacting and being learned and acquired
(Brown, 2002).

All of these experiences and interactions are affected by a multitude of environmental factors (e.g.,
nutrition, parental engagement, quality of home life) that can influence the rate at which children learn
and acquire the skills fundamentally essential to their preparation and success in kindergarten at the
start of their school career (Boivin & Bierman, 2014; Bowman, et al., 2000; Shonkoff & Phillips, 2001).
During the early years, children develop the essential language and cognitive skills required to learn,
develop their ability to manage emotions and stress, and learn to cooperate with others. A child’s ability
to pay attention, stay focused, and follow directions emerges in the early years. Structured early
learning fosters these abilities for later success in school and life. A safe, caring, and nurturing
environment boosts a child’s opportunities for future success (Bowman, et al., 2000; Brown, 2002).

In light of the importance of early learning to school readiness and future academic success, it has been
reported that 40% of all kindergarteners are not ready to learn. Further, research finds that children
who have been marginalized and live in high-stress, high-risk environments are less likely to be fully
ready to learn when they enter kindergarten (Rimm-Kaufman, Pianta, & Cox, 2000). Because children’s
readiness is predictive of future academic performance, children who enter kindergarten behind their
peers are unlikely to catch up, contributing to educational disparities. High-quality early-learning
programs are key strategies for closing the achievement gap early on.

High-quality early-learning programs prepare children for success at school and have been positively
linked to (a) children having higher NCES school-readiness test scores, (b) improved language skills
and improved academic achievement in reading and math, and (c) improved social skills and fewer
behavior problems. Children’s involvement in quality early educational programs has also been
positively linked to longer-term achievement results. Children who participate in high-quality early-
learning programs are 30% more likely to graduate from high school and twice as likely to go to college.
Moreover, they have a lower rate of remedial education.

Benefits and Implications for Hispanic Children

While all children benefit from early-learning experiences, research finds that Hispanic children
experience particular benefits from high-quality early education programs. Currently, 21% of children
under 5 years of age living in the United States are Hispanic. The current population of Hispanic
children under 5 is expected to increase 146 % by 2050. Although almost one-quarter of children under
age 5 is Hispanic, they are less likely than African American or White children to attend early education
programs. Only 40% of Hispanic children 3-5 years of age are enrolled in early-learning programs
nationwide; and of those enrolled, many are not enrolled in quality programming (White House
Initiative on Educational Excellence for Hispanics, 2013).

Among those who do attend, research finds that Hispanic children show greater academic gains than
their African American and White peers (Gormley, Gayer, Phillips, & Dawson, 2004). For example,
Hispanic children who experienced high-quality early-learning education increased test scores by 54%,
and those who participated in full school-day early education programs improved test scores by 73%.
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In addition, Hispanic children who participated in a high-quality early education program showed
dramatic gains in cognitive and language skills, two specific areas that predict strong kindergarten
readiness (Gormley, et al., 2004). Moreover, Hispanic Spanish-speaking ELL children benefit greatly
from high-quality early education because it exposes them to the English language at a young age,
increasing their chances for academic success.

 wh v v

The National Task Force on Early Childhood Education for Hispanics (2007) noted that the most
promising opportunities for raising Hispanic achievement are in the early childhood years. The report
provides the following recommendation for expanding and improving educational opportunities for
young Hispanic children: (a) increase Latino children’s access to high-quality early education; (b)
increase the numbers of teachers and language-acquisition specialists who are proficient in both
English and Spanish; (c) increase the capacity of center-based programs in Latino neighborhoods; and
(d) increase efforts to design, test, and evaluate early childhood education strategies that can strengthen
the language and literacy development of Latino children.
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Y-USA Goizueta-Funded ELR Program for Hispanic Caregivers and Children

Y-USA is certainly aware of all the implications, benefits, and significance of early learning for
disadvantaged groups and has made it a key component of its early childhood educational component.
As a result, over the past 3 years, Y-USA has expanded its Early Learning Readiness (ELR) program
under the Welcoming Hispanic Families initiative in the state of Georgia through the Goizueta
Foundation grant. Although the programming was for all, it was particularly designed for Hispanic
children and families, with a focus on those in underserved communities. In summary, the ELR
program had a tremendous impact on the Hispanic children, caregivers, and families it served. The
following will highlight those key impacts and evaluation findings after a brief description of the
logistics and administration of ELR.

The Y-USA’s Goizueta-funded ELR program was carried out in the state of Georgia by five local YMCA
organizations located in the following cities: Atlanta, Augusta, Moultrie, Rome, and Savannah. The
overall goal of ELR was to provide a preschool-like experience through learning centers that focus on
supporting and developing the skills and confidence of caregivers while improving school readiness
among children. The long-term goal was to help close the achievement gap and to prepare all children,
particularly those most at risk, for success in school at the start of their educational career. YMCA's
Goizueta-funded ELR program included biweekly caregiver group meetings of 90 minutes or more
that focused on the following essential elements: (a) child-directed play (children and caregivers choose
from play areas that support all realms of development); (b) coordinated group activity (children and
caregivers participate together); (c) intentional caregiver learning (as a group or through casual
conversations with caregivers); (d) intentional efforts to help caregivers build supportive relationships
with each other; (e) opportunities for children to interact with each other; (f) intentional opportunities
for caregiver leadership and participation in running the group.

ELR programs are designed to reach caregivers whose children are at risk for school readiness delays.
The hope is that by focusing on low-SES families/Hispanic groups and intervening in ways that
strengthen parenting and improve child school readiness, parenting programs might reduce the
disparities in school adjustment and long-term academic attainment that are associated with economic
disadvantage. The purpose of ELR groups is to provide informal caregivers with information,
resources, support, and connections to promote optimal development of the children in their care; build
connections, friendships, and a circle of mutual support among people who care for children, including
Y facilitators who provide ongoing support; provide children with intentional, developmentally
appropriate learning experiences with their peers and caregivers; encourage new behaviors in
caregivers that carry over into the home environment to support child development; and instill in
children and caregivers the love of and quest for lifelong learning. Please note that the ELR program
focused on not only Hispanic parents but also family, friends, and neighbor (FFN) caregivers. In some
cultures, multi-generational households are common, and extended family members and fictive kin
have important roles in caring for and raising children (Halgunseth, Peterson, Stark, & Moodie, 2009).
Henderson and Mapp (2002, p. 10) highlighted the importance of family by recognizing that “all family
members -- siblings, grandparents, aunts, uncles, and fictive kin -- who may be friends or neighbors,
often contribute in significant ways to children’s education and development.” It is reported that FFN
care is the most common type of child care for low-income children under the age of 6 among working
parents (Rucker, 2010). It is also reported that low-income, Hispanic, and newcomer families frequently
choose FEN caregivers for their babies, toddlers, and preschoolers (Emarita, 2006).
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A. STRENGTHS OF THE YMCA GOIZUETA-FUNDED ELR PROGRAM

Both ELR supervisors and caregiver group facilitators identified a number of strengths that have
helped to facilitate the success of their ELR programs. However, the most salient strengths that
consistently surfaced from their interviews and focus groups are as follows: (a) committed and quality
ELR staff who went beyond their call of duty; (b) strong relationships that emerged between caregivers
and ELR staff, and between caregivers themselves; (c) collaborative supports—both internal and
external; and (d) program model/curriculum design and benefits to participants. Overall, these
strengths consistently emerged throughout supervisors” and facilitators” discussions as they noted
what made their program successful. These strengths are further discussed below.

-
‘

%

-
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Committed and Quality ELR Staff

All quality programs need committed and quality staff, and most ELR supervisors and facilitators
unequivocally identified “staff” as a major strength of their program. They specifically indicated that
ELR staff was truly committed to the mission and goals of the ELR program, which helped strengthen
the program. Some supervisors even went on to mention that they felt extremely fortunate to have been
provided with such committed staff and that without their assistance, the program would not have
been as successful as it was. Committed staff was the force that maintained the program, kept it going
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despite the obstacles, and ensured that the ELR program provided a safe and nurturing space for all
participating caregivers and children to learn, grow, and be enriched.

“The ELR staff are eager to help out their own community [the Hispanic community]; and the
Goizueta Foundation gave us that opportunity to help out our own community and offer the
services that the Hispanic community need. We had that knowledge that we want to share and
now we have the opportunity to share that knowledge.” —ELR Supervisor

“Strength—the staff we have, really great staff. We have a diverse staff.....They are very caring
and that's one of the reasons why the program is successful. They put in 100 percent and are fully
committed. Some have been through what the caregivers have been through so they can relate.
They believe in the program and that's why they put so much effort in the program. The staff
possess a different background and together we make a great team.” —ELR Supervisor

“The staff is a key strength. They are very caring. The kids love them. You see their faces light up
when they see the staff. They have a trusting relationship with kids and parents. They are very
affectionate which is very important for the Latino community. They have a secure relationship
with the Caregivers. Staff takes time to be resourceful for the caregivers.” —ELR Supervisor

“Definitely the staff is a strength; and their strength is their passion and wanting to help the
Hispanic community. The Y staff in general is also very supportive, including our CEO. They are
always helpful. For example, one day a Y staff offered to help with the soccer game.” —ELR
Supervisor

“The four ladies, our staff, is a strength of our ELR. It takes a group effort to make this program
happen; and we work great as a team.” —ELR Facilitator

“Our staff [is a strength], we have really great staff.... We are creative, and we have a really great
relationship with each other....We truly care for the families and we want to see them succeed
and put in the time and effort to make that happen for them.” —ELR Facilitator

Staff commitment was particularly demonstrated in the manner in which staff members went above
and beyond what was expected of personnel. Their level of involvement was largely fueled by their
passion and dedication to use the available resource given to help participating Hispanic families and
their children succeed in early learning and school readiness.

The interview and focus group data reveal that staff members (both supervisors and facilitators) were
always there for families, helping them to identify and connect to community resources even when
doing so went beyond the scope of what the ELR program could assist them with. For example, staff
would connect families to legal supports, financial supports, medical assistance, family services,
psychological/mental health facilities, and school matters such as kindergarten application and
enrollment (e.g., submitting all appropriate paperwork on-time, obtaining the required immunization
and comprehensive physical examination of a child before he or she entered kindergarten). Staff would
help connect families throughout of the challenges they faced.

EVAL|CLofaL sotumons Y-USA Welcoming Hispanic Families ELR and AEP Final Evaluation Report 24



“The caregivers trust us. We have a bond with them. If they needed help with their finances, we
provided them with the sources to help them....If they suspected that their child had autism, we
would refer them to the appropriate school psychologist that would help them with that.
Caregivers know that we were here if they needed us, and | think that is a big strength of the
program. It’s like they have a support system here [at ELR]. They can call Sue and she can
translate for them. Or if they have to go to a doctor, our facilitator will go with them to a doctor,
our facilitator will go with them to help translate what the doctor is telling them.” —ELR
Supervisor

“You get to know them [caregivers], you know what their needs are and what they want to learn
about .....and the staff asks the parents what they would like to learn, what do they need help
in.....The parents rely on staff when they need something or when they are not sure about
something. The parents trust the staff to do the right thing and give them advice.” —ELR
Facilitator

“Staff takes the time to be resourceful for the caregivers and children....We offer a lot of support
and resources for them; and staff really takes the time to look for appropriate resources for
families.” —ELR Supervisor

“We do outreach for the families most Fridays by helping them with whatever we can help them
with and informing them of community resources that are out there in their communities.” —
ELR Supervisor

“Definitely, with me (supervisor) being involved. The relationships between me and the
caregivers has a lot to do with it. Probably there is a cultural bond that | have with them. | am
also available for them anytime of the day or evening or on the weekend, | am here for them and
not just during business hours. | am like a sister or a family member.” —ELR Supervisor

ELR staff assisting families, connecting them to community resources, is particularly important for
Hispanic communities. Georgia ELR supervisors and facilitators noted that the Hispanic families they
served were often isolated, largely due to language barriers and lack of trust for the larger external
community. They were also unaware of the resources available to them and therefore did not know
where to go or who to turn to in times of need. The ELR staff played key roles in educating and
increasing levels of awareness of what sources were available for them, who they could turn to for their
particular need, and how to access the needed supports.

Evidence shows that collectivist values or group orientation permeates Hispanic life. Individuals often
look to one another for opinions and guidance (Center for Disease Control, 2010). ELR staff members
were culturally competent in understanding and considering Hispanic collectivist orientation and
values and their tendency to look to others to help guide decisions and opinions. Connecting caregivers
and families to resources was certainly a culturally relevant tool that was invaluable for participants as
well as for strengthening the overall quality of the program. Moreover, helping caregivers through
struggles and addressing their needs provided the building blocks for establishing strong relationships
between caregivers and ELR staff members, which is critically important to building trust and retaining
Hispanic families in programs. Overall, ELR staff was successful at nurturing strong relationships with
caregivers, which emerged as a significant theme throughout the interview and focus group
discussions.
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Strong Relationships

Strong relationships emerged as the second-most salient theme in the interview and focus group data
as a primary strength of YMCA Goizueta-funded ELR programs in Georgia. Helping families through
struggles and connecting them with resources was extremely crucial to building strong relationships
between caregivers and staff. Research shows that building relationships is particularly important in
retaining Hispanic families in program (Sousa, Gregory, Campbell, Dasher, & Snell, 2007). As one
source says, “If you want to offer educational programs to Hispanics, begin by forgetting the program.
Instead, think people. Only with a system of healthy relationships in place can you begin to deliver
educational content.” This quote was certainly true for YMCA Goizueta-funded ELR programs. The
ELR staff built strong relationships with caregivers out of genuine care and compassion.

“Staff are very affectionate [to caregivers] which is very important for the Latino community.
They have a secure relationship with the kids and parents.” — ELR Supervisor

“The bond we created with caregivers is a strength of ELR. We will do many things for them....so
the bond we have with parents really makes this program a great program.” —ELR Facilitator

“We [staff] are open to them [caregivers], we share our personal stories with them and that
builds trust and rapport between us and caregivers.” — ELR Facilitators

“The caregivers trust us. We drew a bond with them...” — ELR Supervisor
The staff is fully committed and they really love the programs. They love the families and the

children. They really care about the families. They know them by name. They really know the
families.” — ELR Supervisor

Having a strong connection with caregivers helped ELR staff build rapport and an informal network
that caregivers could depend on and trust. It helped to alleviate the trust issues many Hispanic families
and caregivers had toward their larger external community, showing them that ELR staff and other
community supports were there to help them. They did not have to remain isolated and disconnected
or refrain from reaping the many benefits available to them.

Sousa et al. (2007) noted in their research on Partnering with Latino Community that relationship building
is essential when working or partnering with Hispanic communities and families. They further noted
the need for time commitment on the part of individuals, organizations, and institutions. This essential
investment of time cannot be overstated. It is necessary for building initial relationships with the
community, for developing ongoing collaborations with other entities, and for nurturing and
sustaining the enthusiasm and commitment of participants. Lack of relationships and trust will limit
outreach efforts. Time must be dedicated to developing relationships with families, individuals,
businesses, and organizations before programs begin. One must listen to what people value and to
what their concerns, needs, interest areas are, as well as what assets and resources are already available
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within the Hispanic community. In brief, Sousa et al. (2007) provides a summary for building successful
partnerships with Hispanic families and communities, and they are as follows:

Relate —Take the time to know the community and let its members know you. Work closely and
consistently with residents to understand their concerns, issues, and desires. This means a
reciprocal engagement with the Latino community, not a one-way attempt to see a pre-packaged
program.

Collaborate —Don’t hold back, share resources and learn what others have to offer. Collaborate
with community groups and organizations that are strong in the Hispanic community. To be
credible, information should come from sources the community understands and trusts. This
involves familiar language, people, institutions, and media.

Motivate —Make it inviting, beneficial, and easy for them, not for you as program staff. Emphasize
the personal benefits of community programs to adults and children. Design opportunities with
easy entry points that allow adults to help without having to take on a pre-structured role or a
formal, long-term commitment.

Collaborative Supports —Internal and External

Although not as salient as the themes of “committed staff” and “relationships,” collaborative supports
did emerge as a key strength of the ELR program. This theme emerged exclusively among supervisors.
It was referenced as both “internal” and “external” supports, with internal described as support
stemming from within the local YMCA organization and external as support stemming from outside
community partnerships. They noted that these supports helped in building and establishing a
stronger program.
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Internal Support— “The Y staff in general is also very supportive, including our CEO. They are
always helpful. For example, one day a [non-ELR] Y staff offered to help with the soccer game...In
terms of the [non-ELR] Y staff, they give us the backup, [they give us] the support of the program
that is needed. Without the support of our CEO, we would not have had the grant. Our CEO also
sometimes goes to [ELR] family get-togethers when he is able to.” —ELR Supervisor

Internal Support— “A huge change within our association as the YMCA and being more accepting
of Latinos, and embracing the culture from our CEO and VP and leading directors, and have
generated growth and pride of the ELR program and now this has become a signature program
of the YMCA and | feel really good about that........ In the beginning, the leadership team [within
our local YMCA] didn't see the reason or the importance for the Hispanic [ELR] initiative. They
did not see the reason for such a program. For example, they would act like ‘why do we need to
translate [registration] form in Spanish’. [They] didn't understand cultural relevance. But | went
straight to the top [CEO] because he understands the importance of cultural relevancy so having
support of leadership on top has made my job easier and made the program stronger.” —ELR
Supervisor

External Support— “I think having a good back bone at [our local] YMCA, the Y leadership trust
me and | am free to be creative and they trust that | am doing my best and they trust me....The Y
leadership is also open and willing to help the Hispanic community. The Y leadership have the
same passion to help the Hispanic community.” —ELR Supervisor

External Support— “Our community partners have been really helpful, such as the church. They
gave us use of their space free of charge at any time and that has been a major strength for
us....The schools have also been really supportive of us as well which also helps.” —ELR
Supervisor

Partnership supports and strategic alliances—both internally and externally —are important to the
success of ELR. Having internal support is critical, especially from leadership, as a lack of their support
can prove detrimental to the life of the program and its successful implementation. This challenge was
experienced during the beginning phase of program implementation by a small minority of ELRs, both
nationally and in Georgia. Fortunately, all overcame this particular challenge through committed and
strategic efforts, but the issue does highlight the importance of internal leadership supports within
local YMCAs of the ELR program. Supports from external community partnerships are also critical to
the success of ELR, as they bring the needed resources, provide space for running programming, and
help to raise awareness of the program among families and caregivers. Having an integrated support
network and leveraging their connectedness creates lifelines that connect staff, caregivers, and families
to various sources that meet their needs.

Program Model-Curriculum and Benefits to Participants

Last but not least, the Goizueta-funded YMCA ELR model-curriculum was also reported as a
significant strength of the program. However, this emergent theme was mentioned exclusively among
facilitators. They described how the design of the ELR program model-curriculum helped to
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improve children’s learning as well as their social and academic development. Sample quotes that
reflect this theme are as follows:

“The ELR model is good....The children learn how to share...they model how to share...They are
getting more education then they would have gotten. The learning, the education,
demonstration, and modeling...” —ELR Facilitator

“The activities are really catchy and exciting. They take home activities and the families and
children are so happy to have taken home activities. And the kids are really enjoying it.” — ELR
Facilitator

“Good curriculum....the program has social/academic impact on children. Also Spanish-speaking
children are exposed to English early-on and to early learning.” —ELR Facilitator

“The program has had educational impact on children....The program method [model] is strong,
you see how it builds academic and social skills...we use themes to guide programming.” —ELR
Facilitator

Facilitators” observation of the benefits of the ELR model/curriculum reflects what research has found
on quality child care and early education experiences. Previous studies have found that upon starting
kindergarten, children who completed preschool programs were significantly more advanced in key
areas of development—language and literacy, creativity, music and movement, initiative, and social
skills. They were more eager to learn and try new things, and they got along better with their
classmates. Moreover, kindergarten teachers report that children who attended preschool or pre-
kindergarten programs are significantly more ready for school than their classmates who do not. While
this difference holds true for children across family income levels, ethnicity, and educational
attainment, participation in preschool disproportionately benefits low-income children (Brown, 2002).

The YMCA Goizueta-funded ELR programs have had an undeniable impact on participating children,
an issue discussed further starting on page 43 of the current report. However, despite the benefits and
progress that ELR participants experienced, the program was not without its challenges.
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B. CHALLENGES OF THE YMCA GOIZUETA-FUNDED ELR PROGRAM

Breaking boundaries and establishing a sustainable and financially healthy program is not without its
challenges and missteps. Georgia’s Goizueta-funded YMCA ELRs certainly had their share of
challenges: (a) challenges associated with the program startup at the beginning phase of program
implementation; (b) lack of transportation; and (c) weather. These challenges emerged as prominent
and consistent themes throughout the narrative texts of the current evaluation. Although ELR
supervisors and facilitators resolved several of these challenges by remaining steadfast and applying
various strategic solutions rather than sticking to one formula, some challenges remained. These
challenges, as well as the ones resolved, are discussed next.

Program Startup

Most community-based programs have faced challenges that simply come with the initial phase of
program implementation. YMCA'’s ELR programs have certainly had their startup challenges; several
ELR staff, especially among facilitators, mentioned “startup” as a significant challenge. This theme
emerged consistently throughout the interview and focus group narrative data for both supervisors
and facilitators but was more salient among facilitators. They noted that beginning the ELR program
was a major challenge, especially in terms of (a) finding location and space to facilitate and run the
program, (b) coming up with activity ideas for participating children and caregivers, (c) recruiting
caregivers and children into the program, and (d) establishing buy-in on early-learning readiness
pedagogical principles among Hispanic families and some community partners. These factors proved
particularly challenging when the program first began 3 years ago. These factors are discussed briefly
below
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“When we first started we integrated in the Latino community. When we first started it was kind
of hard but then it has gotten easier over the year because we have integrated ourselves in the
Latina comm. To recruit Latinos in our program. It was hard at first. It’s gotten easier within the
years because we integrated into the community. We have gone to Latino events. Audrey also
helps because she is very connected to the Latino community. Once we have gotten the trust,
attendance is or has not been a big program.” —ELR Facilitator

“The beginning was a little hard. The parents didn’t understand that they needed to stay with the
kids. They wanted to drop them off at the program and then come and pick them up.” —ELR
Facilitator

“At the beginning recruitment was a challenge.” —ELR Facilitator

“Getting it started was a challenge. Trying to figure out where to have sights, what will work and
not work, but now we have gotten into the grove of things. Now | know what to look for and what
the options are. It’s challenging to keep track of the changes. We have to adapt.” —ELR Facilitator

“In the beginning, it was a real challenge with coming up and incorporating activities for kids.” —
ELR Facilitator

“In the beginning it was challenging establishing partnerships because the model of ELR that we
were using was new and you had to explain what the model is all about to your partners so you
can get their buy-in (becoming comfortable with the program model) so they can refer families to
the ELR program. Not a lot of programs entail both the caregiver and child so that is something
new for a lot of community partners; and these partners are very protective of the families they
serve so they want to make sure that the programs they are referring them to are legitimate and
will serve them well. So we had to really work with community partners to make them feel
comfortable about the ELR program and its caregiver-child model.....but now there is more trust
between us and our community partners and the model we use. It took great effort and time to
establish that trust.”—ELR Supervisor

Location and Space. All Georgia Goizueta-funded ELR programs were operated off-site in

neighborhoods where targeted caregivers lived, not in local YMCA facilities. Having ELR
program off-site was a deliberate strategic attempt to run programming within the community
to allow families and caregivers easier access to ELR programs. However, though this strategy
may have helped resolve accessibility issues, it was difficult for several programs at startup to
find a location and space to carry out their programs in the residential communities of
caregivers they hoped to serve. This was further exacerbated by the lack of funds to rent or
buy space; programs had to seek owners or partners who would provide space as an in-kind
contribution. When programs did find space, several experienced problems associated with
this type of sharing or borrowing. For example, when owners needed to use their space, the
program would have to change meeting days, switch to another room in the building, or worse,
not have the program at all while the space was being utilized by the owner. Several programs
had to move their ELR group sessions to entirely new locations or buildings due to the space
being unavailable for various reasons. This can all disrupt flow of programming and caregiver
attendance. By the third year, though, most had acquired an established space through
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partnerships to run their ELR programs. Nonetheless, the experiences of the ELR program
point to the fact that acquiring permanent space is an important factor in programming and
can be a serious challenge if the space is not acquired, especially early on during the initial
implementation.

"The program is mobile and it’s a hassle to bring everything to the location site and sometimes the room is
not ready or we need someone to unlock the door for us and sometimes they are not there and we have
to try to find some way to unlock the door. But these obstacles do not stop us...the program always opens
on time no matter what. Even when we are sick, we are always there. We can’t stay home. The kids are
waiting on us. They will ask where are we. So we really try to be there. Weather or sickness will not stop
us. We don’t have a substitute. We have to be there for them.” —ELR Facilitator

Coming Up with Activity Ideas. Some ELR staff also mentioned that coming up with creative

activities for programming often proved challenging at startup. This particular challenge was
usually experienced as a result of the lack of time they felt they had to brainstorm ideas, given
the issues they had to contend with at the program startup, such as finding space or increasing
caregiver enrollment rate. In other words, though they were given a program model and
framework to work with, some felt pressed for time to come up with activity ideas on top of
the other responsibilities they had. Nonetheless, due to their work ethics, commitment, and
sheer passion and belief in the ELR program, all five Goizueta-funded YMCA ELRs managed
to create successful programs with innovative, creative, and enriching activities that caregivers
and children truly benefited from and enjoyed tremendously.

Early-Learning Buy-In. Early-learning buy-in was another theme that was mentioned as a

major challenge at startup. It must be stressed, however, that some sites continued to
experience this challenge up to the third and final year, particularly among new caregiver
enrollees. Nonetheless, it was a challenge that was expected, and one that had spurred Y-USA
from the start to make early-learning awareness part of its strategic objective. Local YMCAs
were also aware of this challenge and were prepared to effectively manage it. This theme is
discussed in further detail starting on page 36.

Consistent Participation —Retention. Consistent participation and retention was the final

theme mentioned as a salient challenge particularly at program startup. This theme is also
discussed in further details starting on page 41. In summary, all five Goizueta-Funded YMCA
ELR program struggled with consistent attendance and retention among caregivers during the
beginning phase of program implementation. This challenge was marked by constant follow-
ups made by ELR staff to encourage caregivers to attend. For example, a supervisor noted:

“The attendance is a challenge because you have to do constant follow-ups. Its time consuming. One
moment we have the numbers and the next moment we don’t have the numbers. So we have to always do
the follow-ups and that is a challenge.”

When the evaluator asked ELR staff why attendance was such a challenge for them, the staff
members responded that reasons varied, and they included, but were not limited to (a) lack of
transportation, (b) bad weather as perceived by caregivers, (c) doctor’s appointments, (d) lack
of perceived relevance and caregiver buy-in of ELR, and (e) “various life circumstances.”
Although most sites managed to successfully retain core groups of regular participating
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caregivers, there were always participants who either had inconsistent participation rates or
dropped out of the program.

Lack of Transportation

Although the aforementioned themes were more pronounced during program startup, challenges
persisted throughout the 3-year grant period of the Goizueta-funded YMCA ELR programs. Lack of
transportation was such a challenge, and it was consistent among all Georgia sites. It was also a theme
that emerged from both supervisor and caregiver interviews and focus group narrative data and was
an extremely prominent theme for caregivers. Caregivers particularly noted that transportation was an
area in which ELR needed to improve.

“A lot of the families can't drive and some of the places we are located don't have public
transportation so the parents can't attend. And most of the transportation issues has to do with
undocumented immigrants. They don't have driver’s license and so don't drive.” —ELR Supervisor

“The second [major] challenge is transportation. A lot of our caregivers don’t have a car or they
don’t have a driver’s license to drive....This has been a challenge that has created a barrier to
participation for some of our caregivers.” —ELR Supervisor

“The transportation is an issue even though they provide a taxi it’s only for 1x/week. When you
come with 3 or 4 kids especially in the winter it’s hard. It would be good if they had a van. Taxis
are more expensive, but it may be more cost-effective to have a van.” —ELR Caregiver
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“Transportation is a big issue because the taxi only comes once a week and only one per family
and then it’s up to you to come the second time during the week because the program is run for
2 days. So we have to figure out how to get to the site the second time that week.” —ELR Caregiver

“I will like to have transportation especially when the weather gets bad. That is an area where the
program can better serve us (caregivers) and improve upon.” —ELR Caregiver

“Transportation [needs improvement], we need a bus. But other than that everything else is fine.”
—ELR Caregiver

“Location, the program could be closer. Some of us don’t have cars [transportation] to go to the
program and we have to take the bus or walk far to get to program.” —ELR Caregiver

Although best attempts were made to implement the program in close proximity to caregivers’
residencies for easy access, several ELR sites remained out of perceived walking distance from
caregivers’ homes. This issue was further exacerbated by the fact that several of the ELR sites were
located in rural communities where public transportation was either limited or nonexistent. In
addition, some caregivers had no driver’s license to drive a motor vehicle. So even the more urban
cities such as Atlanta had challenges with transportation for some of their sites, with the lack of a
consistent and reliable transportation system further hindering caregiver participation.

To help alleviate this issue, one location managed to use a percentage of its funds for taxi services to
transport caregivers who did not have transportation. This was only for a limited time due to funding
levels. At another site, caregivers would carpool to and from the program. However, what programs
found was that if the caregiver with the car stopped attending or didn’t attend on a particular day, the
other caregivers were left without a mode of transportation as well. Therefore, though various
strategies helped, they did not resolve the problem and only proved to be a Band-Aid to the issue.

Some staff members noted a small percentage of caregivers who would walk several miles to attend
their ELR program because they truly believed in the model and were highly motivated for their
children to reap the benefits of their participation.

Weather

Weather also emerged as a significant challenge that persisted throughout the duration of the Goizueta-
funded YMCA ELR program. It played a key role in the caregiver’s decision to attend the program or
not. However, it was an unexpected challenge, as several supervisors and facilitators did not foresee
weather affecting program attendance to the extent that it did. For example, if it rained or if caregivers
thought it was too cold, some would not attend the program on those days, which disrupted their
attendance rate. Some supervisors attributed this phenomenon to “Latino culture,” saying that some
Hispanic caregivers believed that if they ventured outside during perceived unfavorable weather
conditions such as rain or cold weather, they would get sick or catch pneumonia. While ELR staff
encouraged caregivers to attend the program even during those days of perceived bad weather
conditions, some caregivers remained adamant and did not attend on those days.
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“The weather is a challenge because when the weather gets really cold, the attendance went
down. They would say ‘I caught an air’, meaning they will get sick.”—ELR Supervisor

“We find that once a parent is in the program and knows the impact of the program on their
child, then they keep coming. However, attendance is still shaky because if it gets cold outside
or if it rains, they don’t come.” —ELR Supervisor

“There are several reasons why parents don’t come. Weather is one factor, transportation, they
have appointments (with doctors, school). It’s complicated. Sometimes they move or they get a
job. There are many “life” factors that contributes to them not coming. In terms of weather,
there is something of a folklore that if you go outside while it’s raining you can get sick or get a
cold.”—ELR Supervisor

“However, in terms of retention, weather is a factor in attending the program...parents would
not attend if it rains or if it gets too cold for them.”—ELR Supervisor

Weather is a big thing here. If it's raining or cold, that's been a problem with attendance for
caregivers. They don’t attend if they see that the weather is bad.” —ELR Supervisor

“For them to get to the program when it is bad weather. We always try to call them to keep in
touch so they can stay in the program.” —ELR Facilitator

“Transportation was affected by weather, but they [caregivers] walked when they lived close by
[to site location].” —ELR Facilitator

“Winter has been rough at times [for caregivers], it has been very cold here. Parents sometimes
don’t want to take their kids outside because they think they would get sick.” —ELR Facilitator

“Attendance is good, caregivers are [now] committed to finish the year [3™ year] but when the
weather is bad like today, they don’t attend. They have incentives for perfect attendance (e.g.,
scarfs, free play dough for kids, goody bags for Valentine’s days). It’s our way of showing our
appreciation to them for making an effort for being here on-time during bad weather and taking
the public transportation system.” —ELR Facilitator

Regardless of the setbacks experienced because of the weather, some caregivers along with the
children in their care walked several miles or took the public transportation system to attend the
program. What ELR staff found was that these particular caregivers truly believed in the early-
learning concept, saw how their children benefited from participating, and were extremely
motivated to have their children reap the benefits of participating in ELR.
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C. AWARENESS, ACCESS, MARKETING, AND RECRUITMENT OF ELR

Awareness and Access

As previously mentioned, early-learning education does have significant benefits for children with
regard to their readiness for school and future academic success. It has therefore become a national
initiative to promote awareness of the importance of early learning and increase access to high-quality
early childhood programming. This is especially true among minority groups traditionally challenged
by achievement barriers. Y-USA is aware of the implications and significance of increased awareness
and access to high-quality early-learning programs and has made it a part of its strategic effort in the
current Goizueta-funded ELR initiative. Overall, the current evaluation found that the YMCA ELR staff
promoted awareness of the principles, values, and importance of early learning among participating
caregivers as well as the wider community. At the same time, the YMCA ELR program was an
opportunity for caregivers and children to have access to an early learning education program that
they would not have otherwise had.

Even though awareness and access was promoted and increased among Hispanic families and
caregivers overall, ELR sites varied in those respects. Specifically, the evaluation found that Rome’s the
YMCA ELR program was extremely successful at promoting awareness of early learning among
Hispanic caregivers and that caregivers there truly saw the value of early learning —and as a result
were motivated to participate in the program. Furthermore, caregivers” buy-in at Rome’s ELR had the
domino effect of spreading rapidly throughout the Hispanic community. Rome’s supervisor discussed
how the program grew so much that they no longer had the financial means to meet the growing
demand:
“The Hispanic community in Rome are definitely aware of our ELR program. Wherever we go, people have
heard about the program either through our staff or through someone else so the awareness is definitely
there in [Rome]. So the word is out and is spreading everywhere and not only to Hispanics but to
everyone.....[However] we want more funding because funding went down [during third year] and
recruitment is going up. There are more caregivers then we can afford to provide services.”
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Her discussion of the growth of the program was also supported by caregivers’ perceptions as they,
too, spoke of the growth and popularity of Rome’s ELR program, as reflected in the quotes below.

“It [Rome ELR program] started out small but by word of mouth it has really grown. In fact, it has
grown so much that when | tried to go to the program the following year, | had to go to another
site because the site | went to last year was filled, there was no space.” —Rome ELR Caregiver

“This is the year when it is the biggest but now that the word has spread among families and
friends, everybody is coming to check it out. It’s really popular. It started out really small, but this
year (third year) is the biggest.”—Rome ELR Caregiver

“People know about the program in the wider community but some can’t go to the program
because they are working. “—Rome ELR Caregiver

A large part of Rome’s success with ELR awareness was due to the staff members’ deep connection
with the Hispanic community and their commitment and passion to the ELR cause, combined with
having extremely skilled and certified early-learning teachers facilitating the group. They also
managed to create within the ELR program a culturally sensitive, family-oriented environment. Even
male caregivers would participate and engage in the program, which is rare among YMCA’s ELR
programs.

The community also had high awareness of Atlanta’s YMCA ELR program largely as a result of the
strategic outreach efforts. Atlanta’s YMCA ELR team specifically hired an outreach coordinator to
promote awareness, encourage participation, and connect Hispanic caregivers to the ELR program.
(Please note that Atlanta’s outreach coordinator also has the role of supervising the ELR program.) The
ELR outreach coordinator stated:

“Hispanics thought that the Y was for sports and they did not feel that the Y was for them. They did not
realize that the Y also offered educational programs. So through our constant outreach efforts, they
[Hispanics] are becoming more aware [of the YMCA ELR program].”

In general, Augusta, Moultrie, and Savanna all experienced increased awareness among the Hispanic
community; however, they also experienced awareness barriers for one or more of their sites. For
example, though Savannah did have a high level of ELR program awareness at certain locations, it had
difficulty promoting ELR and early-learning buy-in for sites located in rural communities; the problem
was exacerbated by extreme poverty. Moultrie also faced the same contextual barriers for one of its two
ELR sites. This is discussed further on page 42. Despite the barriers, all five Georgia Goizueta-funded
YMCAs worked hard to increase awareness and access to the ELR program.

It must be noted that not only was “early-learning readiness” a relatively new programming initiative
for Y-USA and for its local Y’s, but these concepts in and of themselves are fairly new to the general
American population, including Hispanic communities. As Auburn and Grady (2002) posited:

“Although Americans want children to succeed in school, and recognize that there are factors which make
them either more or less prepared to do so, the concept of ‘school readiness’ is not an organizing principle
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in lay’s people’s mind. It is not a clear and motivating concept which is ready to be tapped into [p. 2]...Itis
not an idea that exist robustly in people’s minds, ready to be tapped into. [p. 6]”

They further posited that “early learning” and “school readiness” are compelling and organized
principles for experts but are not salient concepts for the average person, even those who care a great
deal about children. They recommend that early-learning advocates and practitioners find effective
terms with which to talk about early learning and school readiness that people can connect with better
so that these concepts can become more meaningful for them. For example, integrating concepts such
as family/love, the total environment, and health/safety into school readiness and early-learning
concepts will more readily resonate with families and caregivers, motivating them to participate in
early-learning program opportunities.

ELR Marketing, Outreach, and Recruitment Efforts

Each of the five local YMCAs employed and utilized various marketing strategies and outreach efforts
to promote awareness of their ELR programs by recruiting caregivers/children to participate. Their
efforts can be summarized in the following strategic approaches below (specific quotes from ELR
supervisors are summarized on page 40).

Table 3. Marketing and Recruitment Strategic Approaches

e  Creating partnerships with various organizations that were willing to share information, promote the
YMCA ELR program, and help recruit caregivers and families to participate. Organizations included
religious (e.g., churches), civic, cultural, health, and nonprofit organizations serving Hispanic
populations.

e  Producing specific promotion and marketing materials, such as brochures, billboards, flyers,
pamphlets, loose leaf paper, etc., that promoted YMCA's ELR program and encouraged families to
enroll and participate. Advertisement materials were created both digitally (e.g., web based, online
such as Facebook or local YMCA website) and non-digitally (e.g., flyers).

e Creating an integrated marketing/communications strategy that reached various audiences
(caregivers, referral community-based agencies, etc.) to enroll as many Hispanic caregivers of

children aged 0-5 into the program.

o Informing Hispanic communities of the availability of early-learning/school-readiness
opportunities at the local YMCA.

o Informing Hispanic caregivers and families about the importance of early learning and its
connection to school readiness and educational success.

e  Creating an environment of trust between Hispanic caregivers and YMCA ELR programs.
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From program inception, all five YMCAs were purposeful, strategic, and timely in their marketing and
outreach efforts. The knowledge that there was limited awareness of the importance of early learning
among targeted Hispanic communities or of the fact that their local YMCAs offered an early-learning
readiness program prompted YMCA’s ELR staff to be very strategic in its marketing efforts from the
onset. Staff members knew they could not sit back and expect caregivers to attend their programs given
that early learning/school readiness are fairly new concepts and ELR was a new program for YMCA.
As one of the YMCA ELR supervisor mentioned,

“Everyone knows that the Y is a health and fitness organization, but not everyone knows that it also offers
an early learning readiness program for children 0-5 years old....and moreover, they do not know that the
ELR program is specifically geared toward Hispanic families.”

All five sites used their preliminary awareness of the recruitment obstacles that they would face and
planned strategically for overcoming those obstacles, going full force in recruiting their targeted
caregivers/children. However, despite their concerted efforts at recruitment, most ELR programs
would face the even greater challenge of retaining caregivers in their programs consistently for the
long term. Most YMCA ELR staff members did not expect retention to be the challenge that it would
become, as discussed further in the next section.

Nonetheless, having a deep contextual understanding of the Hispanic community and the
neighborhoods they were going to serve helped YMCA ELR staff members in their strategic marketing
efforts. Also, the knowledge of how to best recruit Hispanic caregivers and their children to participate
in the program contributed to a good marketing strategy. Staff quickly learned that “word of mouth”
was one of the best recruitment strategies among Hispanic families and caregivers. When caregivers
heard from other caregivers who were participating in the program of the rewards and benefits of
attending the program, those nonparticipating caregivers were more willing to check out the program
and enroll. This was particularly salient within families and close friendships. Another highly effective
strategy for recruiting Hispanic caregivers was building an environment of trust. As previously stated,
trust and relationship building are essential when working or partnering with Hispanic communities
and families (Sousa, et al., 2007).
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Table 4. Direct Quotes: Marketing, Outreach and Recruitment Strategies Employed and Utilized by Georgia’s YMCA Goizueta-Funded ELR Programs

Atlanta

a. Make partnership with schools that are close to the site. They created relationship with para-liaison that is in the school who is bilingual and they make sure the families
receive the information. Project Director shares with para-liaison all the information of ELR and then para-liaison share the information with family.

b. Non-profit organizations in the Latino community such as Salvation Army, and the Counsel of Mexico, are the associations that are well known and provide services to the
Latino community and MB provide them with the information and give them flyers and brochures to hand out to families

c. They also provide flyers to Latino grocery stores and local shops that cater to Latinos. Flyers also to laundry mats, they put brochures on cars

d. They get schedule of school buses and station themselves at the school bus stop at home and talk to parents for five minutes to parents about the program before the
school bus drops the kids home...they have multiple people at different school bus station

e. Churches. They make announcements of the program during the announcement time.

f. Restaurants (Latino community)

g. They have displays at non-profits that cater to the Latino community.

h. They did one Latino radio interview about the program

Augusta

Recruitment among churches and schools with Pre-K programs; Inviting people to observe the program; Word of mouth/Recommendations; Door-to-door canvasing for the
program; The program has been reasonably successful with retention; The program also offers certain resources that keep caregivers interested (e.g., groceries). In addition to
above: we also do recruitments at festivals, Hispanic cultural organizations; Health Clinic that has direct connections with migrant workers.

Moultrie
Year one, we had a large bill board center of city
Drop flyers at Hispanic grocery stores or | would give business cards

Rome

Staff would give out flyers for example at Walmart

The church would highlight the program

We post flyers everywhere at the Hispanic stores, churches.

Word of mouth has spread the programs

We have HUGE billboards and it stayed there for a while

One of our biggest recruiting is going door to door...that has been one of our best strategies.

Savannah

Recruiting Strategies—"Come and see" where parents come and observe the program

We also do Facebook for sharing resources or if there is a class cancellation it has been very helpful

But the biggest recruitment strategy is word of mouth

Marketing and communication director at the YMCA would help market program

We have YMCA newsletters that we send out to people on a monthly basis and ELR is many times featured in the newsletters
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D. CAREGIVERS’ AND CHILDREN’S ELR ATTENDANCE/RETENTION

As demonstrated above, the Goizueta-funded YMCA ELR programs employed diverse recruitment
strategies to promote enrollment into ELR. Their recruitment efforts generally paid off in program
enrollment among caregivers. However, despite their best efforts at recruitment and enrollment, most
Goizueta-funded YMCA ELRs found that during the beginning phase of year 1, caregiver attendance
was often sporadic and inconsistent, leading to retention challenges. As time progressed, sites did
manage to retain core groups of caregivers and children who attended the program consistently over
the longer term. Most supervisors experienced these patterns of attendance over the course of the 3-
year Goizueta grant, as demonstrated by their statements below:

“we struggled with retention especially in the first year of [programming]....we had to do a lot of
educating on early learning readiness and why it is important....we were changing the mindset of
Hispanic caregivers as several had not bought into the importance of early learning. But now in
the third year, we are getting into the groove of things but the funding is being cut...The [ELR}
program needed to be five years because it takes time to build a program and change the
attitudes, culture, and values of parents. Three years is too short.”—Savanna ELR Supervisor

“The first 6 months was hard but after that retention became better. After caregivers learn what
the program is all about then they became impressed and they started attending the program
more consistently”—Rome ELR Supervisor

“In the beginning, attendance and retention was challenging but they hired me as an outreach
supervisor to help this issue.... Now attendance is good. Recruitment is going well.” —Atlanta ELR
Supervisor

“We had issues with participation from some of our caregivers in the beginning, largely because
there were police officers who would park their cars in front of the building where the ELR program
was being held to check the immigration status of our Hispanic caregivers.... Police intimidation
scared our Hispanic participants and they would not want to come to our program even if they
wanted to. We had to tell the officers to stop parking their police cars in front of our building,
scaring off our caregivers. Eventually they stopped doing that and caregivers began attending our
[ELR] program more consistently.—Augusta ELR
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Although all five would manage to retain core groups of caregivers who would consistently attend
the program, they seemed to always encounter a percentage of caregivers who would have
sporadic attendance or drop out of the programming for various reasons. Quantitative data on
Georgia ELR attendance reflects this finding. Weather, lack of transportation, and lack of buy-in
to the early-learning readiness concepts and principles appeared to be three major contributing
factors of inconsistent attendance or failure for caregivers/children to complete program.
Moreover, in two programs, one or more sites struggled with retention and consistent
participation into the third year and could not manage to retain a core group of caregivers.
According to both program supervisors, these particular sites shared the socio-geographical
commonality of being located in rural areas characterized by extreme poverty. As indicated in
their statements below, both mentioned that in the locations of these particular sites, the Hispanic
families were generally more concerned with finding and maintaining jobs and “putting food on
the table” than with participating in an early-learning readiness program. They further indicated
that it was difficult to get families at these sites to buy in to the early-learning readiness concept
and values.

“We have a site where we can’t get caregivers to attend the [ELR] program.... This site is in a
low-income... more rural.....Many of these families who live there are recent migrants and don’t
understand the education system in United States, and they don’t understand the concept of
early learning. And if they do come, they think kids are playing and not learning through play.
Therefore, they don’t return [to program].....Other families [there] have different priorities,
they are focused on putting food on the table....focused on getting a job....” —ELR Supervisor

We have had a constant struggle with one of our locations. The caregivers are a lot poorer and
they have different priorities. Their priority is putting food on table and working to get money.
And their value is ‘as parents we are not going to help you with homework, or with your math
assignment because that is what the teachers and schools are for’. As parents, ‘we will teach
you about manners, or how to act or how to clean but | am not helping you with homework’.
That’s how it is for a lot of them.” —ELR Supervisor

Please note that although both supervisors did their best to explain reasons for this occurrence, the
current evaluation recommends further investigation to fully understand why this phenomenon
occurred in those particular socio-geographical locations. Nonetheless, despite the various challenges
with attendance and retention, all five Goizueta-funded YMCA ELR programs were successful at
retaining core groups of Hispanic caregivers who participated in the program consistently and for the
longer term. And it must be stressed that those who consistently attended saw the immense rewards
of participating in the early-learning readiness program —both caregivers and their children. Although
there were various reasons caregivers attended the ELR programs, the evaluation found that there were
three motivating factors that encouraged consistent participation: (a) caregivers bought into the early-
learning readiness concept and values; (b) caregivers personally witnessed positive changes in their
children and attributed them to the YMCA’s ELR; and (c) they established trust with staff and had a
sense of connection with the program, staff, and other caregivers.
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E. BENEFITS OF ELR FOR PARTICIPATING CHILDREN & CAREGIVERS

Without a doubt, Georgia’s Goizueta-funded YMCA ELR programs had an immense impact on both
caregivers and children who consistently participated. The benefits were tremendous as reported by
caregivers as well as by ELR supervisors and group facilitators. Participating children benefited
academically, physically (gross and fine motor skills), socio-emotionally, and behaviorally. Caregivers
benefited mostly through greater awareness, understanding, and value of early-learning/school-
readiness principles and concepts, and in application of those principles in their children’s lives. They
also gained increased knowledge of age-appropriate child behavior and improved in their relationship
and communication with their children. Moreover, several ESL caregivers reported improvement in
speaking and understanding English. The Goizueta-funded YMCA ELR programming activities
stimulated and contributed to all of the growths and benefits that both caregiver and child participants
experienced. These impacts and their implications are discussed below.

Benefits to Children

Both staff and caregivers saw tremendous growth in children who consistently attended and engaged
in the YMCA’s ELR program. The program built the capacity and competency of participating children
to transition into school successfully. Some ELR staff mentioned that kindergarten teachers have also
seen the benefits of the program in children who participated in it. Many times, these teachers were
not aware that children participated in an early-learning readiness and wondered what made these
particular students “special,” as they were more prepared to learn than their peers. The following are
key benefits that children experienced from participating in the YMCA'’s ELR programs, according to
ELR staff and caregivers.

Improved Academic Skills. Caregivers, supervisors, and facilitators all spoke of how

participating children improved in school readiness skills. Children gained knowledge of the
alphabet, shapes, patterns and colors, classification and sorting, counting, reading, writing,
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and so forth. They also mentioned that children’s vocabulary, language, and communication
skills improved.

“One of the kids was about to be transferred to a special education school but he spent 2
months in our [ELR] program and went back to regular school, and now he is doing really
well.”—ELR Facilitator

“My daughter is in a class with two children who participated in the ELR program and she said
they are way ahead of the class and they are far more advanced than the other Hispanic kids
who did not participate in the program. And when I (facilitator) told the teachers that these kids
were a part of the ELR program, the teacher said ‘that makes a lot of sense because | have seen
that they are more advanced and was wondering why they were more advanced’.”—ELR
Facilitator

“My son recognizes colors and shapes. He has learned how to cut and he knows rules now and
he is following the rules.”—ELR Caregiver

“Children learn vocabulary, shapes, colors....” —ELR Supervisor

“Children are more prepared for schooling in the US... they are exposed early on [in ELR
program] to important skills for Pre-K and kindergarten such as reading and writing, learning
their ABCs, or how to spell their names....” —ELR Supervisor

At the same time, ELR staff and caregivers mentioned that ESL children demonstrated
improved comprehension and speaking of the English language. They also found that children
who could not engage in either Spanish or English conversations previously were now fluent
following regular participation in the ELR program, as described below. Please note that many
ELR staff encouraged ESL children to learn English without losing their Spanish-speaking
ability so that they could be effectively bilingual.

“You would have a kid who was very shy and did not speak....but after 4 weeks of program, they
are talking, more sociable, more interactive and engaging.”—ELR Supervisor

“One of our kids at our site can now enter into a conversation. Before she could not talk.... The
mom told me that a neighbor of hers was like how did she (child) learn to have such great
conversations and the mother told her it’s because of the ELR program.” —ELR Supervisor

“We had a situation where a child was labeled a “special kid” and her mother never heard her
child talk, but after attending this program [ELR], the child said a full sentence to her mom and
the mom started crying. Mom was really surprised that her daughter could talk....Now the child
speaks and has conversations” —ELR Facilitator

“This mom had a pre-mature baby who could not talk or socialize. Now, since coming to
program, this kid is more talkative and a lot more sociable.”—ELR Facilitator
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“We usually have a lot of children who come to [ELR] who are shy, but after going to program
they start talking and communicating with other kids and parents.”—ELR Facilitator

“Kids are able to express themselves a little more now because of the program. They were very
shy at the beginning of the program. Now they feel more secure, self-confident, and better self-
esteem.”

“My daughter didn’t speak much....but now [after attending ELR] she is beginning to speak her
name.” —ELR Caregiver

“My son does not speak slowly anymore, he now speaks faster [since attending ELR].” —ELR
Caregiver

Young bilinguals in the United States often do not develop their native language beyond early
conversational skills learned in the home. Many Hispanic immigrant children, for example,
lose native language proficiency at the expense of developing English skills (Garcia, 2010).
According to the Intercultural Development Research Association (2010), maintaining native
language is important for several reasons, including the following;:

Personal: The child's first language is critical to his or her identity. Maintaining this
language helps the child value his or her culture and heritage, which contributes to a
positive self-concept.

Social: When the native language is not maintained, important links to family and other
community members may be lost. By encouraging native language use, parents can
prepare the child to interact with the native language community, both in the United States
and overseas.

Intellectual: Students need uninterrupted intellectual development. When students who are
not yet fluent in English switch to using only English, they are functioning at an intellectual
level below that of their age. Interrupting intellectual development in this manner is likely
to result in academic failure. However, when parents and children speak the language they
know best with one another, both are working at their actual level of intellectual maturity.

Educational: Students who learn English and continue to develop their native language
have higher academic achievement in later years than do students who learn English at the
expense of their first language.

Economic: Better employment opportunities in this country and overseas are available for

individuals who are fluent in English and another language.

Improved Fine and Gross Motor Skills. Staff and caregivers also mentioned development of

fine and gross motor skills among younger children (birth-3 years of age) in the program. For
example, an ELR facilitator noted, “With the babies, they learn motor skills like clapping hands
while singing. They follow the beats with their hands during Circle Time and follow the song.”
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Similarly, an ELR caregiver noted, “My daughter can now color with a brush, all within the
line.” Learning movement as demonstrated by basic gross and fine motor skills is an essential
component to child development and to social, emotional, and cognitive developmental skills.
For example, children are more socially competent and have greater confidence when they
demonstrate coordinated movements. Building with a set of blocks allows young children to
learn about mathematical concepts such as proportionality and numbers. The refinement of
fine motor skills in play makes it possible for children to succeed with writing tasks in the
primary classroom. The YMCA'’s ELR program activities encouraged all of these aspects of fine
and gross motor skill development among participating children.

Improved Social, Emotional, and Behavioral Skills. In addition to improved academic skills

and development of fine and gross motor skills, children experienced improved social,
emotional, and behavioral skills as a result of participating in ELR. Among all of the benefits
that children gained, socio-emotional and behavioral outcomes were the most pronounced.
Both caregivers and ELR staff highlighted that participating children demonstrated increased
independence (separating easily from caregivers); sharing of materials and greater willingness
to help others; increased focus and discipline, remaining more on-task during lessons and
activities; calmer compliance with directions from authority figures (e.g., caregivers, ELR
staff); greater care and empathy toward others; respect for people and their personal interests;
more accurate verbal communication of their needs and ideas; greater awareness of the
classroom setting and protocol (which is important for easier transition into kindergarten); and
so much more. All of these skills, gained from participating in the YMCA’s ELR program, are
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identified as key socio-emotional and behavioral skills for school success. Please refer to
specific quotes below to see the specific things staff and caregivers highlighted as social-
emotional and behavioral gains developed among participating children:

“The kids are making friends with other kids in the program. They are more focused. Kids would
run around with no discipline but now they are disciplined.”—ELR Supervisor

“The first thing you see kids learn is that they learn how to get into a ROUTINE. For example,
when they hear the clean-up song, the children automatically know that it’s time to clean up
and they start cleaning without anyone telling them. Also, when the transition song comes on
then they will transition into the next course automatically.” —ELR Facilitator

“Children are more open and independent.” —ELR Facilitator

“My son is very independent even though he is only 4 years old. He does everything by himself,
he can brush his hair by himself, he can shower alone, brush his teeth alone and it’s all because
of the program. | am not worried anymore about the transition for him for prek because he is
independent and he is already excited about going to pre-k and he is not afraid.” — ELR Caregiver

“My child was impulsive but now he is better, more focused, he knows his ABC’s, his colors, his
shapes...he is ready for kindergarten.”—ELR Caregiver

“My daughter has learned not to interrupt. She knows now that if she wants to say something
she has to raise her hands. Now my daughter teaches her other siblings that rule....My daughter
is learning manners and now she is teaching the manners to her siblings.” —ELR Caregiver

“My son had some issues with aggressiveness and he used to hit his siblings but at the [ELR]
program he learned that hands are not for fighting but for coloring, painting, etc... and he is
learning. So he would catch himself wanting to hit somebody but then | would ask him what are
your hands used for, he would say my hands are used for coloring, creating, for writing, etc...so
he is learning behavior management and moving away from aggressive ways.” —ELR Caregivers

“Social skills are the biggest gains | have seen the program had on our children.”—ELR Caregiver

“You see the kids are becoming more social, and they are more disciplined with better
manners.”—ELR Caregiver

“My child has more self-confidence since coming to the program. She is less shy and more
interactive.”—ELR Caregiver

Socio-emotional and behavioral skill development is critical to school readiness. Although school
readiness is often thought of as academic preparedness, this is not necessarily the case. School
readiness skills most directly associated with academic success are often connected to “social and
emotional health” skills. In fact, research shows that the link between social and emotional skills
and school success is so strong that it is a greater predictor of children’s academic performance in
the first grade than their familial background and their cognitive abilities (Shrier, 2014). The reason
social-emotional skills are so significant is that learning is a social process. Children cannot learn
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when they are struggling to follow directions, get along with their peers, or control their emotions
in a classroom setting. When children struggle with these skills, they are more likely to have social
troubles at school and resort to inappropriate expressions of frustrations such as hitting, biting,
and screaming,

Previous studies have shown that high-quality early-learning and preschool programs provide one
of the best learning opportunities to prepare children socially and emotionally for kindergarten
and for their future academic career. The YMCA Goizueta-funded ELR programs have clearly
demonstrated that their early-learning readiness model has prepared children socially and
emotionally for kindergarten, as witnessed by staff, caregivers, and the current evaluation.

Even more important, children actually enjoyed going to the program and were extremely
motivated to learn, as highlighted by staff and caregivers and as observed by the evaluators.
Caregivers mentioned that their children would wake them up in the mornings so they would get
ready to attend ELR.

“The kids also wake the parents up in the morning to get to the program. The children will wake them up
and force them to go. So the kids love to come and are motivated to come.”—ELR Supervisor.”—ELR
Supervisor

Both staff and caregivers also observed that some children found it hard to leave even though they
knew they would be back the next day. Children would sometimes cry because they wanted to
stay at the program. As several caregivers said,

“The program is too short, it needs to be longer. That’s the only thing | would change about the program.
Everything else is perfect. The staff, the curriculum, the activities we do are all great and have been really
helpful for us and our children.”

All of these positive gains among children truly reflect the quality of the YMCA’s ELR program in
Atlanta, Augusta, Moultrie, Rome, and Savannah.

Benefits to Caregivers

The ELR program also had tremendous impact on participating caregivers. For one, caregivers learned
the importance of early-learning readiness and how family and the environment play crucial roles in
child development and in the future educational careers of children. ELR staff noticed that at first,
many caregivers would think that the children were not learning in the program and that they were
just engaging in “fun, playful” activities. However, once caregivers witnessed with their own eyes
demonstrated evidence of children’s progress—academically, physically, socially, and/or
behaviorally —they were completely motivated to continue to participate and faithfully engage their
children in the program. It cannot be stressed enough that witnessing the marked change in their
children had an overwhelming effect that gave them a more meaningful and deeper understanding of
early learning and its benefits. Some caregivers were even astounded by the results they saw in children
following their participation in ELR. As the saying goes, “Seeing is believing.”

EVAL|CLofaL sotumons Y-USA Welcoming Hispanic Families ELR and AEP Final Evaluation Report 48



“The parents now see the value of the program and they change the way they do things at
home. Many parents ask for the transition song for home and when they play those songs at
home kids actually listen. Parents say the program has taught them a lot and made their lives a
lot easier.”—ELR Supervisor

More important was that, as staff reported, when caregivers learned something new or when they saw
their children improve, they would share their stories with other family members, caregivers, parents,
friends, and neighbors to let them know the importance of early learning. This helped spread the
awareness of early learning, particularly in communities that were unaware of the importance of early
learning and the opportunities that exist to participate in ELR within their own neighborhoods.

“When you impact one, you impact all. When one parent learns something [in ELR] then they
give that knowledge and share that experience to other parents or children. They share that
information with other family members. So it’s very organic, and it spreads.”—Atlanta ELR
Supervisor

Caregivers also gained increased knowledge of age-appropriate child behavior; gaining this new
knowledge helped them improve their relationship and communication skills with their children. ELR
staff mentioned that they observed parents change their parenting style for the better, becoming less
frustrated and more patient, especially after they gained knowledge of age-appropriate child
behaviors. As a result, the YMCA’s ELR program promoted positive parent-child relationships as
indicated in the sample quotes below.

“We had a parent who had one child in the program and she was very demanding on her child
but program coached her to be more effective and she learned. Now she has a second child in
the program and we see her doing what we coached her on so she is learning.”—ELR Facilitator

“It helps the caregivers learn how to parent their kids. For example, | had a parent who was
always angry and she would pop the little kid all the time and leaving her to cry by herself. But
now the parent is a lot calmer. So in general, parents are learning new information. For
example, we had an informational session on what to do in case of fire for a whole month and
they learn this stuff and take it home.” —ELR Facilitator

“Parents are learning a lot about how to raise children. How to change behavior in children and
how to modify those behaviors in a positive way. They learn what those ways are.”—ELR
Caregiver

“The most important thing is the contact and communication. The communication and
interaction between parent and children. We work so when we are at home we don’t have that
time to interact with children but this program allows us to pay more attention to our children
and for those two hours [in ELR program] we are completely focused on the child, paying full
attention to the child. The children [also] get used to being around another children so when
they get to kindergarten it’s not a shock to be around children.” —ELR Caregiver
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More positive parental style, attitudes, knowledge, and behaviors provide for a more nurturing family
environment for children, which is essential to early learning and school readiness. Prior to entering
school, the home/family environment has been shown to be the most important context for child
development and early learning. Research has demonstrated that stimulating home environments,
combined with supportive parenting and engagement, are among the strongest predictors of school
performance during primary school and beyond (Bradley & Corwyn, 2005; Richter, 2004). As a result,
whether parents realize it or not, their engagement with their children from birth has strong
implications on school readiness and learning (Brazelton & Greenspan, 2000). For example, the care
provided for development through antenatal visits, breastfeeding, and early stimulation behaviors for
newborns and infants are early indicators of parenting practices that promote the learning and
development of children (WHO, 1999). Parents” engagement with their children in learning activities
such as singing, reading books, telling stories, and playing games is also considered a characteristic of
families engaging in readiness practices (Bradley, Corwyn, & Whiteside-Mansell, 1996; Britto, Fuligni,
& Brooks-Gunn, 2002; Forget-Dubois et al., 2009). Young children whose mothers are more responsive
to their developing needs have a larger vocabulary and better cognitive skills, enthusiasm, and
persistence for learning compared to children whose mothers do not demonstrate the same degree of
responsiveness (Eshel et al., 2006).

Other benefits gained from participating in the YMCA’s ELR program include ESL Hispanic caregivers
learning to speak English better and therefore breaking language barriers and having more confidence
communicating. ELR caregivers also formed an informal network system through their ELR group.
These caregivers are often isolated in their communities, and the program provides an opportunity for
them to meet with other caregivers and network, sharing stories and providing each other with much-
needed resources and support. In addition, the program had an indirect impact on awareness of other
services offered by local the YMCA among ELR caregivers and families, attracting and increasing
membership by groups traditionally underrepresented at the YMCA. For example, both Rome’s and
Atlanta’s YMCAs specifically mentioned that Hispanic membership enrollment significantly increased
after the implementation of the ELR program. In summary, the YMCA Goizueta-funded ELR program
in Georgia had tremendous impacts on both caregivers and children as well as on the local YMCAs
that carried out the program.
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F.ELR COMMUNITY PARTNERSHIPS

For early-learning programs to be effective and successful, they cannot act in silos but rather must
leverage partnerships and resources, including but not limited to schools, families, and appropriate
fiscal and non-fiscal collaboratives, both of which are important. These all work together to bring a
conglomerate of integrative resources together for the health and betterment of the child. Therefore, as
part of its strategic effort, a goal of the YMCA'’s Goizueta-funded ELR was to build and strengthen
community partnerships that supported the program’s mission and objectives.

All five ELR program supervisors mentioned building new community partnerships and
strengthening the ones they had previous to the grant. They further highlighted that community
partnerships were extremely helpful to ELR programs, participating caregivers, and their children.
Community partnerships served as resources in terms of (a) promoting awareness of the YMCA’s ELR
program and referring families/caregivers to ELR; (b) providing space and location for the program;
(c) bringing a wide range of services for caregivers and children (e.g., library, financial resources, legal
assistance, etc.); (d) sharing information with ELR staff; (e) providing food, snacks, and clothing; and
much more. Please see sample quotes below.

Table 5. Direct Quotes: Role Community Partnerships Played in the ELR Program

Rome “They bring service, offer services that Hispanics need which allows the caregiver to become
more knowledgeable.”—ELR Supervisor

Atlanta “The community partnership offers the space (the site). They also refer the families. In the
beginning, we had to really explain what the ELR is all about and bringing awareness of the
program model so community partnership can buy into the program. But now they are on
board.....We have made partnership with schools that are close to the site. We've created
relationship with para-liaison that is in the school who is bilingual and they make sure the
families receive the [ELR] information.... We have partnered with non-profit organizations to
the Latino community such as Salvation Army, Counsel of Mexico, all the associations that are
well known and provide services to the Latino community. We provide them with the
information and give them flyers and brochures to hand out to families.” —ELR Supervisor

Savannah = “Our partners are huge. We have partnerships where they provide snacks and food, we have
different guest speakers that share their stories and provide information on what they need
and provide resources. Engaging in a lot of partners has been great for us. The school system is
another huge partnership. We've connected with speech pathologist because some kids
struggled. So we refer families to different resources.”—ELR Supervisor

Moultrie “Yes, our community partnerships are helpful.... One is the Board of Education. We use one of
their buildings. They do the maintenance, they empty the garbage, etc. The school is also
helpful because | did not know much about early learning so the teacher there helped me to
understand it better, | observed classes, | read book that the teachers recommended me to
read. The church was one of our sites but not anymore because we outgrew it....The Hispanic
stores allowed us to help pass out the flyers.”—ELR Supervisor

Augusta “Community partnerships were very beneficial to our program; Partnership with Goodwill
yields free GED training for caregivers, job connections for caregivers; Local bank (Regents
Bank) provided financial resources and volunteers; St. Joseph Catholic Church—free space;
Columbia County Cares; Golden Harvest—food.” —ELR Supervisor
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Two of the five Georgia ELR programs reported that although they had built community partnerships,
they mentioned there was room for growth in this area, especially given that funding was close to the
end.

Creating strong partnerships with a range of organizations is important in delivering an integrated
system of resources for families, caregivers, and children being served. In fact, each partnership is
important for strategic capacity building, providing an essential component to make programs
successful. For example, partnership helps programs and organizations enhance their mission,
strategies, skills, systems, infrastructure, and human resources to better serve community needs.
Programs are able to collaborate with community, health, mental health, social service, and school
partners to build peer networks, linking families and children with much-needed services while
creating support that leads to successful transitions for children and families.

Furthermore, having a diverse mix of community partnerships is a critical factor in long-term
sustainability, as they help provide resources, supports, and in-kind contributions for program
development, continuation, and growth. However, it takes time to build and nurture strong
partnerships in which the partners become fully invested in the initiative. Georgia’'s YMCA ELR
programs have certainly begun this process and hope to continue to nurture and capitalize on these
partnerships for future programming,.
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G. PROGRAM FUNDING AND SUSTAINABILITY

Funding and sustainability are critical for early-learning programming. As Relave and Deich (2007)
indicated in its report, time-limited grants, a narrow categorical funding stream, and difficult economic
conditions leave program leaders in a continual struggle to find a stable base of resources to continue
their program over time. Programs that do not plan for sustainability are rarely sustained unless the
original source of funding continues to support it. It is therefore important when assessing a
program’s sustainability to ask what activities have been planned to address both funding and support.

For the purposes of the current evaluation, YMCA'’s ELR supervisors were asked whether their current
financial resources were adequate for carrying out their day-to-day goals and the mission of their
program and whether they had a sustainability plan in place to ensure continual program operations
in the event that “ELR funding” discontinues. They were also asked about sustainability of current staff
capacity. Most indicated that their financial resources and staffing were adequate over the course of
the 3-year Goizueta grant period. Rome’s supervisor did note, however, that because of cuts during
third-year funding, the program could not be expanded to meet the growing demands. Nonetheless,
funding was adequate for the programs they currently had.

When asked whether they had a sustainability plan in place for their programs once Goizueta funding
becomes unavailable, all five programs reported that they are “working hard” on exploring options
and seeking funding for future ELR programming. They all acknowledged the tremendous benefits
the program had for Hispanic caregivers and children and how it served to connect families and
caregivers, creating an informal system of networks while connecting families to other services their
local YMCAs had to offer. They all wanted those resources and ELR to continue for the families and
caregivers being served.
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“We do. [Our CEO] has hired people to look for grants for the Hispanic families. The program is
not self-sufficient without the funding. Some of the churches has already offered their space for
free. We are talking with supermarkets to see if they can donate food when funding runs out.” —
ELR Supervisor

“They are working hard to get additional funding for the ELR program. They don’t have funding
for next year but they are working very hard to get funding for the program since it is working
and they finally got in the groove of the program this year.” —ELR Supervisor

“We are working with the sustainability plan. We have written a grant to United Way and we
are now waiting to hear back if we received funding” —ELR Supervisor

“We are working on a sustainability plan. The Board of Education is meeting with us this
Thursday for planning purposes. If we do get funding it will more than likely not be for all three
sites, maybe we will get it for two of our sites.” —ELR Supervisor

“We are planning for sustainability. Plan is in the works with St. Joseph's for free space after
funding runs out” —ELR Supervisor

The results of the evaluation indicated that a small number of sites already have a formal plan in place.
They had already written grants and were awaiting award status. Some supervisors were working on
strengthening current partnerships and adding new partners to help sustain their program. They were
reaching out to businesses, nonprofits, and faith-based organizations to brainstorm ways to work
together and leverage resources to continue the ELR programming. They were also exploring how their
local YMCA could fiscally contribute to sustaining the program. Others were looking into potential
options for continuing the program but downsizing it to meet a much smaller budgetary expenditure.
Overall, at the time of the evaluation, although some ELR programs had managed to obtain in-kind
contributions for future programming, none had acquired external funding.

Three recommendations are presented for successful program sustainability planning as described by
Peterson & Spitz (2003):

1. Gathering and Sharing Program Successes. One important step in developing an effective
sustainability plan includes gathering evidence of program success. This can include vivid
success stories of student accomplishments or using outcome evaluation data that shows the
positive impact the program has made. Creative dissemination of these successes is key and
can help garner local support from the community and potential funding sources. Sharing
these stories through various modes of media such as newspaper articles, local television news,
and community meetings can help get the word out about the program. The more the
community knows about the program, the easier it will be to rally for resources to continue the
program.

2. Building Win-Win Partnerships. Building support and key partnerships with community
organizations and key stakeholders has enabled many programs to secure resources and has
proven to be pivotal in sustaining the resources gathered for programming. Though forming
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new allies and fostering current partnerships are important sustainability strategies, they can
take time to develop. Partnerships work best when there is a mutual benefit for both parties
involved. This can include leveraging existing resources, partnering to apply for funding, or
creating a volunteer base from company employees that also provides financial resources to
an afterschool program.

3. Cultivating Key Champions and Creating an Internal Group of Supporters. Another
imperative strategy includes cultivating key champions and creating a group of supporters
within an organization, school, or community that work on sustainability efforts. It is critical
to have a group of individuals who share the same vision and commitment of continuing the
afterschool program after a major source of funding is no longer available. These individuals
can share responsibilities such as writing grant proposals, organizing fundraisers, and serving
as spokespeople in the community to advocate for resources and share the accomplishments
of the program. Further, having key champions from various sectors of the state and
community helps strengthen the visibility and sustainability of an afterschool program. These
individuals sometimes have power and influence over resources and can use that power and
influence to generate support for an organization, build public will, and garner increased
support from public and private sectors. In addition, key champions play an important role in
engaging other stakeholders and leaders to invest time and resources in an initiative.

Figure 1. Three Fundamental Ingredients for Successful Sustainability Planning

Sharing
Successes/Key
{ Evaluation
Findings
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H. Y-USA AS A RESOURCE FOR GOIZUETA-FUNDED ELR PROGRAMS

Y-USA has been fiscally charged with the administration of Goizueta funds and with providing
support for local YMCAs that received those funds to implement and carry out the Welcoming Hispanic
Families ELR programs. It was important that Y-USA create a viable system through which resources
could be maximized and mutual partnership and authentic cooperation could be implemented and
facilitated with local YMCAs. Therefore, ELR supervisors and facilitators were asked to share their
insights on how Y-USA had been a resource for their programs. Overall, staff felt that Y-USA had
provided useful resources and opportunities that directly benefited them and their program. They
reported that the technical assistance staff members were generally helpful, trainings were somewhat
useful, and the online community was particularly beneficial.

However, a few staff members did report that some of the training sessions were more theoretical than
practical. They recommended more training with hands-on tools that could be applied in their
programs. Several also reported that the heavy paperwork and reporting requirements were often
challenging and added to their already heavy workload and responsibilities. Though they did stress
that evaluation reporting improved in the third and final year, it still entailed a lot of reporting, such
as the monthly fidelity reports.
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|. ELR THREE KEY LEARNINGS

In an effort to help new or future ELR programs, supervisors and caregiver group facilitators offered
several helpful suggestions for planning, implementing, and operating a successful Welcoming Hispanic
Families ELR program. Learning best practices from other peers running similar programs is a very
powerful learning tool. Programs can build on others” mistakes and successes. Such an approach also
serves as a means to reenergize, inspire others, and in turn be inspired to continue with the great work
of helping children and families. The section below discusses the three key learnings that consistently
emerged in the ELR supervisors” and facilitators” interview and focus group data as major themes: (a)
hire quality staff, (b) hire staff members who are committed to helping the Hispanic community, and
(c) know the community you are serving,.

Hire Quality Staff

Hiring quality staff was the number-one recommendation that ELR supervisors and facilitators
mentioned as an important component for building strong and successful ELR programs. As
previously mentioned, quality staffing is an invaluable asset to an early-learning program, as they are
its backbone. Therefore, it becomes crucial to invest the time and effort in hiring quality staff.
Specifically, invest in quality staff members (a) who know how to connect and work well with children,
caregivers, and parents; (b) who are committed and dedicated to the program goals and mission; and
(c) who are skilled and experienced in early childhood education and know how to teach its concepts.
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Hire Staff Committed to the Hispanic Community

Similarly, several supervisors and facilitators mentioned that hiring staff members who are committed
to the Hispanic initiative is also important. Commitment was a driving force that sustained several
YMCA Goizueta-funded ELR programs. As several supervisors mentioned, having committed staff
was the force that maintained the program, kept it going despite the challenges, and ensured that the
ELR program provided a safe and nurturing space for all participating caregivers and children to learn,
grow, and be enriched.

Know Your Community

Several ELR supervisors and facilitators further recommended that you should “know the community
you are serving.” Many times what staff members believe their targeted population should have is not
what the targeted population truly needs. Some leaders recommended doing a needs assessment to get
to know the community.

A community needs assessment will help determine whether the proposed work is truly necessary. It
is also important to (a) understand the extent of the problem, (b) gather the information about all the
services that are available to your target population, and (c) identify the gaps in the services available
to your target population. A community needs assessment is also a great opportunity to involve current
or potential program participants in the planning process. Ask them about their needs and about what
gaps they see in the services available to them. This will help you design a program that is truly
responsive to your target population. Gathering this information before the program begins is essential
to avoiding the pitfalls that exist because of not knowing your community well.
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Section 2: Key Evaluation Findings
Y-USA Goizueta-Funded Afterschool Extension Program
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Introduction: AEP

Today’s youth needs to be equipped with 21st-century skills, and these skills cannot be developed solely
within the confines of the traditional school day (Harvard Family Research Project, 2010). Research has
shown that effective education in the current educational system must also include and link together the
following factors to promote a comprehensive approach to learning and scholarship: (a) strong families
and opportunities for family engagement; (b) access to early childhood learning experiences; (c) quality
afterschool, weekend, and summer learning opportunities; (d) community and cultural resources; and (e)
adequate physical and mental health services (Harvard Family Research Project, 2010; Hong, J., &
Keahiolalo-Karasuda).

The Y-USA Welcoming Hispanic Families Afterschool Extension Program (AEP) offers the platform to link
schools and community resources together to provide children ages 5-8 years old with comprehensive and
enriching learning opportunities after school that enhance their overall educational experience. In
summary, the evaluation found that AEP was beneficial for the Hispanic students, parents, and families it

served. The following will discuss these key benefits and evaluation findings after a brief description of
AEP.

Brief AEP Program Description

The Y-USA Goizueta-funded AEP program is an extension of ELR and provides afterschool care and
learning for children ages of 5-8 at six Georgia locations: Athens,! Atlanta, Augusta, Moultrie, Rome, and
Savannah. The program is geared toward Hispanic students, with the overall goal of providing a safe place
to learn foundational skills; develop healthy, trusting relationships; and build self-reliance through the
YMCA’s values of caring, honesty, respect, and responsibility. In many public schools, there is a
troublesome achievement gap between the on-time graduation rate for white students and that of limited-
English-speaking students as well as low-income students. By reaching young children who arrive at
school with significant preparedness and achievement gaps and addressing those gaps during out-of-
school time, YMCA AEP program has the potential to foster learning, promote academic achievement, and
help close achievement gaps in education.

As a part of the Y-USA Goizueta-funded AEP program, there was also a parent component called Padres
Comprometidos —Committed Parents. Padres Comprometidos is an 8-week program designed by the
National Council of La Raza with the mission to train parents who are not traditionally involved with schools
to (a) understand the US public school system, (b) develop goals for their children to ensure they attend
college, (c) understand the academic requirements for college readiness, and (d) model behaviors at home
that promote learning. The program encourages parents to become familiar with their child’s teacher,
assigns homework to parents, and encourages them to meet with teachers and counselors to seek
information related to their child’s academic performance. When parents have experiences that help them
learn how to become advocates for their children they are more likely to become actively engaged in their
children’s education.

The following highlights the key evaluation findings of AEP.

1 Athens was not included in the current evaluation. Only YMCA Goizueta--funded sites that had both ELR and AEP were included.
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A. STRENGTHS OF THE YMCA GOIZUETA-FUNDED AEP PROGRAM

Both AEP project directors and site coordinators identified multiple strengths that played key roles in
facilitating the success of their YMCA’s Welcoming Hispanic Families afterschool programs. However,
the most significant strengths include (a) committed and quality AEP staff; (b) bilingual Hispanic staff;
(c) strong relationships; and (d) The Parent Component—Padres Comprometidos. Overall, these
strengths were salient themes that consistently emerged throughout project directors’ and site
coordinators” discussions as they described what made their AEP program successful. These strengths
are discussed in detail below.

g7

Committed and Quality AEP Staff

Similar to ELR evaluation findings, staff at all five Georgia Goizueta-funded YMCA’s AEP programs
highlighted that committed/quality staff was a significant strength for their afterschool programs.
They noted that the quality and commitment of their staffing helped build a stronger program for each
site. Staff came prepared and knew how to carry out their roles as afterschool facilitators. They were
also genuinely engaged with students and parents, building trust and good faith with the community,
which is extremely important for Hispanic families. Reports show that hiring and retaining quality
staffing is a key and fundamental component to building strong and effective afterschool programs.
YMCA'’s Goizueta-funded AEP programs certainly had this foundation established.

“The staff is phenomenal. The passion that the staff has for the program is amazing. It has been
a phenomenal 3 years...Our staff has trust with the parents and children and that has helped our
program’s success....all of our staff are quality, we have not had a problem with staff.” —AEP
Project Director
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“Our staff is really engaged with the parents and the children—that is a key strength of the
program...When you have quality staff, the better the program will be. And we certainly have
that at AEP. When you have staff that know their jobs and have the training and they plan and
have great rapport with the [participating] kids, the more the program will impact the kids
positively in terms of their academic achievement as well as in a social sense.”—AEP Project
Director

“We have very highly qualified teachers working with the students daily on Reading and Math
and checking over their homework to make sure the homework is completed.” —AEP Project
Director

“We have really committed staff working at our afterschool program...that has been a great
strength of our AEP. The teachers know what they are doing.” —AEP Project Director

Bilingual Staff. Moreover, most AEP programs discussed how having bilingual staffing further
enhanced the quality of their afterschool programs. Bilingual staff was an asset for several AEP
programs and was a salient theme that emerged from project directors” and site coordinators’
interviews and focus groups as described below. Parents of participating students also expressed
their appreciation for bilingual staff at AEP and how they helped their children in the program.

“For the parent’s component, having Hispanic bilingual staff that intentionally reaches out to the
families has made a difference. The parents are more comfortable with Hispanic staff. They trust
us more. Even if they come to the YMCA, they will ask to speak to one of us because we can relate
to them, we have that.”—AEP Project Director

“The focus on culture, working with Hispanic students, and emphasis on Spanish. There is not a
lot of outlet for students whose second language is English. There is recourse for ESL parents but
as far as students there is not a lot of outlet for ESL students. There is not a lot of afterschool
program for that. So not only are we helping with homework, we also help Spanish speaking
students with their English and Spanish. We don’t want them to lose their Spanish either. We
have a lot of students developing their own language (e.g., Spanglish) so we want them to know
both languages well.”—AEP Project Director

“Having the bilingual staff at the site. It has changed the dynamics of the site. Before we started
this initiative, we didn't really have a lot of Latino children in the program. We did a needs
assessment and focus group to find out Latino needs. That has helped increase the number of
kids at the site. It helps the kids and parents having bilingual staff because the bilingual staff are
able to help them with registration processes, they can help with homework, etc. Because of the
staff, teachers have them help to speak with parents, so the bilingual staff are able to form a
bridge between Hispanic parents and school...The communication piece. Through the bilingual
person we have connections with the school and involving the parents in the schools. So there is
a better bridge of communication between Hispanic parents and the staff/teachers at the school.
The bilingual person can translate forms for example.” —AEP Project Director
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“The students have a great connection with the staff, especially with our new bilingual staff. They
have really opened up to him [bilingual staff member]. They do cultural activities which the
[Hispanic] kids really enjoy. The [Hispanic] kids are also able to connect with kids who share a
similar culture and background.” —Project Director

“Having bilingual staff has helped our program. Through bilingual staff, parents are able to
connect to the school system....It has improved communication and relations between the school
system and Hispanic parents and students.”—AEP Site Coordinator

“Some of the kids don’t have good vocabularies. They teach them how to hold onto their Spanish
language but also teach them English as well, so it’s teaching them bilingual. They see
improvement in their vocabulary. We also tell them that it’s also important that they hold onto
their Spanish. On Fridays we work on their Spanish to read and write. Newcomers especially
benefit. Two children from Latin-American countries did not know how to speak English at all
and since attending this program, they now speak English and they are fully bilingual now. One
has been in the program for 2 years and the other one in the program for 1 % years. Their parents
appreciate how we motivate them to take pride in their classwork and homework. One of the
girls took a few days before she talked to us in Spanish because she was very shy.”—AEP Site
Coordinator

“Strengths, definitely having a bilingual staff has helped tremendously. Since [bilingual staff]
came on board as a part of our staff, the Hispanic kids have opened up a lot. They have come out
of their shells. Before they didn't really speak much but now they are open. Coordinators can talk
to them in Spanish and tell them how their kids are doing.” —AEP Site Coordinator

“AEP is a great connector to the Hispanic community because of the interaction that the bilingual
staff provides to the Hispanic families. The bilingual staff member provides comfort to the
Hispanic families because she speaks Spanish and she is Hispanic. The program helps parents
connect better with the schools. The Hispanic families feel more comfortable talking to teachers.
Because this program focuses on Hispanics, the program has been an advantage for them. It helps
Hispanic families and students connects with school, they communicate with the schools.” —AEP
Site Coordinator

Having the bilingual staff is invaluable, it really helps with Hispanic families connecting with
school.”—AEP Site Coordinator

“They have a bilingual staff member that really helps. Being a parent of five kids, the bilingual
staff helps us out a lot.” —Parent

“Everything is good with the program, they get plenty of help. They have somebody bilingual and
that has been helpful. | wouldn't improve anything. One of the things that I noticed, when | go
to work, | know that my children are going to be well taken care of. The staff are very friendly
and responsible.” —Parent

“The [bilingual] staff helped my child spell better in English.” —Parent

“The program and its staff serve as a role model for our kids because they look at Ms. Janet who
is Hispanic and they say | can be a teacher like Ms. Janet.” —Parent

EVALZ

SOLUTIONS Y-USA Welcoming Hispanic Families ELR and AEP Final Evaluation Report

63



Given that the Goizueta-funded YMCA’s AEP program was geared toward Hispanic students and
parents, having bilingual staff has certainly helped to facilitate the success of the program. Some AEP
programs further noted that immigrant children and parents particularly benefited from bilingual staff,
as most spoke little to no English. Therefore, having bilingual staff helped to improve communications
and connections between Hispanic families with afterschool programs and the general public school
system. It also had a reverberating effect of drawing more Hispanic students and parents to the
program, encouraging their support of AEP.

Most afterschool programs fail to incorporate bilingual staff even though ELL children continue to rise
in US public schools as well as in afterschool programs. For example, in a national survey of afterschool
programs (n= 273), California Tomorrow (2003) found that 56% of responding programs enroll youth
from more than one language group, and one in four serve Spanish-speaking children. Very few
program directors reported having sufficient bilingual staff to work with these youth in their native
languages, and even fewer had staff trained to effectively serve youth who speak little English. Half of
the programs that enroll a significant number of Spanish-speaking children do not have any staff
members who speak the home languages of the participants and their families.

In summary, the YMCA’s Goizueta-funded AEP programming has made significant strides in
recruiting and adding bilingual staff to better serve Hispanic students and parents. As described by
their stories above, this has helped the program tremendously, improving communication and
connection between the larger community and Hispanic children and families.

Strong Relationships

Another theme that emerged as a significant strength of AEP was “the strong relationship” developed
between Hispanic parents/children with AEP and the school system. The strengthened relationship
was largely due to having bilingual staff who served as a bridge between them. Specifically, bilingual
staff improved communication, understanding, and connection between the two entities. Some AEP
project directors and site coordinators also mentioned that many participating Hispanic students
opened up more when bilingual facilitators were on staff. They were less shy and more confident and
engaging. They felt their needs were better served, and they felt more understood culturally. These are
all key ingredients to building a quality afterschool program, especially for Hispanic and Spanish-
speaking children and their families. Furthermore, bridging the connection between the two entities
helps build trust for Hispanic families toward the school system and larger community. This is
especially important for Hispanic immigrant families, who often find themselves isolated and lacking
trust in the “outside community.” Please see direct quotes below.

“Bilingual teachers and the parent night helps bring [Hispanic] parents to the schools and connect
with the schools and school staff. [The AEP] Project Director also helps because she is
bilingual.”—AEP Site Coordinator

“Meeting with [Hispanic] parents also helped to build relationships and rapport between the
staff and parents. It brought in the trust with the parents. The parents had a lot of say in what
they hope an afterschool program would do for their children and their community (Hispanic
community). So we were really able to develop this program based upon what the Hispanic
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community needed or wanted. And that’s something we try to do throughout the year. We have
parent focus groups.... We try not to come in and say “the YMCA is here to do for you,” we want
to know how we can help serve based on your needs and wants. Doing so really built the support
and trust from the parents. Now the parents are already talking about doing fund-raising because
the program funding is ending this year. After this year we don’t have an afterschool program so
parents are ready to do whatever they have to do to keep this program going. So we have a big
partnership with the parents and that’s the best thing we could ever ask for and be a part of.” —
AEP Project Director

“In this community we have a lot of undocumented migrants and it’s hard for them to trust, so
trusting takes on even more significance for them. And, we have that trust with that community.
Also the word has gotten out about us that they can trust us, that they don’t have to be afraid
even though they are undocumented.” —AEP Project Director

“The relationship that has been built is our strength....This has really been facilitated by bilingual
staff as they are able to make the connection between our Hispanic families and the school and
our program [AEP].” —AEP Project Director

“Communication with the parents is our strength....the rapport with the parents. The parents are
so thankful for the staff and the program because it really helps them with their children’s
homework and reading, for example. Parents don’t have the language to help with their
homework. But our bilingual staff has helped in this area considerably. They are definitely an
asset to our program [AEP]....It has really helped that our program is bilingual.” —AEP Site
Coordinator

“Newcomers [from Latin American countries, Hispanic immigrants] especially benefit. Two
children from Latin American countries did not know how to speak English at all and since
attending this program, they now speak English and they are fully bilingual now. One has been
in the program for 2 years and the other one in the program for 1 % years. Their parents feel so
good because of how we motivate them to take pride in their classwork and homework....One of
the girls took a few days before she talked to us in Spanish because she was very shy..... Some of
the kids are shy when they come to the program and this program has helped kids socially and
to have a great self-esteem. Many of the kids have low self-esteem so we try to empower them
and increase their self-esteem.” —AEP Site Coordinator

“Strengths, definitely having a bilingual staff has helped tremendously. Since [bilingual staff]
came on board as a part of our staff, the Hispanic kids have opened up a lot. They have come out
of there shell. Before they didn't really speak much but now they are open. Facilitator can talk to
them in Spanish and tell them how their kids are doing.” —AEP Site Coordinator

“AEP is a great connector to the Hispanic community because of the interaction bilingual staff
provides to the Hispanic families and the bilingual staff member provides comfort to the Hispanic
families because she speaks Spanish and she is Hispanic. The program helps parents connect
better with the schools, the Hispanic families feel more comfortable talking to teachers. Because
this program focuses on Hispanics, the program has been an advantage for them. It helps
Hispanic families and students connect with the school... they communicate with the schools.” —
AEP Site Coordinator

Having the bilingual staff is invaluable, it really helps with Hispanic families connecting with
schools.”—AEP Site Coordinator
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“Having relationship with the parents. The parents now trust us. At first, they were wary but now
they trust us.” —AEP Site Coordinator

“A lot of families were scared of the program and were asking what exactly the program does
but when they found out that the program was for Hispanics and what the program did, then
they came and saw the program and were then supportive. So we have to have the parent buy-
in into the program... Having quality staff that has good rapport with the kids and families have
helped.” —AEP Site Coordinator

“The students have a great connection with the staff, especially with our new bilingual staff. They
have really opened up to him [bilingual staff member]. They do cultural activities which the
[Hispanic] kids really enjoy. The [Hispanic] kids are also able to connect with kids who share a
similar culture and background.” —Project Director

The Parent Component —Padres Comprometidos

Three out of five project directors noted that Padres Comprometidos was a significant strength of the
AEP afterschool program. They discussed how Padres Comprometidos helped increased parents’
awareness of how the US school system works. They also reported that the program coached parents
on how to effectively connect with the school system and other community resources that would
enhance their children’s education and schooling. The program also informed parents of important
school dates, deadlines, applications and requirements.

For example, staff informed them of what immunizations were needed before the children entered
kindergarten, what information was needed for the school application process, and what important
deadlines they needed to meet; who to approach to find out about the child’s academic progress or
attendance; how to set up parent-teacher meeting; and so much more. Informing parents of these kinds
of informative resources helped bridge the gap between Hispanic/Spanish-speaking parents and their
child’s school system. More importantly, it empowered Hispanic/Spanish-speaking parents “to
become strong advocates for their children.” The program has truly strengthened parents, instilling
inner confidence to take ownership of their children’s education and empowering them to take action.

“Parent component is also strong.... Our Padres Comprometidos component. This is a national
program created by the National Counsel de la Raza. It prepares parents for the school
environment. It's an eight week program. It's offered twice per year. It's Great, it really teaches
them about the school system. The parents really become advocates for their children. Many
parents would say that | really didn't think | had the strength or right to advocate for my child.” —
AEP Project Director

“The Parent component is also strong and has been really impactful. The parents want it and
they want to keep this part of the program. It has helped them know their children’s schools
system better and how it works. Also, it helps them feel more comfortable to go to school and
request information about their kids.” —AEP Project Director

“The parent program has been really resourceful. It’s an outlet for Spanish-speaking parents...” —
AEP Project Director
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It should also be stressed that in general, fostering the engagement and involvement of parents and families
is key to building strong and quality afterschool programming. Family involvement in afterschool
programs is a component of high-performing programs and is associated with higher levels of youth
participation and improved program quality (Metz, Bowie, & Bandy, 2008). Afterschool programs have
found the following strategies helpful in involving parents and families in program activities: (a) build
rapport with families by offering positive feedback related to their child’s program participation (Kakli,
Kreider, Little, Buck, & Coffrey, 2006); (b) sponsor family activities in which children can share what they
have learned (Collins, Moore, & Paisano-Truyjillo, 2009); (c) offer activities for parents such as volunteer
opportunities and computer or parenting classes (Horowitz & Bronte-Tinkew, 2007); and (d) involve
parents in program decisions (Chung, 2000).
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B. CHALLENGES OF THE YMCA GOIZUETA AEP PROGRAM

In light of the strengths of the Welcoming Hispanic Families AEP program, project directors and site
coordinators also identified a number of gaps and challenges they experienced with their afterschool
programs, highlighting key areas that need to be improved upon to further strengthen the quality of
afterschool services and activities. The following key themes emerged as the most notable challenges
mentioned in project directors’ and site coordinators” interviews and focus group sessions: (a) lack of
transportation, (b) lack of permanent space at school, and (c) resistance to a new afterschool conceptual
model focusing on Hispanic students. These challenges are further discussed below.

Transportation

Transportation was a major challenge for several of the YMCA’s Goizueta-funded AEP programs.
Although most AEP programs were on-site and located at schools that participating students attended,
some students lacked transportation to take them home. This was especially the case for students who
did not live within walking distance from school sites. Many had parents who did not drive, had no
driver’s license, or were working and therefore unable to pick them up after school. This issue was
further exacerbated by the fact that several AEP sites were located in rural areas or lacked a good public
transportation system. Most AEP programs did not have the funds or logistics to provide
transportation for participating students. AEP staff mentioned that the lack of transportation affected
retention among students who lived outside of walking distance from the afterschool site, creating a
barrier to participation.
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“Transportation was a significant challenge [for our AEP program]..we don’t have
transportation. That has been one of our biggest challenge. When we have a child who has
stopped coming to the program, 9 times out of 10 it is because they don’t have the
transportation. For example, if they move and don’t live close by anymore, they cannot come to
the program anymore. Sometimes, parents don’t drive or they are at work and can’t drop their
kids off at the afterschool program. And we don’t have the ability to bus students.”—Project
Director

“Essentially, transportation is the biggest struggle. The program buses students to the program
location from their schools; however, their parents have to pick them up.”—Project Director

“Transportation is an issue at one of our AEP sites....” —AEP Project Director
“Transportation [is a significant challenge]: to go back home. The AEP program is at the school
but they need transportation to go home. And some kids won't come because they don't have

the transportation.”—AEP Project Director

“Transportation has been a challenges for our sites. The parents can’t drive or they don’t have
means to get transportation to pick the kids up.” —AEP Site Coordinator

“Transportation is a major problem here [at AEP site].” —AEP Coordinator

Space at School

Space at school posed another significant challenge for some AEP programs. Although all five
Goizueta-funded YMCA’s AEP programs secured school locations to host the afterschool activities,
several project directors and site coordinators mentioned having to shift rooms often, which can be
disruptive to programs. For example, an AEP project director stated, “The schools helps us a lot, but
it's challenging when a space is being used and we have to scramble to find a room. This has been
really challenging this year [third year].” Similarly, site coordinators at another site noted, “Space can
be a challenge —we have the space but we shift around and we share our space with another afterschool
program at the same time. We share the computer labs, the gym, the library, and sometimes it can get
chaotic.” Further, another site noted that using a facility other than a YMCA can be challenging because
“we have to follow their rules and regulations, like today we had to move to another room.” Acquiring
permanent space is essential for program stability and consistency.

Resistance to New Afterschool Conceptual Model Focusing on Hispanic Students

At some sites, there was resistance to the idea of having an afterschool program geared toward
Hispanic students. Specifically, two of the five AEP project directors described experiencing a certain
degree of resistance from the YMCA’s mainstream afterschool program, Prime Time. Some Prime Time
staff members were not open to the idea of having an afterschool program exclusively for Hispanic
students. They did not understand the reasons for having a culturally sensitive program that addressed
the needs of that particular culture and ethnic group. Further, project directors noted that these
particular staff members were either hesitant or unwilling to move to a new conceptual model.
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“Sometimes, there is resistance (from Prime Time) because they have a history of how things
were working. So now we have this new model (for Hispanic/Latino kids) so they create this
separation and we want to work (together with them) as team so the process of these past two
years has been a challenge because of their resistance to the new model but it is a process. For
example, with the new model we have to do a lot of reporting (and that can be a challenge) like
getting grades, and there is a lot of resistance from staff in doing that but we have to do it. With
the old model, we didn’t have to do a lot of reporting, but with this model, we do, so you get the
resistance from the Prime Time staff. The staff have habits and they are used to doing things in
a certain way so when something new comes and they don’t want to do it, then the resistance
comes. But we continue to work through it, as | said, it’s a process.”—AEP Project Director

“Some AEP staff [originally Prime Time staff] are resistance to the idea of having a program only
for Latino kids. Also several of the staff are older and have been with program for 15 or 20 years
so they are used to doing things in a certain way. They are used to having the program in a certain
way. So when change comes they resist it, they are not comfortable with it.... Staff resistance can
be an individual thing, a racial thing, people who are not open, and perhaps these people are set
in their ways and are not open to change....Same thing happened with our ELR program. In the
beginning, the leadership team didn't see the reason or importance for the Hispanic initiative.
They did not see the reason for such a program. For example, they would be like why do we need
to translate English application forms into Spanish. They did not understand the need for cultural
relevance. But | went straight to the top [CEO] because he understands the importance of cultural
relevancy so having support of leadership on top has made my job easier and made the program
stronger ”—AEP Project Director

The site coordinators of another AEP program described resistance from students themselves when the
Welcoming Hispanic Families initiative became part of the Prime Time afterschool program, as noted
below. They explained how non-Hispanic students did not initially welcome their Hispanic peers to
the program. They would separate themselves from the Hispanic students, not wanting to interact,
engage, work, or eat with them and would refer to Hispanic students not by their names but by terms
such as “those kids” or “Hispanics.” Site coordinators described the cause of this separation as
racism/ prejudices combined with the fact that the Hispanic students were new to school and to the
afterschool program. Despite the resistance at the beginning, AEP staff members were able to overcome
this obstacle by incorporating inclusive strategies and activities that encouraged team building,
camaraderie, and interactions among all students. These strategies encouraged students to interact and
embrace each other despite their cultural difference. Now all students at that particular program work,
play, and eat together as a family.

“It was a culture shock for those students who had already been here to have Hispanic
students now attending afterschool program. In the beginning, they [non-Hispanic students]
were skeptical of Hispanic students. They would separate themselves from Hispanic
students, not eat with them, not talk to them or interact with them. They would not call
them by “name” but they would say “those Hispanics” or “those people.” But we set a
standard of cultural inclusion, by teaching students to engage EVERY student by name and
NOT by race/ethnicity. We used inclusive strategies to bring them together. For example,
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we let them do things together. We would create games, do plays and skits to build team
spirit and camaraderie and then the kids would be like, ‘oh, it’s not so bad [having Hispanic
students at program]’. We would have them sit together during snack time and create
activities that encouraged them to speak with one another and play together. So in essence
these inclusive strategies encouraged them to interact with one another and to embrace
each other despite their cultural differences. Now it is all fine, they work together, play
together, and eat together. We have overcome this obstacle.” —AEP Site Coordinators

This was a great accomplishment for this particular program, especially for the enrolled children. It
taught them how to embrace cultural differences and that different ethnic groups can work together
and achieve success. It taught them to suspend cultural judgment, check their assumptions, and
become comfortable and embrace diversity. In an increasingly multicultural and interdependent
environment, it has become critical to develop cultural awareness and embrace differences to work
successfully. It was important that they learn this lesson at a young age and take those experiences
through their adult years.
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C. AEP BENEFITS TO PARTICIPATING CHILDREN AND PARENTS

Despite these challenges that the Welcoming Hispanic Families AEP initiative encountered, the program
experienced a number of positive outcomes, with the most salient including (a) improved student
grades, (b) increased rate of homework completion, (c) social and behavioral improvement, and (d)
increased awareness of and exposure to the YMCA among Hispanic families. These positive outcomes
are addressed next.

Improved Student Grades

Improved grades was a significant theme that several project directors, site coordinators, and parents
identified as a major impact that AEP had on participating Hispanic students. They said that once
students began attending the program, their grades in school improved. The program certainly
instilled an atmosphere of high expectations for academic success among participating students and
empowered them to soar beyond their perceived capabilities. AEP also assisted students with their
homework assignments and provided direct instructions that helped improve students” skills in
various subject areas such as reading, math, and science.

All of these methods combined produced a synergistic effect that boosted students” self-confidence and
enhanced an atmosphere of learning and achievement. It also increased resilience and academic self-
efficacy, allowing students to grow in the conviction that they could indeed achieve academic success
and perform extremely well in school by applying themselves, seeking help, and staying committed to
their academic goals of success.

An AEP project director highlighted that the achievement gap between Hispanic students and
nonminority students had decreased since the implementation of the Welcoming Hispanic Families AEP
program at the school. This was an extraordinary achievement, as one of the main objectives of the
current initiative was to decrease the achievement gap between Hispanic students and nonminority
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groups. The results also provided evidence of the importance of culturally sensitive programs for
minority students with strategic goals, objectives, and action plans for improving academic
achievement and closing achievement gaps.

Please note the responses of AEP project directors, site coordinators, and parents when asked what the
program’s most significant impact was on students.

“YES!!! Consistently, the students say they feel better about themselves. Their grades do go
up. The achievement gap of Hispanic students has closed at this particular school.” —AEP
Project Director

“Yes, it helps with their homework. Kids have improved in their grades. Some students have
increased their grades.” —Project Director

“Yes [AEP has helped] in several ways. Academically, it is helping them. They are all getting
their HOMEWORK done and that is just the least. If they are really coming to the program
they are getting tutoring.” —Project Director

“The kids are more self-confident in class. They now understand the subject and their
confidence is boosted because of the program. For example, one child went from a ‘C’ to a
‘B’.” —AEP Site Coordinator

“They improve their reading skills and physical activity [since attending AEP]. The best part
is that the program is free and that is such a blessing.” —Parent

“Since attending, my two girls are excelling in school since they started the program, they
are two of the best students in the class. One is now a straight A student and she will get a
scholarship after she graduate from high school.” —Parent

“They have been doing better academically, you can really see it with their grades.” —Parent

“Our daughter is doing much better in school.... Her grades are improving and she is
behaving better.” —Parent

“My child is more motivated in school, he wants to get his work done and get it done
well.”—Parent

“In the past, my son did not like to read at all but now my son loves to read [since
participating in AEP]. He even picked up the New Testament bible to read and it’s all
because of the program.” —Parent

Increased Rate of Homework Completion

Several project directors and parents also observed that the rate on-time homework completion
increased dramatically after students began attending AEP. This was a significant theme that emerged
as a major impact that AEP had on participating students. Parents and project directors described how
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some students had struggled to complete their homework assignments in the past, but with the
assistance of AEP, the rate of homework completion increased, as described below. Parents further
described how the program’s assistance with children’s homework helped them tremendously as
working parents. Several noted that they were often pressed for time when helping their children with
homework because of demanding work schedules. However, since they began working with AEP, their
children’s homework has been completed when they arrive home from work.

“We hear from other parents that their kids [who are not participating in AEP] have a hard time
finishing up their homework because they don’t understand the content. But in this [AEP]
program, you have tutors and they help them with their homework. Sometimes we don’t
understand the concept either because it’s a different concept in this country from where we are
from. For example, | try to help my child with division math problem but my kid would say ‘no,
that’s not how we do division in this country, but maybe in your country that’s how you do
division’. So getting help with homework has really helped out our children because sometimes
we don’t know how things are done in this country. We used a different metric system in Math
from where | am from [Mexico] than here [in US]. My kids also teach me how to say words in
English.”—Parent

“I like the program they have with AEP. They let them [students] play on the computers, read
books, they help my child with homework and that really benefits me because by the time my
child gets home he's already done his homework.” —Parent

“Their homework is done and the teachers are great and very patient with them [students]. |
don’t have to chase them down to get their homework done because its already done at the
program.” —Parent

“The greatest strength of the program is that they help kids with homework.”—Parent

“Homework help is what | like most about AEP. | am working until 6 pm and so help in HWK has
been really helpful for my children and family. It has helped us a lot.” —Parent

“The kids already do their homework so they don’t miss homework. So when | get home from
work their homework is already done. They supervise the children until they finish their
homework.”—Parent

“A significant impact AEP has had on students is that it helps them with their homework.” —
Project Director

“Yes, the students are benefiting. Students are getting their homework done in a timely
manner...” —Project Director

“Yes, the [AEP] program has helped students in several ways. Academically it is helping them.
They are all getting their homework done and that is just the least. If they are really coming to
the program they are getting tutoring...”—AEP Project Director
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Homework can promote learning and achievement. Homework is intended to (a) reinforce and extend
school experiences; (b) assist students in assuming responsibility for their own learning; (c) assist in the
development of positive attitudes toward independent study and lifelong learning; (d) encourage self-
discipline, good work habits, and time-management skills; (e) enable parents to become involved and
to participate in their child’s learning; (f) encourage regular and ongoing communication between
parents and students about school; and (g) assist students in preparing for subsequent learning
activities. The Welcoming Hispanic Families AEP initiative paved the way for participating students and
their parents to reap the many short- and long-term effects that homework is meant to achieve.

Social and Behavioral Improvement

In addition to improved academic achievement and homework completion, AEP staff and parents
described how students improved socially and behaviorally as a result of participating in the
afterschool program, becoming more sociable and less shy. They also became more motivated to get
involved at their school, joining school clubs or sports teams. They appeared more confident and
comfortable at school, with peers, and with teachers. Social competence in childhood is often a
powerful predictor of academic achievement. Children who are accepted by their peers or who
demonstrate pro-social and responsible forms of behavior tend to perform academically better in
school than those who display problematic behaviors. The improved social and behavioral student
outcomes are promising and reflect that the Welcoming Hispanic Families AEP initiative has not only
made headway academically but also made significant gains socially and behaviorally among
participating children. All of these factors are critical to students” success at school.

“The Hispanic kids were shy, they weren't really speaking and shining. When they saw me,
they asked me if | was from Peru. | guess | helped a little with the Spanish culture coming
out more. But when [our Hispanic bilingual staff member] came they [students] are coming
out more. He has that rapport and connection with them.” —Site Coordinator

“They now play and engage in physical activities like soccer; and girls are getting into
sports.” —Project Director

“Socially, they have improved. For example, one kid went from barely speaking English to
speaking full on English. One kid was socially introverted and he was scared of teachers or
anyone of authority. Now he is more comfortable around authoritative figures and teachers
say he is less shy. Now he is playing with other kids and more sociable. He would just shut
down so it’s more than just being shy.” —Project Director

“The kids are more self-confident in class. They now understand the subject and their
confidence is boosted because of the program...Another child’s behavior has improved due
to the afterschool program.” —Site Coordinator

“They recognize Spanish more. They recognize culture more. They ask about their culture
because they don't learn about their culture at school. Cultural awareness of Spanish has
increased, as well as their awareness of their Spanish roots and culture.” —Site Coordinator
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“A lot of the Hispanic kids are more sociable. For example, we had a student who would
always be by himself. The program helps build their character and self-esteem. | have seen
social growth like | have not seen before even among students who were a part of Prime.” —
Site Coordinator

“Our daughter is doing much better in school academically. She’s active and is behaving
better. The program takes them on fieldtrips. They go to movies sometimes. The boys like
sports a lot. The girls like dancing. The kids are very young and the kids like to do art and
any kind of hands-on activities where they can focus. They are a little bit active, but this
helps them focus a little better. It [AEP program] helped them be more confident.” —Parents

“She [student] is very outgoing [as a result of going to AEP program]. It really helps them
out. My daughter now feels comfortable, she’s more open now. Everyone is friendly there
[at AEP] which helps my daughter feel more comfortable.” —Parent

“[Since attending AEP] My son gets into less trouble. | don’t know what it is but he now
behaves himself. Before, he was out of control, but now he is happier, calmer, and less
anxious.” —Parents

“Our daughter is doing much better in school.... grades are improving. She is behaving
better. My kids are behaving a lot better too.” —Parents

“Mly child is more motivated in school, he wants to get his work done and get it done well.”
“[Since attending AEP] My son gets into less trouble. | don’t know what it is but he now

behaves himself. Before, he was out of control, but now he is happier, calmer, and less
anxious.” —Parents

Moreover, fostering an organizational culture in afterschool programs that focuses on the whole child
is essential to children’s holistic development. The heightened focus on academic achievement in recent
years has resulted in a tendency to downplay the importance of social and emotional development and
even the importance of behavior, health, and exercise. As vital as academic achievement is, positive
development means more than just high test scores and grades. Indeed, good physical and mental
health, as well as positive social and emotional development, contributes to improved academic
achievement. Moreover, research indicates that effective afterschool programs can support better social
and emotional development as well as better behavior among participating children. YMCA'’s
Welcoming Hispanic Families AEP program was successful in achieving this goal among participating
children (Bowie, et al., 2006; Metz et al., 2008; Payton, et al., 2008).

Increased Exposure to the Local YMCA

Finally, it must be noted that two of the five AEP project directors highlighted that AEP significantly
increased exposure of the local YMCAs among Hispanics. This is a great achievement because both
sites have struggled to increase Hispanic membership in the past; it was also a strategic objective of the
Welcoming Hispanic Initiative. Please see each project directors’ responses below:

EVAL|CLofaL sotumons Y-USA Welcoming Hispanic Families ELR and AEP Final Evaluation Report 76



“Another significant impact of AEP is that now [Hispanic] kids and parents are going to the
local Y... Since program started, 10 Hispanic families have joined the local Y; and as a result
more diversity has come into the YMCA. There is more acceptance.” —Project Director

“We also have more Latino coming to the Y . Before we had 6% scholarship for Latinos. This
year we have 14% of scholarship. It [AEP Welcoming Hispanic Families] has helped improved
these numbers.” —Project Director

EVALZ
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D. AEP AWARENESS, RECRUITMENT, ATTENDANCE, AND RETENTION

In addition to discussing the key benefits of participating in YMCA’s Welcoming Hispanic Families AEP
program, project directors and site coordinators highlighted the level of awareness that community
members had on the afterschool initiative. They also discussed recruitment efforts and students’
attendance and retention rates. These factors are further discussed below.

Level of Awareness

The level of awareness of the Welcoming Hispanic Families AEP program among Hispanics varied from
site to site. Three of the five project directors noted high levels of awareness of AEP among Hispanic
families and the larger community, but others said awareness varied by community and location. For
example, one project director mentioned that there was low awareness of the Welcoming Hispanic
Families AEP program at that particular location, explaining that the AEP program was new and was
one of many afterschool programs offered there. Moreover, AEP was marketed along with the
mainstream afterschool program, Prime Time, but was given little space on the brochure and website
to describe the program. It should be noted that this particular program was also described as
experiencing some resistance from Prime Time staff not open to the new programmatic concept of AEP.
Nonetheless, the AEP project director stressed that it was a “process” and that the group was
continuing to make progress in its attempts to work collaboratively with Prime Time.

In contrast, at another site, AEP was very “well-known” among the Hispanic community. This site also
experienced an extremely high level of awareness of the overall Welcoming Hispanic Families initiative
among Hispanics for both AEP and ELR programs. The awareness and the good reputation of the
program was so widespread throughout the community that the demand superseded what both
programs could manage in terms of the number of families and children enrolled in the programs.
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Many had to be wait-listed. The ELR supervisor did note that they had an effective marketing campaign
and even a large billboard publicizing the Welcoming Hispanic Families initiative in a central location in
the city. In addition, they had strong support for the program both internally, at their local YMCAs,
and externally, throughout the larger community.

These two contrasting sites were highlighted to emphasize the importance of having good marketing
strategies along with strong internal and external community support. These factors can have lasting
and positive effects on awareness and recruitment efforts. Please see below for further details.

Table 6. Direct Quotes: Level of Awareness of the AEP Program

“It’s quite well known. We have a waiting list at each site. Hispanic community is very aware of the Y and AEP.
Now people are realizing in year 3 that the YMCA has an afterschool program. It is quite well-known. For the
larger [mainstream] Rome community, that’s still a working progress in terms of level of awareness that the
YMCA has an afterschool program. If we can get that licensing and open up to all students, the awareness of
the program can probably spread even more.”

“The level of awareness of the program is still low. We are just starting out. For this particular location, they
offer [several] afterschool programs but the Welcoming Hispanic after school program is only one and so it’s
not as promoted as a singular program but with the overall afterschool programs [Prime Time]. There’s only a
little short paragraph on AEP Welcoming Hispanic Families program.”

“Recruitment is done within the school because the program actually takes place at the school. The PIRME
afterschool program has been in the school for years so people are well aware of the AEP afterschool program
[which integrated within Prime Time]. The people are aware of AEP. We make sure teachers know about the
program....”

Some know about AEP, but not all. However, | do have Hispanic parents calling me to try to get their kids into
the program.

There is a high level of awareness among the two core schools that’s hosting our AEP programs—but not much
awareness outside of those two schools.

Recruitment, Attendance, and Retention

Despite some programs experiencing struggles with awareness, all five Welcoming Hispanic Families
AEP project directors noted that they had good attendance during their third and final year and that
they had achieved their attendance goals. Some reported that they far exceeded their attendance goals
in the final year and had to wait-list students who wanted to enroll. Indeed, for several sites, this was
a popular program that attracted Hispanic students and parents. Moreover, retention was high for all
programs. When students enrolled, they tended to participate consistently throughout the school year.
Strong parental support of AEP combined with quality programming and staff members who
connected well with Hispanic students and families helped increase retention and enrollment numbers.
The families strongly believed in the program and were grateful for an afterschool program that helped
their children with homework and with academics. In an interview on Serving the Needs of Latino Youth
in Afterschool Program, Pilar O’Cadiz stressed that (personal communication, December 14, 2010):
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“Nearly all the Latino parents | have interviewed and worked with over the years hold as the single most motivating
factor for their coming to this country the betterment of future prospects for their child, their education and quality
of life. They are extremely appreciative of both the school and out-of-school time programs that their children are
able to access here. They fully recognize the value of these programs in helping them achieve their dreams... dreams
that are no different than those held by the numerous waves of immigrants that have come before them.” - p. 2.

She further highlighted that for many Latino parents (particularly immigrants), afterschool programs
represent a gateway into the institutional culture of the school. Parents have a desire to be involved in
their child’s afterschool program, but opportunities for their engagement are rarely afforded, largely
because of language and cultural barriers or erroneous assumptions about their lack of disposition.
Extensive research exists that refutes the myth that Latino parents do not value education (Zarate,
2007). The current evaluation findings clearly demonstrate that Hispanic parents believed in the
YMCA'’s Welcoming Hispanic Families AEP program, aspired for their children to achieve academically,
and encouraged their children to take advantage of the afterschool opportunity. Parental support, buy-
in, and encouragement surely helped contributed to high attendance and retention rates among
participating children.

Another factor that contributed to high attendance and retention rates in AEP was that students truly
connected with AEP staff and bonded with peers of their own cultural group. For many Hispanic
students, the program served as a positive outlet for bonding and connecting in an environment in
which they often feel isolated. For example, there was one AEP site that reported struggling with
attendance from Hispanic students. This particular site integrated and blended the Welcoming Hispanic
Families AEP program with the mainstream Prime Time program. It was not a separate program.
However, both project director and site coordinators reported that Hispanic students” attendance and
retention increased once they recruited and hired a Hispanic bilingual staff member. This particular
staff member connected extremely well with Hispanic students and had good rapport with them. Once
he came on board, the program immediately saw positive change among Hispanic students. They
became less shy and more open and confident, engaging in the program. They became excited about
the program and motivated to attend. As a result, Hispanic students’ attendance increased.

Research finds that fostering positive and sustained relationships with caring adults plays a key role
in determining the level of participation and engagement a young person will have in a program
(Howes, Phillips, & Whitebook, 1992; Metz, et al., 2007; Vandell, et al., 1988). Relationships with caring
adults also affect how receptive and responsive young people may be to a program and whether
positive changes occur in their lives as a result of their involvement in it. While good facilities and
activities are desirable, relationships remain the most critical aspect of effective programs. These
relationships are further enhanced with culturally competent staff members. These findings reflect the
current evaluation findings of the Welcoming Hispanic Families AEP program.

Please see the following table below for further details on the project director’s and site coordinator’s
responses to recruitment, attendance, and retention among Welcoming Hispanic Families AEP students.
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Table 7. Project Director’s Response to Attendance Goals

Have you achieved your programming goals in terms of number of Students you would like to see attend your AEP program? What about Hispanic Students?

Yes, there is a wait list at all three sites,
Most of the sites have achieved their attendance. One site has a challenge with recruiting students because a key staff is no longer here at the program.

First year we struggle with goals but now we have met our attendance goals. So students participate throughout the year. One of the requirement of the program is they come
consistently.

Yes, we are full all the time. The Funston site is set for 30 students and we actually have 31 students and we have had to keep a waiting list. But | would like to see more Hispanic
students however at the Prime sites. We have 63 Hispanic students at the Prime sites (the 10 sites). Some schools have none. And the low numbers may be because we don’t have a
large Hispanic populations.

Exceeded that goal this year; This was a struggle in previous years ("we weren't in the right community.")

Table 8. Project Director’s Response to Retention Goals

Have you managed to retain Students in AEP (over the long term)? What about Hispanic Students?

Yes, students are consistently participating.

Students are participating consistently over time and parents find that a blessing.
Transportation can affect attendance in the long run. If they don’t have car or car breaks down, they don’t come to program.

Kids come pretty consistently to AEP

Definitely at the Funston site we have managed to retain students over the long term. Once they are in the program they generally stick to the program throughout the years. We only
had about 3 or 4 students who stopped going for various reason such as because they moved or moved to another site. They would start in 3rd grade and go through 5th grades.

I think they stay because the kids need that help. Also we provide them with transportation to go home. If we did not have transportation they probably would not come. The program is
also a great program. For example, a parent wanted to pull her kids out but the kids did not want to leave the program. We go on fieldtrips, we take them outside to fly kites and they get

so excited, they even love going to the YMCA facility, so they get to do cool things. They also get to work on the computers.

We have done Spanish classes where they get to learn about Spanish speaking countries, or learning about where they come from. For example, we would look up flags of different
countries and then writing five things about that particular Spanish speaking country. So the kids are learning about Hispanic countries....cultural relevancy.

We have also provided food and clothes to families....we are a community resource to them.

Retention has been decent; Transportation presents some challenges to retention, some parents walk to pick up their kids —this became an issue with bad weather
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Table 9. Site Coordinator’s Response to Attendance and Retention Goals

How has the program fared in terms of student recruitment, attendance, and retention in AEP?

Yes, we have achieved our goals in term of numbers served for the program. Some started from the beginning. There is a wait-list. The students are participating in the program regularly
and consistently. Although some students move away and therefore stop coming to the program because they don’t have transportation. But parents try as much as possible to bring
their kids. The program is not in walking distance from their homes. One site at the preschool is easier for them to get here, but they had nobody to pick them up in the afternoon....The
kids are now coming to us to come to the program...| have teachers who want kids in the program, they would come to me to ask to put kids in the program. Teachers would come and
ask for their students to get in to the program....It"s not only Hispanic students teachers are asking to join, but other nationalities as well

Going well. We have a waitlist. Because of the homework need, we have reached the limit. Sometimes we feel that we have more than we can handle. Our highlight is to make sure
every child’s need is met. Initially started with the Catholic Church. They got us the students. We started to build relationships with Parent Liaison at the schools and they recruit
students. Kept marketing in church bulletins and YMCA. Most successful recruiting is the schools. Sometimes they are wait listed because there is not enough space on the bus to carry
them to the program because they can only carry so many students to the catholic center. They have transportation going to church but not going home.

| have more Hispanic kids but not as much as we would like to. | brought in more books and materials that the parents felt comfortable with them having. A lot of them were not aware
that funding was available and we try to reach out to make them aware. Since the bilingual staff came has been able to recruit more Latino kids...The Hispanic kids were shy, they weren't
really speaking and shining. When they saw me, they asked me if | was from Peru. | guess | helped a little with the Spanish culture coming out more. Since the bilingual staff member
came they have been able to recruit more Hispanic kids. He has that rapport and connection with him.....It has improved but could improve more... | wish bilingual staff member was
here in the beginning....

Some parents were scared for their children to be in the program.

They were uncomfortable because it was past school time. We had to earn their trust. But now they are fine, they are satisfied with what the children are doing. We as staff have to
understand where they are coming from.

Some of the kids are uncomfortable

Between 80%-90% have stayed in the AEP program. We have great attendance rate, The parents really value the program because of the childcare, safety and the educational
enrichment that their children receive. The program is very successful at recruiting and retaining Hispanic children.

This is the first time Ms. Blalock has had this many Hispanic students; There are about 30 Hispanic students in the program; More students were previously on the South Carolina side of
town; Ms. Blalock notes that Hispanic students are more active than other students —focusing more on play than their schoolwork, Ms. Blalock believes language barriers among parents
contribute to this level of activity over school work

Pretty decent in terms of retention; students are beginning to blend with other students; There were initially some issues with consistent attendance
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E. COMMUNITY PARTNERSHIP, FUNDING, AND SUSTAINABILITY

Community Partnership

All five YMCA Welcoming Hispanic Families AEP project directors reported that community
partnerships had been beneficial to their afterschool programs. They mentioned school was a key
partner, providing them with the location, space, and students for AEP. One project director mentioned
that the school allowed AEP to use its gymnasium, computer lab, and library. Another stated that the
school provided snacks for the AEP students.

Table 10. Direct Quotes: Role Community Partnerships Play in the AEP Program

“Yes, community partnerships have been beneficial. They have been. They have served our program”

“Community Partnership—school—play role in terms of providing a space for the students to meet as well as
refer students to the programs. They have been beneficial.”

“With AEP, we don't need a lot partnership so partnerships don't really play a role. We have some partners
like our story teller and our partnerships with the meals (they get a snack and a beverage); Boys and Girls
Scouts (they help us refer children). We do have partners and organizations that help us with the referrals.”

“The schools have been very beneficial because they allow us to use their space/classrooms. The school also
provide the snacks every day to our students. The school system is our biggest partnerships. Also UGA-
University of Georgia....they are teaching our parents how to cook and we don’t have to pay for it.”

“The school system partnership has been helpful for spaces (at no cost)—access to computer labs, library, and
gym space; Nutrition Office—provided healthy snacks for students.”

Current Funding and Sustainability

All five AEP project directors reported that they received adequate funding to manage and facilitate
their AEP programs over the 3-year grant period. They all also mentioned actively researching
sustainability options. Some are exploring other grants to sustain program. Two project directors noted
that they will blend AEP into their mainstream Prime Time program. As a result, these programs will
lose some fidelity as they will not be culturally sensitive to Hispanic students. It should be noted that
no program had secured funding at the time of the current evaluation.

As the current results demonstrate, culturally relevant programming is important and does make a
significant difference on students’ academic achievement, motivation to learn, overall sense of
connection to the schools and communities they are a part of, and so much more. As previously
mentioned, culturally relevant afterschool programs are few; and even fewer programs are culturally
sensitive to Hispanics, particularly Spanish-speaking children. This is the case even though Hispanic
children represent the largest minority group in the US public school system.

Research demonstrate that integrating cultural relevancy is key to building quality afterschool
programs, particularly for traditionally underrepresented minority groups (Kennedy, Bronte-Tinkew
& Matthews, 2007; Thomas, Davidson, McAdoo, 1998). It is often necessary to adapt the program for
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the population being served. This effort involves identifying the core components of a program and
retaining them, while adapting other program elements in ways that are more acceptable and attractive
to the children and families in the target population. Specifically, programs are encouraged to
acknowledge and respect culturally based beliefs, attitudes, behaviors, and customs of children and
families. The effort also involves including program leaders, volunteers, and staff members from the
targeted group’s cultural background.

Table 11. Direct Quotes: Efforts in Program Sustainability Planning

“Oh yes! Doing a lot of private research on grants and funding. Several of us are working on licensing so they can charge
the families to keep the program going. We are meeting every week to discuss sustainability; and we are also actively
looking for funding. Staff is also involved in the grant research and writing grants...it’s a whole team effort.”

“Like ELR, we are actively looking for the funds to continue AEP”

“All seven sites will continue to open but we won't provide the scholarships. | think the Hispanic parents sees the value
of the program and they will pay the $33 per week. Most if the bilingual staff will stay and that cost will be absorbed
through the Prime Time funding. We want to continue the parent component. But not sure of the funding of that. But
we are exploring funds for the parent component. Perhaps by United Way.”

“We are trying to funnel the kids into the Prime Time program so they will not be a program specific for Hispanic Latino
students.”

“Busing of Hispanic students will continue and funding should still be sufficient; They may move school sites to share
the "load" of transportation work/resources.”
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F. AEP THREE KEY LEARNINGS

In conclusion, in an effort to help new or future AEP grantees in their afterschool programming, the
project directors and site coordinators offered several helpful suggestions for planning, implementing,
and operating a successful Welcoming Hispanic Families AEP program. The section below discusses three
key suggestions that consistently emerged in the interview and focus group data as major themes: (a)
know your community, (b) cultivate key champions of the program, and (c) build strong relationships.
These three key recommendations are further discussed below.

Know Your Community

Several project directors and site coordinators recommend knowing the community you are trying to
target for your program. Many times what staff believes its targeted population should have is not
what the targeted population truly needs. Some recommended doing a needs assessment to get to know
the community and how to better serve them.

A community needs assessment will help determine whether the proposed work is truly necessary. It
is also important to (a) understand the extent of the problem, (b) gather the information about all
services available to your target population, and (c) identify the gaps in the services available to your
target population. A community needs assessment is also a great opportunity to involve current or
potential program participants in the planning process. Ask them about their needs and about what
gaps they see in the services available to them. This will help you design a program that is truly
responsive to your target population. Gathering this information before the program begins is essential
to avoiding pitfalls that exist due to not knowing your community well.
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Cultivating Key Champions

Project directors and site coordinators also mentioned that finding “champion(s) of the program” is
essential, particularly when a new program idea is being implemented. Having key champions and
supporters of the program is beneficial in several ways, with the champions serving as a bridge. They
serve as spokespersons in the community to advocate for resources and share the accomplishments of
the program. They help establish trust between the program and the targeted community. They can
help with recruitment efforts and with promoting the program. Furthermore, key champions from
various sectors of the state and community help strengthen the visibility and sustainability of
afterschool programs. These individuals sometimes have power and influence over resources and can
use it to generate support for an organization, build public will, and garner increased support from
public and private sectors. In addition, key champions play an important role in engaging other
stakeholders and leaders to invest time and resources in an initiative or cause.

Build Relationships

A third key learning and recommendation that project directors and site coordinators highlighted was
to build strong relationships with families and the community, especially when targeting Hispanic
families. As one source says, “If you want to offer educational programs to Hispanics, begin by
forgetting the program. Instead, think people. Only with a system of healthy relationships in place can
you begin to deliver educational content.” This is certainly true for the Welcoming Hispanic Families AEP
programs. Sousa et al. (2007) noted in their research on Partnering with Latino Community that
relationship building is essential when working or partnering with Hispanic communities and families.
They further noted the need for time commitment on the part of individuals, organizations, and
institutions. This essential investment of time cannot be overstated. It is necessary for building initial
relationships with the community, for developing ongoing collaborations with other entities, and for
nurturing and sustaining the enthusiasm and commitment of participants. Lack of relationships and
trust will limit outreach efforts. Time must be dedicated to developing relationships with families,
individuals, businesses, and organizations before the programs begin. Listen to what people value and
to their concerns, needs, and interest areas; learn about assets and resources within the
Latino/Hispanic community. In brief, Sousa et al. (2007) summarized building successful partnerships
with Hispanic families and communities as follows: relate, collaborate, and motivate.

Figure 2. Building Successful Partnerships with Hispanic Families

Collaboration Relationships
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Conclusion and Recommendations

In conclusion, YMCA Goizueta-funded ELR and AEP programs had a tremendous impact on participating
children, caregivers, parents, and families. This is largely the result of a skilled and dedicated team of local
YMCA staff members at all five Goizueta-funded ELR and AEP programs who were wholly committed to
creating and offering quality programming to their participants and who never gave up despite the
obstacles. Staff members were truly invaluable, and without them and the program, participants would
not have had the opportunity to reap the many benefits they gained from participating. Both the ELR and
the AEP programs were instrumental in building trust with Hispanic families who traditionally lacked
confidence in the larger external community, sharing resources and information, increasing awareness and
buy-in of early-learning concepts and principles, and instilling and nurturing age-appropriate parenting
skills that enhanced school readiness. They truly learned these skills and applied them to the best of their
abilities in their day-to-day interactions with the children they cared for. Parents who participated in Padres
Comprometidos also increased their awareness of the US school systems and how to successfully maneuver
through them to best meet their children’s educational needs. Both programs were inspirational and
empowering for all engaged participants, who were grateful for such opportunities. As several parents
stressed, “For the most part, there is nothing to really improve in the program. It is perfect. But we do wish
it could continue.” This quote brings us to the next section, in which we highlight key recommendations
for the ELR and AEP programs.

Key Recommendations

¢ Work on the program sustainability plan early. With such promising and successful programs as
the current YMCA'’s Goizueta-funded ELR and AEP programs, it becomes even more critical to
plan early for sustainability, especially given that the programs are serving populations in critical
need of early learning and afterschool care. This cannot be stressed enough. Several caregivers and
parents highlighted what a tremendous value and benefit the two programs had been for them,
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their children, their families, and the overall Hispanic community. Many of them were
disappointed to see the program end, as no other opportunities like YMCA’s ELR and AEP
programs exist in their communities.

It is highly critical to start thinking about sustainability and to establish a plan and begin seeking
future funding early in attempts to secure fiscal grants without program disruption and
termination.

e Provide a grant writing/proposal writing workshop that teaches how to explore and find potential
grants and funders in both the private and public sectors (i.e., government grants —and federal
grants geared specifically for programs located in rural areas; foundation RFPs—such as the
Kellogg Foundation, Bill & Melinda Gates Foundation; philanthropists, etc.). It is recommended
that the workshop stress how to write winnable proposals and grants and how to seek grant writers
if unable to write one’s own grants. It should also teach how to research and tap into the best source
for finding funders designed specifically for early childhood education and afterschool care
programs.

e Inline with grant/proposal writing, sustainability trainings are recommended to provide action-
oriented tools and strategies for grantees to use, encouraging a move from “thinking about”
sustainability to “taking action” and implementing a sustainability plan. Both ELR and AEP staff
are doing great work through the Welcoming Hispanic Families initiative’s early childhood education
and afterschool care. Children and families are benefitting immensely. The need for early-learning
readiness and the afterschool program is too great to risk losing any programs once funds
discontinue.

e  Other recommendations include finding a permanent location and space. Several ELR and AEP
staff members mentioned that finding a permanent location and space were often challenging. For
example, some ELR programs had to “build up and tear down” their activity centers each day
because they could not leave their tools and equipment at the sites they were sharing. This added
to their already heavy workload; and if eliminated would allow staff the extra time needed to
prepare activities and curriculum for the children, caregivers, and families they were serving.
Other programs had to change locations entirely, seeking a new location because the space was no
longer available. This disrupted and sometimes ended programming for participants when the
new location was outside of their walking or driving distance, which leads us to the next
recommendation.

e Provide transportation, particularly for those in great need. Several ELR caregivers either had no
car or had no driver’s license to drive a car. Moreover, several sites were located in rural areas that
were either lacking in a comprehensive public transportation system or had none at all. Therefore,
if the program was outside the perceived walking distance of caregivers, they would not attend.
Obtaining funding to offer transportation services to participants, even if that means offering
transportation one of the two days the program is offered, may garner more consistent attendance
from participants. Several ELR caregivers did mention that transportation was one area in which
the program needed to improve. AEP programs also experienced some transportation challenges,
with the problem occurring most often among students who lived outside of walking distance from
the school where the program was located and had no transportation home. Therefore, even

EVAL|CLofaL sotumons Y-USA Welcoming Hispanic Families ELR and AEP Final Evaluation Report 88



though they wanted to participate in AEP, these students were less likely to attend because of lack
of transportation to take them home.

Other. It was observed at the five sites visited by the evaluator that the overwhelming majority of
“caregivers” were the biological parents of children who participated in the program, and not FFN.
It is important to highlight that especially for recruitment purposes. A question to ask is whether
recruitment efforts were intentionally or unintentionally targeting “parents”, and not targeting
family, friend, and neighbor.
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